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BSTRACT .
- o - This evaluation report is presented at the conclusion
Of the third year of Pfoject Assist, a program funded under the -
~Emergency School Assistant Act (ESAA). The main focus of he  proJect
s on improving student reading aad mathematics skills prisarily
through contact with instructional teacher uides and special
. _supplementary instructional materials. Included within the thir E
~of the progras vere twc additional components: Project Outreach, o~ R
-which called for graduate social work interns to work with children .
-~ referred ‘'because of behavioral or attitudinal problems; and Trilogy, ;
~#hich employed a triethnic school-community theatrical troupé to -
“portray student-teacher situations in a satirical fashion. In.this -
report each program is described in detail and its-outcome evaluated. o -
- Included in the document are the  reports of three outside

1 consultants. (JD)
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ABSTRACT A

"EVALUATION OF ESAA III PILOT PROJECT ASSIST, 1975-76 L

Ducriztion of Progran - . ‘ - ) *

‘Ihil yur m'>ro1ect Icssist 8- thizd year of fund:.ns as an ESAA Pilot , o
Project. As in years past, the main focus of the project was on improving L

. student reading skills, primarily through contact with instructional testher

« ° gides and special s e{plmnt'ary instructional materials. The .pyoject also _
. .' continued to be direcfed towaid students at both elementary and junior =~
high school “levels. s o ‘e .-

_However, severdl changes were made in this year‘s program. New components -
were added. Project Math, a program parallel to the already existing Project.
M, was to be ihstalled in one of the project junior high schools. * There
|\ was dlso a component called Project Outteach which callyd foy graduate social work
interns from the University of Texas to work-with. children rafarred because
of behavioral or attitudinal problems. : Trilogy was anotlier new component
which employed a tri-ethnic school-comnxty thegtrical troupe to portray. *
student-teacher situations in @ satirical feshion. ! ? _
. I L ) !
° - The elementary schools served by the project were .clunggd, and ' one junior ¢
. high school received cextended gservices. This year's Project Assist schools : B
. were: Rosewood, Oak Springs, ‘and Sims elementary schools and Hnrtm and Allan
- junior high schools. . ) . »

- . A ° . J
- Punding for this year's project, not including money for evaluation, came to
. $325,143. Staff were, to include a Coordmtor and a Staff Development
- Spccikut, as well as 32 instructional aides and 2 gecretaries. ,
) [ -

\ a ;s . \
Evaluatgon Purposes .

| | -
‘s Because of a shortage 1'n funds awarded for evaluation (see below) this year 8
/ < qval uati.on of Broject Assist had modest goals. The AISD Office of Research

and Evaluation collected information only on the attainment of a few outcome .

objectives. An attempt was also made to provide some minimal information on

prograa implementation and management by contracting with outside consultants

‘ to collect and report such fnformation based on nid-yur and year-end program’
' sudits. The program evaluator combined information from both of the sbove
sources to provide rgJ.evant data for a smgll number of decision questionms.

i

Evaluation A'cti.'vities L -

LR *

This year, onl g $10,056 was provided for evaluation of Project Assist. Of -
this amount, $ 509 was’allotted to pay outside consultants to perform .




. . \ » . L] -

,Iim;eun’; and.proc'ess audits. "An additional $5,000 was allocated td béy

: the saliry of a half-time int‘erg te collect, analyze, and report outcome _ ST
~ - . information, as vell as to hire and cogrdinate the work of the outside ’ e
=, consultsnts. - ‘ S e, -
- \ - Qutaome Objectives: The outcome oi:jeétivey were designed to measure ST

Jpossible changes in the achieyement, attitudes, and behavior of gtudents "
- ~ ,and -in. the attitudes of faculty, as a result of Fontact with the various :
. . Project Assist’ components. For Project Read and Project Math,. there was - B
an analysis of achievemént data, ueing the Reading and Math subtests of the '
California Achievement Test as the criterion measures. Data were also. Col- -
; lected-on attitude chinges for the Math component, using the Math Atgitude -
 Test. Teacher ratings of. success of the Outreach. component were’ recorgded
3 - on & questionnairé constructed by-the Evaluatbdr. Another guéstionnaire
' .» recorded audience compreliension of Trilogy goals and ratings of the troupe's
: " 'success in meeting those goals. 'The evaluatjon, design also called for in- -
- .formstion to be gathered on changes in ethnic attitudes for Project Assist .
s students pa::t::h:i.pati g in Trilogy. However, this aspect of the THilogy com-
= .. ponent Was not implemented, so this information was not: collected. - .

Y

‘ Evaluation Findings - C ' P

] The ‘following informstion represents a summary of this year's findings. Both ¢
P outcome data collected by the Evaluator.employed hy the Office of Research and
- Evaluation and process and management data cellected by the obtside consultants
_were congidered in compiling this summary. Most of the information given below
* . was pregented in the report section containipg decision questions, although ¢
some additional information was pulled from Teport seéctions dealing:with the
program context, and interrelationships beg /egzp”rogru implementation and
- outcomes. . : ' SN e

) Program Implemesitation and Achievement of Objectives: Proj%t Read and Pt&ecg
. Math were implemented to some degree: /materials were ordered- ind aides vere{ -
in classrooms. However, the proposed/cirriculum was largely unimplemented. - \
Very.little training was provided for sides, none for teacliers. - Reading and

hoe \’ ' math outcome achievement goals were not met, nor were math goals for improved \

‘math attitudes met. L . .
» : - ‘

- 1t ‘'was suggested in the Interrelationships section of the report that ldéck

' of sufficient aide and teacher training may have been a significant factor )

. in the failure of the components to achieve their outcome gbjectives. Evi- " A

. “dence from the previous year's evaludtion was given to euppb\rt this view. -,

- 8 v . A

: “'l’tilogz did not, incorporate Project Assist stuients this year‘end did not R

_ _ provide‘'the number of performances proposed for Project Assist ‘schools. By

;' ‘ the close of the yedr; a start had been made at developing a tea‘r\her training . :
model and at collecting information to help.expand Trilogy to the elementary - Ty

. level. Trilogy had met two of the outcome objectiwes set for it, which [ -

CE specified that audiences would perceive Trilogy goals and see troupe members

, as pursuing those goals effectively. Because of lack of implementatjon of .
s this component, no information was gathered omr change in intarethn.icg i@:titudes ~a

. among Project Assist Trilogy members. . DS

¢ treach was implemented essentially as proposed, Ita outcome

RN
M . N - . AY

. . 2 .
[a) .




i,v obgoctive, concerning teacher ratings “of mprovement in referred -students.
.' ’ W ”tn - , . o - . r'Y . - -
’ . .Cost of Program Components: ¥t was noted in the body of the report that, of
the 5535 199 guntod to Project Assist this year, $293,400 (almost 90Z of the
o funds) were allottgd to Préject Read and Project Math. TEilogy-was to rg-

. ' ceive $1750 and ProJ_ect Outreachjwas to receive $1426. inistrative a T
. 4+ clerical support servicea were funded: at $28,567 and; orted above‘ -
, . Evaluation vas funded at $10,056. ~ . .
g / Pro ect Cont e, sone of the, evento surrounding the project which were mot - ' ;
: control of project managehent were discussed. These factors ' A

includcd the. late release of federal funds and the resignation of ‘the previous
Project Goordimator, with the ensuing vacaney in 'the Staff Demlop-ent

. Specislist position. (Both release of funds and the Coordinator'sg resigns~-' =~

T tion geccurred in ear]y September 1975.) Anothex contexml factoy hindering , .
. progymm implementation was the failure to resolve d epmiu ‘between < /;
2' L propoud progrn activitied ‘and actual school: empl of program reoouueo. e
, 8 le was the occasional efiployment ‘of the Project Assist aides in a - B
rr,tctional capacity at project. schook This occuxrrence wWas considerett
. to reflect a fundamental and complex, problem :|.n coordimtion bo:ween lme ..
o and staf,f disgrict personnel. " '

1 - t 4 .

Ptoject Md%genent. ‘rhe consultant reportmg on project mnagencnt gave a <
mixed xepo On the ‘positive side,” Project staft memberd seemed to be. .-
- forming dutied appropriate to Their roles. - And once staffing reached t
- propoaed level (in January; when the new Staff Development Specialyt/ wag | -
hired)\, .project ‘management seened to _shift fron a criau otient;d/spproach
to a more systematic one.' * | B Lo P . B

[0
. »

K However, one vital ‘function, moéitormg of progrm inp( tltion m Te-
portsdly never adequately perfomed, ualingly to-the Jetrimert of the pro- -
*— gram. In previous years this monitoring was dope by evaluation staff. This . ..
“* ., year, funds were not provided for evaluati to perform the monitoring func-
: . tion, mor was the duty clearly assign to one management positién. The ex- ’
: _ 'pectation seemed to be that the Project Codrdinator and” Staff Development ¢ S
. Specislist-ghould make occasional classroom monitoring visits. . According to .
- th evalpat:u)n consultant's réport, 'very few clasaroom: visits were ever nade. -
| . Sgveral of the teacherg interviewed by thie consultant reported “that their - —
) greatest ‘criticism of the project was project management's lack of support ) :
- to them in organizmg the ;nstru’gtzonal process._ e

2
N,
%
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DECISION 'QUéSTIONS ADDRESSED

-INTRODUCTION "
'-ﬁ?*_ - :- - _. M - v ’ .

o In proper context, the decision questions for an evai&ation nn* - .
T, fotlnlated by“the décigion makers\involved;. with technigpl auio— ‘
B tante. £rou the evalugtion svaff during the, design-phase ‘of the
e evaluation. -Evaluafion then serves the decision-making process by v

’

* “-providing information televant to'those quistions and assisting ~
) Mﬂ;u .administrators to atrive ata recommendition con- . . *

. cerning the,decisiom Ultimate responsibility fot making the de- ‘¢
- cisions nlvayt\rests with the part;culqr decfsian-qu;Q charged » .
- with tha; reopous‘.lbility. : . o S

> - . -
\ ' ‘

'l'hio 'oection of th! repo‘tt prov:l.dea a sumary»pf the infomtion

.cont;iud in the test of the re.port For more detail on the findings , A
: reporfed here, refer to.the other seftions of this- report wheré the. :

LI
v w1 * findings are presented ‘in greater detail. In most cases, page’ . =~ - ,
- ., - referenc:s are provzded for the detei;ed findings. - ) s

"“For . the 1975-1976 Qch 1 year a different pfocednre hal been adopted

"regarding the re dations. Forlerly, the ORE staff msde recom- .
| . *® mendations based on their perceptions of the evaluation findinge: - - R
+" .. This year the policy adopted.in.AISD is for ORE to prbvide the reie-, ) .o
. vaat dceision-makers and administrators in the district with a ¢ )
T+ of the decision questions and evaluation findinge. These, adninistre- e LM
" * tors will have respon ibility for making recomm¢ndations which will .-
be forwarded to ‘the Board of Trustees along with the fina,l report. P )

o - o~
T . , £
¢

§p.e_c_ic_l_N.e£e ' : o o .

- R

.~ This year, the evaluation infornation collected on ESAA Pilot Pro- ”
R ject Assist by the Office of 'Research and Evaliation’ wadhlimited to / |
outcome information,.on the end results of project activities. - s : .
Because otitcome evaluation ioformatfon is by definition provided |
: cml.yi at the end of a project year, and because proposals for federal
- ! ‘funding must be submitted in nid-year, an evaluatior of the sort , . : .
- done for Project Assist this year can provide-little timely infor- - * .
. lttion for District decision-makers 1n planning. projects for the - R .
coning yeer. . . . . _—
A ~ @ :
As a result of this lmitation, a number, of the decision ‘questions Lo
» 7 formulated for 1975-76 Project Assist have essentislly been answered -
for 1976~77, without the benefit of evaluation information from &he ., ‘
“_ present yéear. And in fact the ESAA Pilot preposal-for the ,comn,g . .
) year is considerably- different from the 1975-76 proposal.’ . .

- ; - N . . v

.
o
R
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A nmvar. the infomtion wluch was co.lec.tgd x‘elevanb to -those
. qugftkg is repgtad here and decision-makers arg¢ asked to consider , S
L ~£t. since some of*the 1975-76 Pro;ect Asgist compoiients are ‘continued ' el
4An the 1976-77 proposal; and since'futuré programs may consider - .,

’ othcr cmbnen:s snnlar tp-those in 1975-76 Pro.)ect Assist. . N

Where approyriate, info¥mation on proje inplenentation feported - ‘
by the ou/uide consultants’ is in;luded _gn the-sumary of relefant * .
dats Ow. However, there are B rnumbey of limitations in the -~
.\ methbods used” to collect this information, as i‘eported in Chppter IV, o
—7 ufore, thie information can be cbneudered a8’ onl.y suggestive -
of qctual ‘program.évents, . . s

3 . . 3 . B
. N
« .. . . -
» . - - . . - . - -
] "

A s'zsm-umn quss'nous P ‘

1. Should .t:he program ‘be con,ngued in t:he Dutnct?

. ‘ - - - .‘ = N 1‘ o ) -
>- | ) mvm nﬁnlmsb * - ‘\‘“ ) " "‘ - . " = . Faid .(" :

3
. * . @& Préject.Read and Proie[t. Math:- ' Outcome' data, collected by R )
L . the Office of Research“and Evaluatmn *shows ‘thn: nath : -7
. * *. achievement and attitudes toward math did not. npmve he .
: . - as a result of Pto_)ect math. (See ‘pages 31 ‘and | : J
° . 32. .). Reading achiev-ent ‘also failed to suow
_— : " ‘ 'any over-all inprove-ent., (Su pages 29 md N ). N
. : ' = . . . 7" ‘ .
. e Because of iudad;uu,g fuhding, no"c'l’ucroon olnerwn:i.mugg Do
: " were made by the qval,ym;or to ermine how the aides . _— |
f worked with teachers and studedits, how project mitertals - ' . . o
T A vere émployed, or ‘the egree of Implementation. of gﬁu pro . -
. _ posed project eul iculpu The contracted consultant's re-e P
b ,port, based on. interviews with gome- ptoiect pgtitiipantp. . ;
e - indicated that 4or the most part,: sides were used instruc-
] tionally, but that aides:and t chers reelived very dittle
. i - °; inservice training (pages 56-38 87—88) The cutrfculum
3 specified, in the project propos?l fox* teading and math w )
. 3 largely unimplemented, with the exception of the readi o
i ‘ labs at ‘Martin, which were in qi:erat:.on thronghout the yqar. T
. - (pages 55-56, 61, 78, 86-87). | . D P

- bs 1'1108!- Two '1':1logy perfomancés were held at Project
* i : Asdist schools, (pages.33 and 136 ). . Data collected N
* v . by, thy Office of ‘Resedrch and aluanon at those . L
T L pe;}omances ed that Austi Indep dent School © ¢ R ;/
’ Disgrict facflty and staff who vi performances by . . /

' o . - the Trilogy itroupe were: generally able to discern ma;orﬂ L
e ‘Trilogy goals. (See pages<33-35  J. They were also 5 ©
f . : * - enthusiastic about the success of Trilogy in meetilﬂ -
g these goals (See pages 36 and 37 ): . - t ’
I _ L '

-~ . . . ?
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-  needs for which”funds hnd been. gmutedi L-I

A\

. . »
s * . r l_

However, it should obe no'f:ed that as reported by the out~ ) \

‘side consultant; daly a epidll portion of ‘the Trilogy '+ "o
component . pfepoaads-for Project Abgist this year 'was ever N ‘ .
implemented.’ The conaultant's lxd-year report on Trifogy . = e RN

* implementation mdicated that theé teacher trnnil'g model ' .
had not yet beep mplqneng:ed, nor had Project Assist stu- - Ve

dents been Yecruited-fors membership -in Trilogy, ' S U
(Se¢ pagés 113 and 1M% ). “The end of the year'report - v
indicated that in April for-a number of reasons dier L
cupsed 'in that report, the Coordinator of Project'Assist - - L
" hdd'.requested and obtained permission froM the'BSAA . - L te
Regionql Program Officer @b considerahly reduce the . R
. scqpe’ of Trilogy this yeay - The cow?onent vas o be ’ A
limited to a teacher tramin;'node,l. ‘rhivhe;mt } .
the staff Would -make ng attempt to redruit Project 3 ' T
Assist stidents to-‘ﬁe Trilogy cast mesbers this year. ST TR
-Nor would any ‘performances be held for- patedts of Stu- .
dents in Pto;ect Assmt‘ schools; [See page 132). - . ;

Qlthough Tnlo did not achzeve its proyosed goals for ~ S
mpﬂ.-emen tion th q,year, an event indicating Trilogy's ' . S e
strany appeal and ‘potential for §mpa4t occurred at Martin .- ¢
dunior High. Jollowing the perfarmance tlhere, ‘a tea ey .~ ..
vho was .a-former Trilogy cast member decidéd, on her e

" initiative, to form a Trilogylike troype st Matrtin. She ~ . .

succeeded in'doing 80, \and this spin-dff wa¥ named S R

-'* "Edstside Expresi." After forming this group, the | . . S

teacher: contacted membefs of the Trilogy staf€ to ask' - . .
for assistance.’ It %ap delided to make avu:ld‘bleu to .
this group the consultants that wére provided throu » N 5
ESAA funding, ginge the group was:gerving s¢me o{ - e

v

. o - . P\ 5 AN - 4

Pro;ect %treach.. Outcome ;nfotnaubn ‘collected by the, :E
Offite ofAResearch and Eva}uation %ndi,ca;ed ‘that faculty ..

, familiar with’ st:udents referyed -for Project Outreach D ) o

felt that about, half of the students had improved :in' the - .
" areas for whith’ they were referred’(See pages 39-41 J.. - S
In a largd-majority- of the cases where ovement was \ o
shown, facultymembers felt the Project ‘Outreéach interns o
had contributed toward that improvement.. Even in some ° S "
cagses where no rowrr\ement was shown, facultf credited O T
the interng wlﬂélpmg somewhat 2 . (See’ pages 39-41 ). -
The "contracted .consultant's repgrt md:.cated-that this- .

' component had beén mpl&:nted essentiall; as -proposed, .. 0 .
although some problems additionsl areas of fogcus were ) T et
doted. (See’ pages 120. and 121, Wnd* 149-153) Loy

RECOWIENDATIONS . : i ) ' i
'l'hls year, re.comendauons will be mﬁe by appropriate . S
admiq:.stratzve st:aff. Lo . - c T e :

a . .
A A L4
. «




2. _ Should Austin Independent School District aldes be used as
o - instructional ‘aides? - pu

.. . RELEVANT FINDINGS:

-

- Achievement scores in reading and math did not improve overall in
. Project Assist schools this year as-a result of having
) instructional a1des in the classrooms. (See pages 29-32).

Contracted eyaluat1on reports indicate that there was some
mixture of aide duties at the school level, such that Pro-
- ject Assist aides were assigned other duties in addition to -
. instructional duties, and that “aide mordle may have bcen
adversely affected in such cases. (See pager "+ <4 55, 82-86).
. . | Special trax\1ng for the instructional aid . AY was_
| apparently limited to preserv1ce‘tra1hing, aonthly
S . 'workshops for aides beginning in January, (Pages 56-58, 87, 88 and 93)
i Apparently no training sessions were -geared specificallv B
- ' toward teachers or both teachers and aides. This scarcity
i—l T i of training, which was related to Project Assist's lack Qf:
- a Staff Development Specialist for much of the year, is a  -.
potent;ally serious problem in the employment of instructional .
aides, since evaluation findings from previous years indicate
L that while the presence'of trained aides promotes indivi- ot
' *dualization in the classroom, the” presence -of untrained aides
L " - seems to decrease individualizdtion. (See 1974-75 Fipal Re-
. - - port, ESAA II Project Assist, p. 3). The explanation™
: . for this seems to be that untr.ined aides require a sub-
stant1al degree of guidance from the teacher. -

»

RECOMMENDATIONS - - | ‘ .

This year, recommendations will be made by appropriate .
adm1n13trat1VE staff.

‘,‘ ¥




'B. FEDERAL-LEVEL QUESTIONS

> )

5 ) 1. Should the program be refunded? — .

= i » . N ’ ! N .

T RELEVANT FINDINGS: 1

Zi_ - ) .
}* ) . Federal decision-makers should consider at least three .

factors in deciding whether to re-fund Project Assist.

In making decigsions regarding the project's currént com-

ponents, decision-~mal 2rs should consider the degree of success

in achievement of objectives for each of the project cdm-
. penents. .- The decision-makers should also consider theere- . .
- . lative cost of the various program components. Finally the
federal decision-makers should ‘consider factors within Austin
fhdgpendeng School District which influenced the adminis- .-
tration-of federal funds for Project Assist this year.

d Degfee of success iﬁrprogram implementation and achievement -.
of outcome objectives, 1975-76: Information relevant to the*

degrez of success in implementation afdd achievement of ob-
- jectives fpf'each of the project components is contained in

. the sectjon on findings for System Level Question 1. "
. ) (See pages 5 and 6 ). In general,’ these results indicate '
B that Project Read and Project Math were implemented to some -
degrge: materials were ordéred and aides were in classrooms. .

Howéver, the proposed curriculum was largely unimplemented.,.
Very little training was provided for aides, none for teachers.
" Reading and math outcome achievement goals were not met.

Trilogy did not incarporate Project Assist students this-
year and did not’'provide the number of performances pro-;
posed for Project Assist schools. By the close of the year, ~a\
a start had been made at developing a teacher training model
and at collecting information to help expand Trilogy to the
. elementary level. Trilogy-had met two of the outcome ob-
jectives set for it, which specified that audiences would
perceive Trilogy goals and see troupe memhers as pursuing: _
‘ . those goals effectively. Because of lack of implementation
of this component, no information was gatheredﬁg& change in :
intarathnie o itudas. _anc Dy on i logy memberss—— e e

720 L A
- .

Project Outreaéh was imgleménted essentially as proposed. ' S
Its outcome objective, concerning teacher ratings of im- '
provement in referred students, wgs met. -

Y
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// = Prpject Outreech was coordinated primarily by a faculty member |, .

~"and Project Math. Some of the more difficult aspecﬁs of

Al

Cost of'éggggam comporents: Funding appropriated for Project . A;'~e
Assist this year can be roughly broken down into the following e
components: Central administrative and clerical' support

services, funded at $28,567; Project Read and Project Math,

funded at $293,400; Trilogy, funded at $1750; Project Outreach,

funded at $1426; and Evaluation, funded af $10,056. As

can be observed above, the bulk of funds were allocated for -
Project Read and Project Math. The major items included = ;
$147,200 for instructioral aide salaries and $98,824 for
instructional naterxals and hardware. The salary and support
services of the Staff Development Coordinator are included ;
-under -Projects Read and Math, since the duties of that po- -
sition, as descrxbed in the proposal, were limited to those .
components. Trxlqu was primarily supported out of ESAA e v e~ T
,Basic funds, so Project Xssist received funding only for — N
Ttxlogy-consultants and their travel expenses.. Similarly, .-

from the Univeraity of Texas, so-Project Assist provided
funds only for intern- travel, mat‘txals, and staff ttalnlng
consultants.,w - .

An dec1916’n m,ade regarding refunding these components or
similar ones in the future, should consider their relative
cost, balanced“against their-actual (and potential) degree
of effecttve implementation, and actual and potential
success in producing meaningful outcomes for students. This
year the bulk of ESAA pilot money was 'spent on Project Read

2

these components were nat implenentgd, and the conponsnts

faxled to achxeve the hoped-for student og,goues‘ T

Tr1logy had‘relativelyvsn811~fgnding. It vas 1argely -ﬂk ) L
unimplemented, although there were indications it had . s

" potential appeal and could be readily implemented given -

sufficient personal investment.by thoae-responslble for it.
It successfully met two fairly "easy" outcome objectives

" demonstrating audience support, but its potential as a
vehicle for attltude change remains untested.

. Pr)Ject Qutreach likewise received comparatively little ESAA

money (being funded largely by a NIMH grant administered . )
through_the—Un;ve:s1tyﬁo£_Iexas)+4_noueuer,_1t_wasgapparentlyu~fAr‘ -
well implemented in project .schools and it did achieve an outcome .
objective based on at .least perceived benefit to students. ’

. Préjeét Context: Some of the factors influencing management

of Project Assist this year were not within the control of : .
the project management. These include the late release of

“federal funds and the resignation of the previous Project

s



Coordinator with the ensuing vacancy, in the Staff Development !
Coordinator posltlon. (See page 87). . E

- Other factors 1nvolvar coordination with District personnel
outside-the prgject staff, and it was not clear to the evaluation
. consultant why the problems seemed.so\?ésigtant to solution.
" An example was' the asgignment at the school level of Project ¢
. _ Assist aides to tasks which violated the objectives set /
te, - _forth in the project proposal. (See page 6-10, and 92).

In térms of factors solely within the province of the pro-
] ject management, the consultant gave a mixed report. On -
=" . : the positive side, project staff members seemed to be
: . performing duties appropriate to their roles. Also, some
o functions which we®e lacking during the firsy part of the ' -
year,_uheu”hégfpro1ect*was under-staffed, wére present during
the latter f. One(such’function was a systematic approiich
to managcnent. (rather than a crisis-oriented ong§ ,"with plans
: being for-aulated to overcome in the next project year somelof )
4 ; the percistent problems which were experienced this yg#tr. Oh -
: the negative side of the balance, one funcrion which Seemed
. to be clearly the reqpons1b111ty~of project management this-
+ s year was reportedly ‘never adeqﬁately performed, seemingly to .
i + the detrimept of the program. ' This duty consistediof moni¥ils - -
toring the implementation of the project on the school 1eve1)c
with the goal of catching and quickly resolving any problems.
.- ot Several teachers interviewed by the consultart dponcaneoualy
. commented that thé greatest shortcoming of the project, in-their
. opinion, was lack of program support to ‘teachers in organizing
the instructional process. (See pages 79, and 90—92)

LA

-

: Austin Independent School District in-the future should be.

. e ‘based on an appraisal of the probable effectiveness with

' whicl such funds can be expected to be managed. Thisﬁjudg-J
ment should be based in part on the effectiveness of ’
year's management, welghed aga1nst the factors beyond 1:3 *
control with whick this year's management had to ¢ontend.

A decision to re-fund this”and other’ s1m11&r prograns.in X

"

RECOMMENDATIONC : . . .

”

s o administrative staff,

. e -,

L“,plhis;yeir,”recommcndations wl{bﬁhe made by appropriate
. ‘\d
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2. Should the program be evaluated?

> @
RELEVANT FINDINGS:
’ £ jon: If programs are to be held
| accountable for delivering the services and outcomes proposed,
. they should be evaluated. Input and.procels evaluation
- " data provide information on how well a progran is being imple-
. "mented. In the formative stages of a program, - -this is the most

S . vital type of evaluation information to colléct, since studies .
: - of innovative programs indicate that program implementation is
s i “a complex process, requxrxfg mutyal adaptation between programs
8 ' and their school settings.” Vexy often programs fail to be
implemented at a11, and progran evaluations turn out to be
evaluations of "non-events." . -

This yeatr, funding was not sufficie;t to provide for monitoring

- of classroom processes for Project Assist. Therefore, littie

- : information is available on what the aides actually did, ->

or Now well they did-it. However, the outside consultants

- ) gathered important interview information on the degree of

: ’ implementiation of program components. For- instance,” it was

; reported that large portions of the Trilogy componeat: were

- . . never implemented, that the curricula proposed for Ptoject

: Read and Project Math were largely un~ mpleuented, and ‘that aide
training was mxnxmally 1mp1emented.

r

.

. Summative evaluatlon data on progran outco-e objectives and

. - evaluation qpest1ons provides informatidn on whether the program

2 achieves the goals set for it. Furthermore, having to report

such information ferces program planners to think jin terms of

. . desired outcomes, a pattern of thought perhapl not as lutonat1c
as. one m1ght suppose..
) Having both types of evaluation data may give information on
s;gn1f1cant components which help a program achieve its goals
or, when lacking, keep a program from achieving 1ts goals. For
instance, it was suggested by the first two years' evaluations
of Project Assist that lack of sufficient teacher and aide train-
ing may have been a.significant factor in the failure of Project

Evidence against Evaluation: " Because of the time required for

designing instruments, administering them, analyzing data, - ..
: . )

*

le. Berman, -and M. McLaughlin;lemplementation of educational
innovation. The Educational Forum, 1976, 40 (3), 345-320.

_ 2w. W. Charters and J.E. Jones. On the risk of appraising
; - non-events in program evaluation. Educational Researcher, 1970,
- ©2 (11), 5-7. : .

.

. * Asgist to ever meet its goals for improved student achievement. ___




.writing of proposals and federal persopnel respomsitle for review

"and March 1975, a proposal for 1975-76 whose major treatment

the project's Evaluator informed project staff of the negat1Ve

-~Funding of the 1975-76 project.'was to hsve besun July 1, but-

N\

aud‘Writihg up résults, it is difficult to provide evaluation
information that is both thorough and timely. For instance,

since proposals for,. federal money must be submitted at mid-year .
of the year before funds are -sought, evaluation inf-rmation \
from the current year of ongoing programs is seldom available \
to help in this pnoposal planning process. Furthermore, renults ’
(especially negative ores) from the first year of a program's \
implementation are generally not considered conclusive. There~
fore, there is an added year's lag cime before unequivocal -
outcome information (based on two years' findings) is available
during the project proposal writing phase. This means that
projects may be funded for as many as three years before-negative
evaluation findings haye a chance to influence project design.
Even when two years' negative resilts are available before funds
are avtually received, school djstrict staff responsible for

of proposals muiy be less than eager to cepszder revisions after
prelzmlna:y approval hasg’ been given.

Such was the case w1th Project Assist this year. ~In February

vas essentxally like the one from the two previeus years was
written and submitted to the USOE:." In April, word was received
of approval of the project as proposed. In May and Juhe, when
197475 outoobe evaluation. 1n£d;nation began taking shape;

results and advised making a ‘changé in the proposed trestment e
for. the coming year.. Program staff indicated that commitments. “ ..

had been made to schoole concerning the project for 1975-76, S
and»therefor' they did not want to make chanses in the plans. '/ £

was held up by-ghe Office of Cfyil Rights based on district E
non~comp11ance with sowe of ité-regilations. Funds were not .
in fact finally releasedsuntil the beginning of September. . - )
During the two-month hiatus between the June 30 end of funding e
for 1974-75 and the September release of, funds, the Evaluator

proposed to the USOE Program Officer and to Project Assist

management that the proposal be altered. Again, the response . . -

' was negative because of the trouble that such a change would

hgve involved.

The solution to problems -in the-employment of ‘evaluation L _42

—informationm like the ome outlined above is pot readily apparen:.

However, it is a fact that over $900,000 in federal money was -
appropriated to Project Assist over a three year period, ardd i
the project never achiéved its primary goal of improving student
achievement in the project schools. ' ' . ‘

RECOMMENDATIONS : .

- ’ Y
This year, recommendations will be madg by the appropriate admin{? A
strative staff. . - . ““

’
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" A Pnocm DESCRIPTION

.hypothesis:

. reading £rom program staff, as well as on-the-job training .
* teachers with whon 'they worked. Materials with which the aide worked

L | m’ S
PROJECT DESCRIPTION

- ’ - ¢ g

Hhtorical Overvi.ew. Project Assut l973-75‘ - -

\Thil year uwas Project Asszst 8 third yeaxf of funding ad ad.ESAL ;
Pilot Project. From 1973-75 its purpoae was to test the following . E

” [
o Students who are in contact with teacher aides who have had
specific|training.in the area of reading instructibn, will

.+, learn to \read better than students who are in ¢ontact, with -

" ' teacher aides who:have had no readi.ng training, .and also better - - -

.than students who are in cont:act vith no teacher aide\s. " :

The 32 experinental aides received special prepervzce traini:xnin
f

ware a key féature of the program. Instruttional iatetials wer
ulected by the faculues at the prbject séhoolq. :

.t

The ofiginal design ificluded thred experimental ‘schovls whieh
réceived specza].ly trained Project Assist aides; three comparison
schools which received general classroom aides; and four:control
schools which had .no aides at all. The experimental schools during
the first two years of the project were: Martin Junior High, grades
6~8, Metrz Elqmntary. K-5, and Palm Elementary, K-5. . £

v ‘ Ta -
:
f °
. .

This Yest's piéolmi- Project Assist ;975—75

[ - A
The progran for 1975-76 was changed. Both the zeneril aide and e T
no aide controls were dropped from the design’ ‘The instructioral” <. ’
aides and their training and materials used \fere again to be a
major part of the design. However, several new components were

-added to .the original one, which focused on- W réading - T

lk:llls and attitudes. Lo
This year's proposal called for a math progiim pa‘ralldl to:the oné
already existing in reading to be talled in Martin Junior High

School. There was also a component called Project Outreach which \
called for social work interns from the University of Texas to work S o,

. with children referred because of behdvioral or attitudinal problm ~

. Trilogy was another new component, whi h émployed a tri-ethnic

school-community theatrical troupe to portray atudent—tucher situ-
ations in & satirical .fashion to "illuninate pressures. probleas,
&nd positive encounters in a humanistic way. The components of

)
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. Table 11;-1. BREAK-DOWN OF FUNDING FOR PROJECT ASSIS? com'omus
Cost _ Program, Component
§ 28,567  Administrative C -
" 293,400 Reading and Math N ..
10,056  Evaluation A .
- 1,750 - Trilogy- : - L .
N 1,426 ~_Outreach _ - . - ' .
S L s335,m- Total - L

‘shown in the table above. Approximately 7/8, or almost 90%, of the project
.budget was spent on the Reading and Math components. This amount, $293,400,

. present in the Project Assist clasiarooms. The salary and support costs of.

'Ttilogy only for consultants and travel, the remainder. being .funded out of
a8

~, mewber and Project Assist provided modest funding for intern travel, -

AR

Project Assist for 1975-76'are described in detail later in this chapter. )

Nok only was the program content diversified, but the target schools for §

implementation were changed. This year's target schools included -
schools on the elementary level: Sims, Oak Springs;, and Rosewood, :
ades K-5 receiving services. The junior high schools included
which was continued as a project school from last year, and Allan,
vhich reckived expanded aervicee. .As stated earlier, the control and
comparison schools were dropped from the-design.

Funding: ESAA III Pilot Project Assist was funded at $335,199. This was
an ‘.ncrease from the 1974-75 funding leval of $283 560 and the 1973-76
funding level of $297,798. ;

- A v -

Funding for’ Project Assist can be roushly btoken into five categories as

iscludes $147,200 for instructional aide salaries and $98, 824 for instruc-
tional materials and hardware. - In other wordsy $246,024 was physically .

the Staff Development Coordinator are also included under Projects Read and
Math since that position was limited by the project proposal to working
with those. components. In tontrast, Project Assist received funding for

ic. Project Outreach was operated by a University of Texas faculty

nateriala, and staff training. ' N

Staff' The 1975-76.program desfgn called for professional staff to include
L a Coordinatof‘and a Staff Development Specialist; the paraprofeaaional
ttaff was to include 32 instructional aides and 2 secretaiies. Funding was’
also provided for a half-time: evaluator, whose.duties will be described in
a later section of this report. . ’ /-

1'(. ! ‘ -
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Project Compopents: There were several components to this year's project;@
The descriptions beldw reflect the components as they were described in

* the project proposal, rathe: ;han as they evolved over the course of the
!. r. " .

Aldes: As in years past, indttuetionhl aides once again formed a
major part of thc program's design.  The goal in hiring the aides was °
to supplement the efforts of the teache.s in providing individual
assistance (in reading or math, as axplained below) to low-achiev:lng
atudents, as well. as in providing adult supervision.

The project propesal ca 1ed for. aides hired from the schéol neig'hbot-
hood and/or mihority 8T, yupe:, who would be extensively trained in .
specific subject areas, as well as in classroom management techniques.
-  Training was also to Zocus on cultural awareness, human relations, and
" commmication skills training, in order to promote.close relationships
among aides, teacheté. and students. The training was to include i{n- -
tensive summer pres®rvice training as well as a three-day training .,
session immediately before the start of school, which would also be .
/xttended by the Leachers. Once school was in session, training for
/" aides and tuche:;z was to continue throughout the "cchool year.
7
It vas spectfie}( in the proposal that the aides would perform only
instructional (as opposed to clerical) duties. At the elemsniary .

.

——— level;  they w7 f; to work only on reading tas'hs - At the junior high
we

level, they to work only on reading except. at Martin, vhere they
were also to work on math instructional tasks 1n nupport of Project
Hath a ubco-ponent of the’ project. e

Haterials: Materials provided by Project Assist were also iutanded to_
. be a major conponeut of this year's program. Rnd:lng and nthentics
. materials were to be ordered for the Project Read and Project Hath
.conpan'intu dedcribed below. .
P_r_:gi;ct Read: Project Read was to include aides and mtcrws, as
"-well as the following curriculum gomponents: , (1) "Reading is.-
Fun~damental” was to be offered at the second or third grade level,
Thtough this program, students were to be furnished with a minimum
of four paperbatk books of their choice,; which they would be allowed
to take home and keep. (2) There was also to be an Oral Language
. Development component which was to use resource persons and materiald
to increase children's exposure to lajpguage 1earni.ng situations.
Materials were to include listening stitions; bvoks, tapes, records,
and audio-visual materials. (3) The: Languagc Experience Component

vas -to provide children the chance to become "authors" by creating '}

their own stories, either'by dictating them to an adult or by writing
thea themselves., The stories could then.be edited, further develop-’
ing language skills. The students' stories were to reflect current

topics in the varioys content areas. 'In social studies, Bicentennial

?
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were to be encOuraged. (4) A Progr d Instruction component was,
also planned for those teachers who wanted their students to follow’
carefylly sequentialized course of study.

On the junior high level, it was proposed that reading-instruction
follow a laboratory approach. The reading labs wetre to have teach-

. .ing miichines; programmed reading instriiction; comprehension, oral-

language, and languagc experience components. Language and phonics //

“ programs were also included. ) ) / )

. . ‘e - b ) .
* Project Math: Project Math at Martin was to be designed around.a .|

math lab setting parallel to the Martin reading lah.supported by
. ESAK funds from the previous two years. -Sixth, seveanth, and eighth ..
grade students were to be served. .The projected components were: |-
(1). Rudiness in Mathematics, to teach underachieving students. .
basic math concepts by diicovery. (2) The Computatfonal Skills
component was to‘use a programmed learning approach to teach compu-
tational skills in addition, subtraction,y mlti,p]icltion, division,
fractions, and detimals. (3) The Problem Solving/Logic* conponent
was to ‘apply computational skills to real life situatidns, uling a.

+ graduated difficulty, programmed apprqach. (4) Modern Math, as |

described in ghe. pfngrmwroposal, ‘was td emphasize student dis- -~ |
“covery of mathematical -petterns. This component was to be - [
implemented fo];lawing completion of.'the 'computational pro [ |
(5) ‘The Math in Life component was to feature-classroom v sfte . ,1

students.  The visitors were to emphasize the importance of math .o .
skills at higher educatic:zal levels, in the home, and in / .

business. ° ) . ¥ o

- . ]’,

. by business and civic leaders as well as high school and college / . L
/

"Project Outreach: Proj ect Outreach id the social work conponent f
" Project Assist. As pait of this ¢

ent, approximately ten uate

interns from the University of Texas at /Austin S¢hool of Social Work S

were to be placed in Project Assist schools to wirk with ehildr#\ ot e

‘referred by school personnel. -Possible bases for referral vere//:o .

include habitual truancy or classroom attitudinal or behavioral/ prob~

lems. The social work activities were to include work at indiy idual,

group, family, and organizational *evels. - = ;/ .
- . of

One of the soeial work activities proposed for the year was individual’

counseling for children having a hard time adjusting to the gchool 1’ -

setting. For very young children, it was anticipated that s/uch 1 help .

might include play therapy. / -

/ ° =

Some children were to be helped in groups of various types / Among
them were cluster groups for scapegoated or withdrawn children,
activity groups for children who need to see school more p/ositively,
discussion groups for children who need to develop verbal/skills,
and leadership training groups for children who need to have natur&l N
leadership ability charneled into-more constructive activities.

3
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BB&W Trilogy is a tri—eﬁmie the:xtr:lcal troupe developed by
t

he1974-75 ‘ESAA Community lLiaison Program. It is composed of
students, faculty, and staff of Austin Independent Sch5ol Distr
-. Menbars of the troupe preseént original skits por&myio%‘tudent
. and. teathers in various pressure-related situations.
N po:treyalb are satirical in tone.  The aim is to "illuminatd

S preuuret. problems, end positive encounters in a huuniotic way."1

. Phno for 1975-76 called for Trilogy to develop a teaeher ‘train

© a . wmodel dealing specifically with classroom situations incident to
Project Assist schools. This plan was to be developed with input.

\  from Trilogy consultants, Project Assist staif, and teachers.

addition to dealing with real classroom situations, the model was

to focus on teachers' attitudes and actions in dezling with the

i skills and language and compunication-patterns of the students.
e e Perfomnces were ‘to be held during preoetvice teachir train:lng
8 Perfonnnces werg also proposed to be held qmterly at Projoct
.* * 'Assist schools and at least once for each Project Assist school

o PTA. ' Trilogy activities were intended to promote knowledge™ and -

. . appreciation for interracial and :lnterethn:lc culture, hhtory,
and characteristice. .

S e There were also plans to include students from !rojec: Assist

- R schools as Trilogy members this year. It was hoped that parti-
cipation in ‘such a troupe would.improve ttgerethntc attitudes
and relationahips for the members. R

-

« = . &
i

— e B - 3‘

1From MIogy d-scription 4in amended 1975-76 ESAA III °
Pilot Projeﬂ. Propolal, Page 12,

»
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" - out the year was the late release of federal funds for the ptoject. o -

B. oou'rxxr useﬁxpnon "
’l‘h uction of an cvaluation report. from t 0ff1ce of Reseatch and
ua,tion customarily reports on the .events urrounding a project which
: happon prior to the ptart of the project or dliring its operqtion. .
'vhich are outside the control of the project and which have/ an influence
. op thc p:o;ect' mplenentation or outco& / .

/ T o
The factors ducusaed hete are not presented as an exhauotive liot of B
those which impacted Project Assist. thiaryegr, but simply as a record P!

of some of themajor events\which helped shape the project's coursé

_ this ye ’yur. Readers :.nterfated i1 finding out which-events uqled signi-

. ficant to the Project Coordinator are referred’to a list prepaied by- the e
"Coordingtor following the |first procéss and management audit. . The list .

-is contained in section Iv-¢ of 1:111:v rcpo;t. : - ) A

~n )

. Onc event which continued to have a -ajor Inpact on the prtiject through-

According to: the Project Goordmator,-the tfehf was caused by the -
Austin Independgnt School District's uon-colplimcc/nth regulations of

- the Office o tivil Rights. (See page 157 -  “.).“The chromology,
reportéd-by” the contracted comsultant,. vas as follows: Informal word on’

- the apptoval of the project was received as early as June 1975. Formal
cpprqxal was not received, unti.l August 1975, and funds were ot rclcaoed
until Septmber, (!!mter,. p. 110 ). y

»

The lateness’of fmuh,ng for this i:roJect was pgrticulm:lymignificant, . *
since an important aépect of .this year's project was ‘training to be held -
for aides and teuchers prior to the start of school. The funding delay. -
also postponed the ordering of instructional materials, which wes to -~ - .
have tsken place in July and -August. (Following the resignation of the
previous Project’ Coordinator--see below--the new Coordinator made a v .
decision to invélve District- Inntructionol Coordiﬂtou and Project

. Assist facultiés in selection of this year's ‘materials. This decision
further delayed the ordering and hence the recoipt of project mteriale )

.A second major event which had an inpact on the project vas the rcs:.x-
nation of the Project Coordinator from the previous two yeats, on Sep=- .-
tenber 8; 975. At that time, ‘the, Staff Dcvoloplcnt Coordinatof took

Y d continued to hold both positions wuntil
ficially appointed ‘as the new Project’ Coordinator in Octdber.

she was
The new
1976.
- two positions for ha},f of the project year.-
A third clenent in the pr ject 8 context had to do with the lack of a .
cleorly defined responsi zlity for monitoring project” implementation. , j
. _In the past two yeh Office of Research and Evaluation had moni- - —~
tored processes in prog am implementatién at the classroon level and

.’ 4

- .

~ R . . <
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/aides to non-rkading and even non-instructional dutied at several —yrojact

tepor:L on them.to project staff,-and to others as appropriate. This
year, -the monitoring ction. of evaluation was not funded to evnlua:io%;
nor was_it clearly assigned to oné position, although the c:pectntion

" peemed to be that the Pmgject Coordinator gnd the Staff Develo
Coordinator”should make occasional classroom observations as part of .
their dutjes. A& reporud by the outside conuultani: however, classroon
observations were_ almost nonexistemt, and when sade vere focus solely -
, on the mtructzonal activ:.n(ies of the classroon instiuctional dide. -

/‘ S

A ftnnl problen in the context of Rroject Aslilﬁé‘this year, according

to ;ho éontracted management auditor' for the project, involved dif€i- -
cylties in high-level coordination between projéct staff and other district
personnel with whon' they had to interface in order to implement the :
- projeéct. One example of this problem was the assigument of Projact Assist-:

schools. Thess duties, assigned the project school teschers and .
-principals, ‘were apparently made in respofisé to perceived.school needs.
However, théy were countér 'to project proposal guidclinu. The manage- -
ment _of thé project apparently lacked the . hority to enforée school
conformance with project guidelines, alth they themselves ﬁlt they~
were to be held accotntable for failure to meet the gaidefincc

Thh last problen is & conplex one, involving re\lationaﬂ-ips benhen
district personnel who function at ‘different levals and in different ~ -
capacities in-the district. On the one hand, pr pals (and teachers)

serve the district.as part of a line chain of " They are’ o
entrusted with responsibility for the major work of the schoold: " 1nstruc— o "
tion of students. On the other hand, special program staff (like ) s

Project Assist managément) serve the schools in a staff capacfty. Their L

- function is to:support existing instructional services. However, they ’

also perceive that their role includes enforcing the federal guidelines L S
and proposal plans which the schools and the district administration' B
-agreed to follow when accepting federal project monies. They feel s
responsible to the funding agency (and are made to feel so hy the federal
program officer). Very often, impasses are reached between project .
management and school personnel when project guidelines seem to conflict e
with needs pergeived by school personnel. o e

/,
Seemingly,\vhst 1s needed to remedy problm such as the one cited )
above, which reportedly-did-eccur-in Project misb—toMg:eaJ:hi.a
year, is an in-district mechanism for communicating and enfotcing such
guidelines, and a commitment to do so. At least two solutions to this-—
problem appear pcuible. One solution would be for project staff to
communicate deviations from guidelines to their superiors, who in turn

) ghould follow the appropriate upward and downward communication channels -

, 1inking staff and line personnel, ih trying to resolve suth problems.
This “recommendation assumes and requires the cooperation of higher
level staff and line personnel in resolving discrepancies in the goals and

. h -
- 'y
-~ H .
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| *wpiorities:of the-personnel’ below theﬂk The \mify{ﬂg goal shoixlci be
« to work toward providing improved educational expenences for the
atudents involved. . L. .o S

' The other posnble solution is £ the district to ailtply not ‘write
. federal proposals which dq not medt - canpus-level needs -and which, in
fact, sometimes create ‘On-campus probleas.
. of - propoula to fund projects on their canpuses.._

** The above alternatives are mot mbmﬁfgd to specify ghat course of )
action should be followed, but are offered as thoughts concerning & -

difficult ‘problem which dxatﬁct decision~maker st addreao. -
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.~ be carried out by mvolvm'; principale %ad.teachers nu;e :Ln t:he writiug




C. EVALUATION nr.scnmon .- ' : .‘

Biltorggal Overview: Prqject Assist Evaluptxon 1973—75

The ev tion done by the Office of Research and Evaluation for
-~ -1 - —-the- -twp years of Project Assist-was an extensive -one. - Infor- S e
mation relevant to outcome, process,” and input objectives was col- 3
lected and reported. The evaluation staff of Project Assist con-
"+ sisted of four full-time employees: one project evaluator, two pro-
cess -evaluators, and one secretary. Funding for evaluating Project
was $51,992 in 1973 74 and $42,812 in 1974-75.

1975~76 Evaluation

nding and Personnel: The evaluation for 1975-76 is much less

) extcnnive than that done in the two previous years, since funding for
evaluation was-cut considerably by the USOE negotiators. This year,
_only $10,056 was provided for evaluation of the project. Of this
amount, $3500 was allotted to pay outside consultants to perform
management and process audits. An additional $3000 was allocated to
pay the salary of a half-time intern to collect, analyze, and report
outcome information; as well as hire and coordinate the work of the
outside consultants. The remainder of the funds were designated =
to cover the cost of office supplies, data analyais, xeroxing, - : o,
and reproduction of the Final and Technical reports. . )

Evaluation Design: The Evaluation Design was drafted in September
‘and October 1975, by the Project Assisct evaluation internm, vith input
from other Office of Research and Evaluation staff members as well as
the Coordinator of Project Assist. The design included an Evaluation 5
Timeline, a series of outcome objectives on which information was 3
to be collected, and a small number of decision questions which seemed o
approprxate to this year's continuation of ‘the program.

g ) Evaluation Timeline: The Evaluation Timeline was revised several
. times iuring the year, to reflect more realistic estimates of
- the time required to acq’hplxah evaluation activities. Computer
> . processing of data, in particular, was found to require con-
siderably more time than had been anticipated. A copy of the b
s revised Timeline is 1nc1uded as Figure I11I-1 in this section of b
the report. " ;

Qutcome Objectives: Each of the components of Project Asgsist
had one or more outcome objectives on which information was
collected. For Project Read and Project Math, there was an
analysis of achievement data in those subjec.= using the -.-°
Reading and Math subtests of the California Achievement Test

as the criterion measures. Data were also collected on changes




~atings of success of treach component. The evaluation
uesign aldvo called for information %o be gathered on changes in
ethnic attitudés for Project Assist studenéf‘pﬁtciciputing in
* Trilogy. However, this aspect of the Trilogy component was not
implemented, so this information was not collected. The specific-
objectives and their degree of achievement are reported in
Chapter IV of this rekprt. .

in math attitudes for ‘the Qafjx component;-as well as teaéhe:

]

Decision Questions: Although a small number of decision questions
vwere included in the design, input and process infcrmation con-
cerning program implementation vital to answering such questions

was not collected by the Office of Research and Evaluation and -
must be gleaned from the reports submitted by .the outside

contracted auditors. The decision questions “and relevant outcome

data collected by the Office of Résearch and Evaluation

information on implementation reported by the outside cd/’ultants.

are presented in Chapter II of this report.

" Evaluation Instryments: A varietf of instrunants vere used to collect
the outcome evaluation information for Project Assist. A standardized
test, the California Achievement Test, was used to collect information
on achievement: in reading and math. Math attitudes were sampled with
Fall and Spring administrations of the Math Attitude Teét which was
developed in aprevious year by the Office of Research and Evaluation.
Short questionnaires using Likert seales and open-ended questions
were developed by the Project Assist evaluator to collect information

for the Trilogy and Project Outreach components. A careful search was
also conducted for instruments suitable for measuring changes in ethnic
attitudes, in anticipation of Project Assist student involvement in
Trilogy. Although this component of the progran was not implemented

this year, the measuree found, which were renonQunded by Dr. Walter
Stephan at the University of Texas, may be enployed if this component

is implemented in the future:

Copies of the instruments used, along with a technical appraisal of

their reliability and validity and the conditions surrounding their ‘
administration are available in the 1975-76 Project Assist Technical S M
Report on file at the Office of Research and Evaluation. The ) :
' Technical Report also.contains a detailed analysid of thé~¢esu1ts for

each instrument. \

Qutside C&naultants: As was mentioned earlier, iqput and process

information for Project Assist was supplied by outside consultants

this year. The Office of Research and Evaluation had the responsi-

bility of contracting with the consultants for their service. A ) //
decision was made to divide Program components in such a way-that one //
consultant would report on the academic components: Project Read and

Project Math as well as provide & uanagement audit.” A second consultant

. was contracted to do the process audits on the human relations

22
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components: Project Outreach'and Trilogy. Dr. LaVor Lym of the Dallas
Independent School District evaluation office was hired to do the
academic and management audit. Mrs. Mary Minter, a graduate student n
educational psychology who has had experiepgg with school and Federal
prograns, was hired to do the human relations audit.

The conaultanta' reports were made on the basis of site visits, with
approximately three days per visit devoted to visiting Project Assist
schools and interviewing project personnel at different levels. Each
consultant conducted two site visits: one in January and one in April.
Following -their visits, each- submitted a report to the Office of Research
and Evaluaticn, on the degree of implementation of the respective Project
Asgist components. The Office of Research and Evaluation took
responsibility for subsequent release of the reports.

The consultants' reports are included in a aeparate section of the

Final Report. . ! : ;
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= = I 2 SR ST B Ry
S . __1975-76 PROJECT ASSIST EVALUATION TIMELINE - REVISED 1/76 and 6/76
PR - ¥ -
. Activity Octcber | Noveaber December "Janusry February March
i . L3 - -
1. Maet with Jetta & Pan Robartson - N L R
Res Trilogy Objectives 16-25 .
2. Search'for recent ethnic attitudes ’ )
: test .for Trilogy (this is for
probable objective) _ 16-25 - « ™ / - : ]
or ) ‘ . - -/i ™. |
3. Adainister MAT pretert, Martin 20-22 ] ) ’ * N ‘ - ,\
, AL - z )
A. Meat with USOE Official 28-29 S | ~
1's. Mendcheck & machine score MAT ) . - I B
pretests ——x o . - —T g
: . 1. ‘ . <
-} & Meet with Preda and new evaluator- v : - A
concerning audite X . . . N
7. Select or develop appropriate tests , D, . Y 3
for Trilogy cowponent . x— X
, , . . . . N A
8. Do TESTAT on MAT pretests o X X / -
9. Hire and begia convulting with .- . !
SN Process and Managemant Auditors - 1. 4 x /
- 1 - A
1 10. .+ Feadback MAT pre-dats ' 13-21 . | )
~ - M 1. Resd ESAA Baaic Evaluation ‘ . - !
- Contract Froposals 1975-76 ; 8-12 |
. 12. First humen relations process B . X . N _
sudit . } _19-30 | Y
13. Dacision on hiring third svditor : /‘ -
. for management and program overview 19-23 ;
14. Review ESAA pilot objectives & |
write evaluation design for i !
1976-1977 ' . . 19-23 /
. _ / -/
. .
v . Figure ITI-1: 1975-76 PROJECT ASSIST EVALUATION TIMELINE.  (Page 1 of k)
. - . :I
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WE_- REVISED 1/]

Eebruery

6 and 6/76 -

Haréh

April

Prepare Srilogy sudience
Smpect tioms -

Aduisister Trilogy avdience .
h-_u questicamsire st Mertin

Pirst resding sad math process

.and semsgenent asudit .

Code results from Martin
Trilogy rssponses

Weet with Freds & Amn to
otganize their inters
ssmiser presemtation - -

Consult w/ Project Outresch
Coordinstor ré Component eval-
uation & Project Owtreach question-
naire S

Freds & Ann Iantern Seminar-The
Politics of Eveluation

CAT sdainistered in jmio;'

high schools

nterview Project Outreach interns
te activities, raferrsl process, stu-
donts gerved, eotc.

Consult w/ Project Assist Coordinator
on prssible impact of & responses to
outside consultaat reports .

Consult with Project Outreach coordi-

nstor re her (internal) evalustion of
Project Outrsach serviceg

Figure III-1:

!
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6. -Selesss.of evalsatibe conanitents’ B I ’ ' 4
!immt-m repotts . . TR
< - N T lay ,

. Fimalfse Project Outresch B N
M—Mth.du ' .

c.urmu mtm Teste adwin-
iultd in elemewtary schoels

Worsfy mr. Oliveres of MAT Posttest : . - 1
in wri . - ’ B -
ting, S : T ] .
Project Mrur.h Poot-q-utimiu g
to teachers i ' )
Profect Outreach Post-Quest ignnaires " .
retursed - \

- RN
Maiaistar AT Posttests
33. Prepirs MAT anewer shasts for
computer smalysis . - '

Tinal Process end. lhw sudite: C ’
(homan relations 4+ rdg, wath, & mgut , A

- 135, - Feliow-up Memo sent on Project - - ¢
— : ousruch Quest ionneire .

— -

3. Id, prmn CAT data for analysis

Atted Evaluation lo-setvice weet- i .
ings on preperstion of Fimal Reports J N

Aduinister Trilogy sudience impact
questionnsire st Rosewood

Y

Figure III-1:

*

"1975-76 PROJECT ASSIST EVALUATION TIMELINE.
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3 -pn:euu to prist Fimel leport
.at Qdel!:he :

Anzlyze ltvdoet Ouuach Pou-Qun—
-tiommaire Results

v

141. Asalyse results of Trilogy -udicl;ce
i.let qnauouuu

Coqi.h CAT data for Projeet Assist

Writd Instrument Reports for -in-
clusisn in Techaical Report

,IMm ORE staff amd Pruject
Assist Coordimator om Techaical and
¥imal Report contemts.

Priat & .§m1. Technical Report

Write Pinal I»ott‘

.l'rh: & ageemble nnl. Report
Tt

/ ‘ )
Figure III-1: 1975-T6 PROJECT ASSIST EVALUATION TDMELINE. (Page b of )
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1. (QUICOME) Improved reading dchieve-ent: By the end of the
instructional period (Septémber 1975-May 1976), the number
of students reading on grade level in grades 2, &4, 6, 7,

-
-

c e - o — e

and 8 in project schools will be as follows:.

S.cliool ’
Oak Springs
Rosewood

Sims

Martin

Allan

1

Each of the percentages, listed above is an increase of ten
percent over the number of students reading on grade level in
February, 1975. The criterion measurs in both 1975 and 1976
will be the hegding Subtests of the California Achievement Test.

LEVEL OF ATTAINMENT: Not achieved.k '
A}

‘Reading scores met the criterion of ten percentage points' gain

in only two of the ten grades checked. The scores which reached
criterion were second grade scores at Oak Springs and fourth grade
scores at Rosewood. Scores in two other grades also improved,

but not by tep percentage points. Scores in 3 grades were lower P
the last year, and in 3 others scores remained the same.

Grade

2
4

i-
(- ) &» [ ]

o~

7
8

[- .-

- 27%
' 112
462
332
16%
182

187 -

177

1w
19%

s

-

X _Reading on Grade Level

'

1
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SUPPORTIVE ?ATA:

Califoinia Achiaveilent Test °

The readins subtest of the Califomia Ach:.evment Test:
(CAT) was used to measure Jreading acHievement of students

, in grades 2, 4, 6, 7, snd”

students' scores s

last year,

points' gain.

‘Fourth

at alllzojec.LAum:_nchmlL
Aa _shown in Table IV-1 below, -reading scdres in four of
th" grades at Project Assist- schools were higher than last
year; scores in three grades were lower; and in three grgdca
_ . the scores remained the same. 'Rodewood and Oak Springs
. the greatest gain as compared to -
ers at Rosewood, vho scored 16 -
percentage points higher’ than last year's results, were the
_only students who clearly met the criterionm of 10 parccnttze
Second graders at Oak Springs-were within ome
percentage point of achieving 10 points' gain, so their scores - * .
_were also given credit for reaching criterion.
other grades and schools checked reached the tem-point
. critérion. ' Second gradé scores at Sims Were up frpm last
year, but fourth grade -gcores ‘were down.
grade reading scores were down at Allan and seventh grede
scores were up.. Scores im @Il grades at Martin remained \

at - the same level as laat year.

“able IV-1:

.
FET

A

Y
L 28

conrmsoﬁ’ OF smm'rs mnmc..ou GRADE LEVEL IN . -
PROJECT ASSIST SCHOOLS IN 1975-76, WITH THOSE IN - - .

¢

None of -the

-Sixth and eighth

1974-75, AND WITB cunuon SCORES.

\ &

~1

e

=¥
&3

—

Muww s

¢
i grs-'rc qu cata (+) 197576 | Criteriom
8ehool Grade Scores ll.tu Crivearion | Achieved?
Onk N -
Springs 2 26%- 178 . .98 . s Tes (1)
Rosewood | U' aJ.‘ri s foees | s | e
PR I T S W Y T
Sins | s} o2 | a8 | o338 so
6| & | o5 | se Lags lw
—tia A S ] sene | 1% fo
e 8] o8 |-_os | Seme s o -
- . A >
. gl 3 I8 - 43 17% B
Allan 11 238 . 68 s B O 0 1 o
8 6% 9% - 38 198
¢
29
)y
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The outside’consultant hired to report on implunentation of
Project Read found that vhile instructional; aides were '
generally in the classrcoms to help with rfading as planned,
the reading curriculum outlined ;in the Project Assist-pro-
posal was not' implemented this year, excep® in the Reading

7 Labs at Martin. He therefore cautioned that the outcome

evaluation cquld test for the effect of. instructional aides -

plus special curriculum only for the students in those-labs.

Therefore, results for those students should be feported

' separately. . . i ) o,

0

) ’rhe teachet in charge of the Martin l4bs reported that- thi.o
- year, all sixth and seventh graders “at Martin pu’ticipaad
S in! the labs. No eighth 3raders partxclpated.. S .

|- The reaults for Martin sixth and seventh grsde Reading -
™. Lab participsats gre contained in the preceding table, As.can
" . be geen, the participation in the Reading Lab plus contlct‘

“. ' o " with the instructional aides was not sufficient to help”-
) ' these students score higher than amqenta;in the pane 3radel
: - at Mnrtm last year. ]
& " / o
g [ ' ’ LN
. \ ) .
. o
1‘
\ * »
- N\ -
o ; ' , .

X
;




(OUTCOME) Improved Math Achievement. By the end of the ®
inntructional period (September 1975-May 1976). the following
percentages of students in grades 6, 7, and’8 at Martin will
be working on grade level in math as measured .by a late

Spring 1976 administration of the Math Subtests of the Cali-
fornia Achievement Test (CAT).

Grade “ % on Grade Level in Math
6 ..' : 122
7 BT
8 ' 25%

-

Each of the percentages listed above is an increase of ten:
percent over the number of students doing math on grade level
in Pebruary, 1975, as measured by the Math Subtest of the
rf.iifornia Achievement Test (CAT).

LEVEL OF ATTAINMENT: Not achieved.

SUPPORTIVE. DATA: -~~~

éalifornia Achievement Test

The math subtest of the California Achievement Test was used
to measured math achievement for students in Project Assist
math classes (grades 6, 7, and 8) at Martin Junior Righ.

As shown in Table IV-2 below, math scores at Martin were not
improved this year. The percentage of sixth grade students
working or. grade level remained the same this year as last
year, while the percentage of seventh and eighth graders on
grade level dropped. . Therefore, none of the grade lovel
scores met the criterion set for this year.

Table IV-2: COMPARISON OF PROJECT ASSIST STUDENTS WORKING ON
GRADE LEVEL IN MATH AT MARTIN IN 1975-76, WITR

. MARTIN STUDENTS WORKING ON GRADE. LEVEL IN MATH IN

\ 1914-75. AND WITB MATH CRITERION SCORES. °

Percent oa Gruie Level
1975-76] 197475 | Oadn (+) or | 197376 Criterioa

Crade Scores |- Scores Loss (=) | Criteriom | Achieved?
6 a8 . Same 123 ¥o
? 2 9% -8 198 o
)
8 i 198 -uf 2% ¥o

31
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(OUTCOME) Improved student math attitude. The mean score on
the Math Attitude Test for students in grades 6-8 at Martin
will be significantly higher on a Spring post-test than the
mean score for students in grades 6-8 at Martin on a Fall
pre-test. ,

LEVEL OF ATTAINMENT: Not achiggedt

The possible range of scores on the MAT was from 0 to 17,
with O representing the most negative response possible and
17 representing the most. positive response possible. The )
average pre-test score for this sample was 10.8. The average
post-test score was 11.0. There is no significant difference
in these scores; therefore, the objective was not achieved.

. R * NS
SUPPORTIVE DATA: ' : \

Math Attitude Test

The Math Attitude Test (MAT) was given to Project Assist
math 'student’s at' Martin to “~'p determine whether the presence
of Project Assist aides and ‘riculux helped improve student

attitudes toward mathematice nad their math classes. The
. MAT was given early and late in the yaar in a rough approxi-

mation of a pre- post- administration scheme. Slightly over
500 students were in Project Assist math classes and therefore
were eligible to take the MAT. However, becuuse of student
absences at the time of testing, only 384 students had valid

~scores for both pre- and post-tests. The results report

here reflect only those students' scores. -

Possible scores on the MAT range from 0 to 17, with 0 .
representing the most negative response possible, and 17 the
most positive response possible. The average pre-test score
for Project Assist students was 10.8; the average post-test
score was 11.0. Not surprisingly, the test for significant

]

gain indicated that there is no significant difference in these

scores. (The probability of such scores vccurring by chance
alone wae calculated to be ' .4821, or approximately 48 times
in 100, well over the five or fewer times in 100 that would

be required for the difference to be considered significant.)




, 4. (OUTCOME) Aggience (faculty and parent) awareness of Trilogy
goals. The majority of faculty and parents sampled from .

3 / Trildgy sudiences will be able to name' correctly at least - {-\

o V one major goal of Trilogy, based on v1ew1ng a production by \

C the group. o

LEVEL OF ATTAINMENT: Achieved. . //ﬁ\\\ L

Trilogy did not perform for Project Assist parents. However,
- - performances at Martin and Rosewood were attended by Project
Asgist faculty and Staff. ' Out of 15 quentionnlirel returned -
. following the Martin performance, 1l respondents correctly

; . . identified one or more major Trilogy goals. Out of 46

- questionnaires returned following the Rosewood performance, -
39 correctly identified major Trilogy goals. From both ~ -
performances, 50 out of: 61 questionnaires, or 83%, gave térrect /-
responses. . . -

SUPPORTIVE DATA: .

Trilogy did not perform for audiences consisting primarily

‘of Project Assist students' parents, as had ‘besn planned,
However, two performances were hsld at Project Assist schools.
oo One performance, held ‘at Martin Junior High ia January, was

{ attended by the faculty and students. A second performance,

| , held at Rosewood Elementary in May, was attended by faculty-
< . and staff from the project elcleuttry schdols: loocuood,

Oak Springs, and Sims. .

t
3
E Teacherp and other school pqroonncl vho viewed the Trilogy- -
. perforgances were asked to nsme what they thought to be the
E ‘ major goals of Trilogy. Tha purpose of the question wis to
find out how effectively the actual Trilogy performances
| : succeeded in getting across. the key ideas of the pCOplt who
: planned them. A content analysis was performed on the -
) respoases to this open-endcd question. The recpondenta'
| / answers were compared to a summary of major Trilogy goals
prepared by the Project Assist evaluator on the basis of
interviews with, thd‘ﬂroject Assist and Trilogy Coordinators.
On the basis of this comparisom, w-dectwion vas made s to
_ which respondents were able to correctly identify one or more
major goals of Trilogy. ' Out of 15 questionnaires returned
f , following the Martin performance, 1l respondents correctly

identified one or more major Trilogy goals. : Out of 46
questionnaires returned following the Rosewood performance,

39 correctly identified major Trilogy goals. From both
performances, 50 out of 61 questionnaires, or 831, gave cqrrect
responses.




. Other .people allud

\ Table IV;3:
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Table IV-3 gives & détaﬂed analysis of - the goals the achool

.., personnel saw as cantral to Trilogy, based on viewing &
. - " performance by the troupe. Correct responses fell intg the
' _follewing general catpgories. Many respondents felt that a
"major goal of Trilogy|is to facilitate understand :
- communication among various school .ubgroupa (such/as teacher
" parents, and students, or members of different e

ic groups)
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some of the prob. e=3 fexisting in school and society today.

o the use of in confronting
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of others as well
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,m the aolution ,0f problems. / - ' . I
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A minority of the school personnel who filled out quution: —

naires on the two Trilogy performances at Project Mght
schools ware urable to correctly and clearly identify Tri-

"logy goals. Two people failed to answer the question. One

or two seemed to have misunderstood the purpose. (One person

felt a major goal was "to get the students to see how they

really act in the classroom."). And several people gave

answvers that were too vague to demonstrate an understanding

of Trilogy goals (e.g. "communicate and entertain'). .
bt ' : .




G WT’”W‘WW“‘W”WWWF‘WTWW 1 TR “;Wm
.
.
, - .

5"

ourcm) Audience (fnculty and parent) evaluation of ‘rrilosy
effectiveness in meeting goals.

The majority of faculty and parents sampled frpn Trilogy
audiences will, when listing Trilogy objectives, say that the
group is meeting thosé objectives effectively.

LEVEL OF ATTAINMENT: Achieved. . .

~ Trilogy did not perform for Project Auiot parents. However,
performances at Mairtin and Rosewood were attended by Project "
Assist faculty and staff. At the performances, the majority
of the people who filled out questionnaires (532 at Martin
and -84% at Rosewood) indicated that thay felt the members of .
Trilogy were meeting their goals very effectively. &h additional
332 of the Martin audience felt Trilogy members ware meating -
their goals somewhat effectively. -These responses ‘make it
clear that this objective was achieved. ‘

SUPPORTIVE DATA:

Trilogy did not perform for audiences consisting primarily
of Project Assist students' parents, as had been planned.
However, two performancas were held at Project Assist schools.’
One performance held at Martin Junior High in January, was
- attended by faculty and students. A second performance,
held at Rosewood Elementary in May was attended by faculty
and staff from the project eluontcry schools: - Rosewcod,
Oak Springs, and Sims.

‘l‘ho teachers, aides, and adnini-trntor- who viewed the Martin

and Rosewood performances were asked hov effectively thcy felt .
Trilogy members were meeting their goals. The resporises from

both groups, which are summarized in Table 1V-4, were over-

lele IV-4: RATINGS OF TRILOGY EFFECTIVENBSS IN MEETING GOALS

2. How effectively are they nct:lng :huc goals, in your opinion?
(Circlc) , .
1 P 3 -8 ] -
Very Somaviat Samavhat Very

8 (s3%) s (13%) 2 (139) 0 .0 18

Ny | () 3(19) 0 1(1) (2%)* | b

il
E

y \
(768 | 8 () s ( 98) 0 1(1 (@ | ss

et
T oy explained {a the text, thera is some 4oudt as .to vhether this re-
sponse vas intended %0 Yo meuu a8 very L;onmsnly The persoa

may have iatented to mark ‘very effectively.
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, Fifty-three percent of the people at Martin felt the goals
.were being met very effectively, 33X felt they wetre being met
somevhat effectively, and 14% (two people) registered their
feelings as neutral. People who viewed the performance at
Rosewood were even more enthusiastic, with 84% saying they
felt the group to be meeting: their goals very effectively.
Seven percent said they felt the goais to bé met somewhat

_,—— affectively and another 7% claimed to be neutral. A total of

thres-pecple marked "very ineffectively” in responding to this
question. From other comments on their questiommaires, it
was obvious that two of ‘these people meant "very effactively," -
and their responses were recorded as such. The third person's
questionnaire was more difficult to interpret, so that response
was recorded as marked, although it is entirely possible that
it was intended to be recorded as "very effectively." Even
allowing for this one possible negative response and discounting
for people's tendency to answer somewhat more positively on
such questions than their real fgelings would warrant, it
can be said that people polled definitely felt the Trilogy
‘troupe was pursuing its gosls in an effegtive mannir.

G
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6.

ME) Increased intergthnic social contact and more positive
"intersthnic attitudes. - At least 50% of Trilogy participants

will score significantly higher on a late Spring 1976 ad-
ministration of ifstruments measuring interethnic attitudes
sand interethnic contact than on adwministration of the same
instruments at the time of the group's formation in early
February. . ¢ )

LEVEL OF ATTAINMENT: No data were coliected relevant to-

this objective.

Plans for beginning a Trilogy troupe composed of Project
Asgist students were not implemented this year. Therefore,
no information was collected on attitude change in Project
Assist Trilogy participants. - ‘
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7.

(OUTCOME) Improvement of students referred for social
services, as judged by teachers.

At least 1/3 of the students who have been served by Project
OQutreach will have improved in the areas for which they were-

referred, as rated by teachers in a questzonnalre adm1n1stered
in late Spring.

LEVEL OF ATTAINMENT: Achieved,
Approximately half (49%) of the referred students were
described, as currently improved compared to their behavior
at the time of referral. A 8lightly smaller but sizeable
percentage of students served early in the year (41%) were
described as showing immediate improvement. Approximately
two-thirds of the people queried believed the interns had
been helpful, regardless of whether they felt the specifit
student on whom they were reporting had improved. The
percentage of respondents who credited the interns with a
positive 1mpact was even hjigher among the people who had seen
definite improvement in the referred students. Within this
subgroup, 85% saw the interns as helping promote the p081tlve
changes observed.

SUPPORTIVE DATA:

Project OQutreach Questionnaire

W
r

The Project Outreach questionnaire was designed to find out
if-faculty members saw students referred to Project Outreach

‘as improved, and if they saw the social work interns as con-
“tributing to any 1mprovement seen. The findings for the major

quéstions aFe summarized in the tables and text which follow.

Table IV-5: FACULTY PERCEPTIONS OF STUDENTS' CURRENT PER-
FORMANCE AT TIME OF REFERRAL.

1. How would you describe the s student 8 current perfornance
in that (referred) area, compared to-his/her performance
at the time of referral?

| Purcamesce  |alise | verto | torevest | sime | totm
}-_ Very auch worse 2 0 9 0 2 (28)
. Somevhat vorss |’ 2 1 4 0 7088}
3, _About the same 6 & 20 2 36 {30%) |
b % ov 4 é 12 6
1 v, 5 3 3 L) 15 (318)
‘s know r 1 0 0 2 ( 28)
{3 WY 20 17 k)] P12 a8




The information in\ the table above indicates that 9 out of '
88 students, or aboup 107 of the sample, were considered to
be worse at the time 'the questionnaire was sent than at the
time of referral. Thirty-four students, or about 39% were
. perceived to be about the same. And 43 students, or almost
! ~ half the sample (492) wé;e considered to be improved. The
. “current atatus of two students was unknown. \

Table IV-6: FACULTY PERCEPTIONS OF TEMPORARY CHANGES IN STU-
DENT PERFORMANCE \DURING AND IMMEDIATELY AFTER
TREATMENT.

2. Some students received help egrly in the year,“and it is
possible that there was a tempprary chapge in their
behavior which has since disappeared.- .If this student
was helped by the social work interns in -the Fall, how
wQuld you describe his/her performance duriggiand imme-
diately following contact with the\social work interns,
compared to his/her performance at Rhe time of referral?

Immediate . ”
L Performance i Allen [ Mertin | JPosewoed L Gimg | Total
1. Ve:ry mick vorse o aq 0 . 0 Q
2. Somevhat worse 1 T g . ¢ 2 ( 3%)
3. About the same. 5 P 18 3 30 (bS%)
4. Somevhat improved| 5 oy 6 3 5 128%)
5. vYery much improved 2 Y 3 k] 9 {13%)
5. 'Don't know .1 L 0 0 . 7 {10%)
Total 18 u 28 10 67

!

__The recults presented above indicate that only 2 students,

or 3% of the 67 served in the Fall, ﬁErE‘percakﬁiﬁ’as WOTBE
during and immediately after treatment. Thirty students, or

45% of the sample were szen as remaining the same. Twenty-eight

students, 41X of the total group; were perceived as showing
. some degree of improvement during and immediately -after
. treatment., The jimmediate effects of treatment were unknowh
for seven students, who constituted 102 of the sample.

.
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" Table IV-7:

3. 1If you saw a change for the better in this student's
behavior, do you believe the work of the social work

interns helped cause the change?

FACULTY PERCEPTIONS OF SOCIAL WORK INTERNS'
- BELPFULNESS IN WORKING WITH REFERRED STUDENTS.

| ioterss heip?
1.

214 the

Definitely yes—-
the interns
helped the stu-
dent a io%.

3

e

£

10 (13%)

Probably yes«~
the interns
sesmed to heip

JORSVRSC

39 (528)

dsDOR’S kgow
6

20 (27%)

Probadly acw-the
in%erns had little
L flugges

5 (%)

Definitely no—
the interas’ work
interfered with
the progress that

(]

1 (1%)

Iotal

17

St

16

15

A total of 75 people from the four schools responded to
Forty-nine people, or 65% of the total sample
' believed the interns had helped to cause whatever positive
changes were noted in the students served.
8% of the sample’ felt the interns had little positive in-
fluence, or in one case, actually interfered with whatever pro-
Twenty people, or 27X of the sample, stated
that they did not know whether the interns had contributed
toward any improvement that was noted.

this question,

gress was made.

objcctive was met.

(g BN
~.

Six people, or

4

* A more complete analysis of these-major r)Lulta, as well as
the interrelationships between tesponges to the different ~ ~
questions is presented in Appendix C of the Technical Report.
However, the above information c¢learly indicates that this




. . No information was collected by the Office of Redearch and -

‘ Evaluation on process and input objectives for Project. Assist v

ap® this year. Instead, outside consultants were hired to report
on the various aspects of program implementation. The reader

is referred to section IV-C of this report, in which the con-

- o sultants' reports are contained, for this information.
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‘B, INTERRELATIONSHIPS

This Qeccion of an evaluation report is intended to tie together
information on the relat1onsh1p§/pntween program inputs, processes,
and outcomes. Since a given program is only one of many. elements

. impinging’ on, schools at any given point in time, the relatiopshipe
between program activities and student outcomes are always sonewhat
speculative. .Since the information collected on the implementation
and -outcomes of Project Assist this year was extremely limited,
with no bbservations made of actual claasroon processes, trying to

' tie together the séparate pieces of information on ptogram lemen-
tation and outcomes is even more speculative. Therefore, the
following ideas are presented as food‘for thousht only. -

Lo}
»

Project Read and Project Math

Instructional aides were the key aspects of these components. The .

major goal in enployxng them was to enable schools to provide more .
individualized academic supervision (in read1n3 and math)- for students,
and thereby increase student achievement in these skill areas. The

data collected by thé evaluation consultant indicate that aides thid

year received little training from program staff, and teachers received

no training. Outcome information showed improved achievement which met
the criterion set in only two of ten grades on which data were collected.
Achievement in other grades remained about the sams or droppcd. No
observational information is available to veérify-what the aides did in
classrooms, and how well they did it. But intefview data indicate that
with some notable exceptions, aides worked instructionally, generally’ in
reading (or math) or reading related areas, and that teachers saw them as
differing in ability and employed them acgordingly. The consultant report
“also indiaated that some teachers lpontangﬁusly commented that their great-
est criticism of the project was based on a lack of support, in plamning
and inplnénting instructional experiences._ .

™

. One temptimg hypothesis based on the above information is that the.
scarcity of aide: ‘training and the general lack of help given to
teachers in using the aides to maximum advantage may have contributed
to the lack of program impact on achievement. This idea is supported
by findings from more thorough evaluations of Project Assist in
previous years. In those years, it was determined that the program
was generally 1mplemented as planned, with the exception that, just
as in 1975-76, little inservice training was given to aides on reading
instruction and little preschool or inservice training was given to
teachers on the utilization of aides. However, the training provided
vas seemingly more systematic and thorough than that offered in 1975-76.
One specific finding from the 1974-75 evaluation was that trained
instructional aides contributed to increased individualizatior .nd
untrained instructional aides to decredsed individualization in the .

»




classroom, (1974-75 Final Report} ESAA Pilot Project Assist, page 3)- -
More generally, it was found that instructional aides failed to improve
student achievemegg$in the program's two previous years. Teachers

bug estionnaire responses that they saw a great need

for fur a1n1ng for aides in classroom management techniques and
inltr ti ethods. (1974—75 Final Report, _page 4). Teachers and

lid and materials had only partially met their needs (1974-75 ™~
Report page 8). Teachers indicated a desire to see more of the . g
program ataﬁf in the schools (1974=75 Final Report, pagés 50~55).
This evidence suggests that any future programs attenpting to use
tructional aides to 1mprove student academic achievement should-
[;%:;has1ze aide tra1n1ng in"instructjion ‘and classroom management and
teacher trainifig in effective utilization of aides.

’

Project Focus

A differert kind of interrelationship that is suggested by this year's
Project Assist has to do with the lack of coherence in the Project
components apd objectives. The instructional components (Project Read
and Projectaﬁhtgl and ‘the human relations components (Project Outreach
and Trilogy) weke not logically related to one another in terms of
their focus, type of treatment, or goals. EvengJgithin Project Read
and Project Math, there was a division in project focus and resources,
with both instructional aides and instructional materials proposed

as major aspects of thesé components. This diveroity/iﬁ Project Com-
ponents made the Project more difficult to administer than it would -
have beeﬁ otherwise, and may have kept the Project management from
givigg concentrated attention to any one program aspect. This problcn.
in ®=drn, may have d11uted the impact of this year's project.

A
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C. CONSULTANT REPORTS ON PROGRAM IMPLEMENTATION®

Since evaluation funding for Project Assist this year was insuffi-
cient to conduct the type of comprehensive input and process evaluation
customarily done by ORE, a decision was made to contract with outi de
consultants to conduct process and management audits of the project.

Rationale: The rat{onale for this decision was two—féld. On the one

hand, it was felt that the information which could be gathered

at the given level of funding would necessarily be incomplete and
the district's Office of Research and’Evaluation would begin to lose
credibility if it seemingly gave endorasement to such limited methods
by conducting the evaluation itself. A 3econd reason for hiring out-
siders was that because of the need to sample and to draw inferences-
based cn a small 2 wupt of information, interview data is highly
subject to bias. Y district personnel like Evaluators from the

‘Office of Research am. cvaluation may have developed biases concerning

district programe and issues, it was felt that a fresh perspective would
be: an asset in the preparation of these reports.

Metb~!  The Office of Research and Evaluation tontracted with two
coni.;’ ts to audit the implementation and the management of Project
Ass. ... The first consultant was responsible for investi_ating: :
implementation of the‘Project's instructional components, Project Read
and Project Math, as well as conducting a management audit. The second
crnsultant was asked v report on implementation of the human relations
components, Trilogy and Project Outreach. Dr. C. iaVor Lym, a Senior
Evaluator from the Dallas Independent School Distyict was hired to do
the instructional and mauagement audits, Mrs. Miry Minter, a doctoral
student ineducational psychology at the Unjiversity of Texas who has
had experience working with federal and- ol programs was hired to
do the human relations audits. S

L
Each consultant made two audits, one in January apd one in late April/
early May. Each audit included approximately three days devoted to
visiting project schools and interviewing project personnel from dif-
ferent levels. S®mc records providing information on companents were
also examined. - ) .

The reports enclosed in this section contain the consultants' finding:.
In all, there are four reports, one submitted to the Office of Research
snd Evaluation by each consultant following each audit.

The consultants' first reports have been released previously to District
personnel directly involved with Project Assist.

¢ '
L




Limitations of the Method Used: The major limitation to the mec.hod
used in gathering process data for Project Assist this year is that
the amount of data collected is necessarily so small. It is entirely .
possible that important information, available at different times from “
those chosen for the audits or from people not interviewed, was missed.

A second problem hes to do with the nature of the information collected.
Although some program records were examined by the auditor for the human
rslations components, most of the information used came from interviews. -
While this method allows for fairly quick and thorough collection of a ]
wide variety of information, it is limited by the fact that it is based )
on people's perceptions’ of events. More faith could have been placed

- in the information reported if time (and money) had been available for

. systematic observations of program activities.

Project Assist, was the lateness of the first audit and hence the

receipt of the first consultant reports. The Project Coordinator

voiced the opinion that the information reported would have been more

useful to her had the first audit been conducted in late October. The

final audit, whith occurred in late April/early May was, in her opinionm, K
better timed. Perhaps a move adequate design would have included three "
audits: one in late October, one in late January.,and one in late April.

|
|
. ']
k A third limitation \{ the auditing method as employed this year for i

A final limitation of this method is related to one of the advantages
mentioned earlier: the fact that the consultants reporting on Project
Assrist were outsiders to the Austin Independent School District.

While they were undoubtedly less biased than district personnel, there
was also the feeling among some of the people associated with Project
Assist that the consultants may have lacked an in-depth understanding of
the context in which Project Assist operated this year. Following ° g
in-house release of the first management and instructional process

audit report, this belief prompted the Project Assist Coordimator to
distribute a memo to those reading the report. In the memo, she

detailed events surrounding the project and made recommendations for ‘
the remainder of the year. That memo is enclosed in this section of

the report, along with a brief memo responding to it addressed to the
Superintendent fromw the Coordinator of the Office of Research and
Evaluation.

The reports and mms follow.
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- Introduction g ¥

This report presents the findings of a procdt evaluation of the
m; and mathematics éonponnts of Project Assist, an ESAA Pilot Project
funded in the Austin Independent School District (AISD), Austin, Texss,
during 1973-76. Also included is inforaation related to a "management
audit" of the Project. The findings which are presented reflect the evalu-

_ators’ assessments as made in thé last week of .fanuary. 1976. The personnel

vho conducted the process evaluation and management audit were agents external
to the AISD whose services were con.trac:ed in accordance with the proposal
for the Project.

Description of Project Assist. Prior to & three-day visit to the AISD

the only information which the evaluators.received concerning Pr‘ojcct Assist
vas a copy of the Project pro{:oul and an abstract of the Project titled
"Program Summary of ESAA Project Assist.” All other kmowledge of tha
Project was gained by the evaluators 'during their visit to thae AISD.

Project Assist vas ducriind as an ESAA funded progras which was in
its third year of oénration in the AISD. The elementary schools partici-
pating in the Project during 1975-76 had not been myolv:{ in the ?rojncf '
in the past. 'Bhy were Sims, Oak Springs, and Rosewood. Those junior hi.gh
schools served by the Project were Martin, wvhich had i:un involved the
previous two years, and Ailm, whose past irnvQlvement was as a comparison
site for Martin. ;

The Project was dcsign‘ed to provide to participating lqhools the
urvicu of 32 matruct.ional aides, innovativu curricula in reading (also
in utheutics at Martin), materials and equipment to sapport the curricuh

a school-community social work component called Oul::uch and an innovative

48
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' ir:irracial epnpohcn: cnli;d Trilogy. Aides were to meet specific qualifi-
cation requirements for employmeat, were to receive preservice and iunservice
training for the reading or nathcmagicl curriculum to be employed py Project
'2 schools,'w;r;’:o participate in inservice training with tcacbcrl.'and vere
to havu.dutics anﬂ,rc-ponsibiliiios limited to reading instruction (or, at
Martin, mathematics instruction). The reading curriculum for the elemsntary
schools vas to be comprised of the following components: l;aiing is Pun-
damental, oral language developmant, language oibcriencl; and prograzmed —
instruction. To be 1ns:1:u:cd in the junior high schools were reading labe
utilizing pro;tlunnd rcading instruction, comprehension compcnents, teaching
machines, oral 1angung¢. and language experience activities with lanzuhzt
and phonics programs. The mathematics lab at Martin was to consist of the
following components: rsadiness in na:honatic:,conpu:ationtl lkills
problew solving/logic, modern mathematics, and Math in Life. Brief dclcrip-
tions of the various reading and utho\upt'ics components appeared in the
_ proposal. CI;;rly commmicated was the notion that the inatructional aides
‘ and nev materials were to support the reading a;d sathematics curriculn.
Focus of the Evaluation. The focus of :ﬁc evaluation was gt forth
by the Office of Research and Evaluation of the AISD in writtyﬁ communicat ion
:oi:hc evaluators ptiér to their visit to the District. \
r\\ The following questions were addressed in the process ;valuationz

1. Are the aides being cnplovod iastructionally as specified in the '
proposal?

2. Are the components of the reading and mathematics curricula which
were specified in the proposal being implemented?

3. Have sides and t _.ners received, and are they continuing to
receive, adequate training and support from Project gtaff to
allov effective implemsntation of the Project?
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4. Are the materials to be provided with P"ojcc: Assis:. funds avail-

sble and bcing used?

Following are the questions which were addressed in the management

/

audic:

1. 1Is the staffing allpcation-f.oAr management Of the Projact sdequate?
2. Axe the management gtaff ugou'.tonowing their job descriptions?
3. Is msnagement of the Project operated in a syatcutic fashion?

4. How ctfoc:iwly vas the ordcrug of utcr:llh hlndhd?

5. Are Project supervisory staff copizant of how the Project is

operating?
/

6. How effectively is Project management interfacing with school

personnel?.

Limitations of the Evaluation.

the evaluators not only were naive concerning Project Assist, but also bad
no prior knowladge regarding the organizatibq and vperation of the AISD.

This naivety preseated both assets and liabilities.

the evaluators Were not aware of the roles of decision makers and hence
may have ovcrlbohd eliciting information from certain key individuals.
However, with the focus provided by the AISD Office of Research sand Evalu~
ation and the practical experiencss of both evaiuators in school environ-
meats there appeared to be no critical lindcatdions which ware introduced.
Acting as a major limitation, however, was the restricted time span
allotted for collecting necessary information.
for reviewing project materials and for 1ntcrvicwinz (o) udu, tuchcn,
and principals, (b) project staff, and (c) certain central administrators.

Evaluation activities were organized to make optimum use of the avaflable

Prior to their visit to the ~Distr:l.c£

~eveluation could proceed with complete obj.ccti_vi:ly‘. On the OE' iund,

50
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i time, but of necessity the evaluation questions could not be investigated

o the depth which would have bean possible had more time been allowed.

;
|

Wicth tho'tiu limitation, no cbservations of instructiemal activities

Evcn possible; in fact, thare was not sufficient time to even establish

;
\
»
\

|
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the climate which 1s prerequisite to ths* technique of data cpllection.

' Thus, the information concerning the Project was collected by only one mesns:

i conducting personal interviewvs. A mors extensivé evaluation would have

"allowed for the collectiom of complementary data from various sources (e.g.,

classroom observations, questionnaires, and intcrvicwl); As described below,

the evaluators did protect against credulity and allow for validity checks

in the data by having 'chc dffferent target groups respond “.o similar inter-

<xiew questions. Nevertheless, reliance on one method of data collecticn

F 2NN

and the restricted tims factor were critical limitations to the i.nvut‘ign:ion“.}

Method

Target Croups. Instructional aides, classroom teachers with whom aides

vorked, the Project manager, the supervisor of the Project manager, and the

AISD head administrator of the development division were the groups or

individuals with wvhom the evaluators planned to conduct interviews. Fourteen

of the 32 aides and 15 of the teachers with whom they worked were intorvieved.

Following is the distribution by schocl:

Schooi

Sins

Oak Springs
Martin (Math)
Martin (Reading)
Allan

No. of

Teachers Interviewed

No. of
Aldes Interviewed

[
Wi MW >
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The four principals whose Siﬂgols wcre\involved in the Project, the

Project mansger, the supervisor of the Project nanager, and the adminis-

trator of the devciopmnt division z1so met with the evaluators and reacted

to interview questions. Not interviewed was the Staff Development Coordinator -

of the Project, who had only very recently become a member of the Project

staff,
J

Instrunmentation. Open-question interview schedules lp;cifié to each

-

target group were designed by the evaluators. Parallel questions appropriate

for the various gtoup; wers included in the different schedules. Thus, for

example, principals and teachers were askad to report about the specific '
responsibilities gnd duties perfornmed by the aides; and aides vere asked to
uake & self-report.’ Collecting similar information from different groups
allowed cross~validation, a necessary Procedure to enrure iantegrity of che
data. Neccssarx, but slight modifications were made in the interview
nchcdulcs as they were applied in the collection of data. Copies of the
inccrvicw schedules are contained in the Appendix.

Procedure. Daca were collected from January 27, 1976, through
January 29, 1976. During that period each Project school, except Rosewood,
vas visited twice: once to conduct an interview with the principa; and

7

again on a subsequent occasion to hold interviews with aides and teachers.

.No teachers or aides were interviewed at Rosewood. ' The Project manager,

the supervisor of the Project manager and the head administrator of the
dcvnlopnont division met with the evaluators according to a ptedetermined
schcd\le which afforded mutual convenience.

Since it was not possible to interview all the teachers and aides who
were involved -in the Project, a specific selection technique was adopted.

Aldes were arbitrarily selected, with a deliberate attempt to represent a

A

Q
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variaty of grade levels. Among teachers, grade-level or departmental heads,
ware sought for interviews. With omne exception, £eachéfs vere interviewed
only whea an instructional aide was able to assume temporary control of

the class or during lunch or planning periods. Sipilarly, gides were inter-
vieved only during periods of anoninstruction or when the teacher assumed

-

' total control of the class.

When conducting interviews with principalgl teachers, and .aides, the
evaluators explsined their roles as agents external to the AISD. The
purpose of the evaluation was briefly describéa as an effor; to determine
wpcther or not Project Assist had, at an instructional level, been imple-
mented as planned. Furtherwore, those interviewed were told that a major
cbjective of the inv:stigacion vas' to identify any conditions or problems
which ichibited the Project from functioning Optimally, 80 tha: appropriate,
corrective action could then be takea by the Project Assist staff or other

administrative personnel ia the District.

Results

Process Evaluacioﬁ.

1. Are the aides belng employed instructionally as gspecified in
the proposal?

The 1975-76 proposal for Project Assist stated that in elementary
IdaookqjaJ\l aides will work exclusively as classroom instructional aides
on the reading task" and that they would "wyork with the teachers on one

grade level." The proposal further stated that "aides at the junior high

level will work with classroom teachers (in either reading or math)."




Aldes were allocated within each school as follows:

School No. Aides Allocation Procedure
Sims 7 1 aide assigned to-each grade level;
1 "floater"
- Osk Springs 4 1 aide each assigned to grades 1, 2,

and 3; 1 aide in the reading lab
.(Hoffman, Title I)

Rosewood 3 1 aide each assigned to grades 4 and 5;
1 "floater" . l
Martin 9 1 aide serving two 6th-grade teachers in

"self-contained"-situations; 2 aides and
2 teachers in 6th-grade reading lab; 2
aides and 2 teachers.in 7th- and 8th-grade
\\K reading lab; 2 aides, 1 with each 6th-
‘ grade math teacher; 2 aides with three
7th and 8th-grade math teachers
Allan 9 3 aides with four 6th-grade language
arts teachers; 1 aide with each of
thr:§§7th-grade English teachers; 3 aides
with six 8th-grade teachers
< ;
Aides typically ré%hrted that they assisted students on a one-to-one
basis or else worked with small groups of children carrying out learning
activities prescribed by the teacher. Generally, they worked with the -
"gslower" learners, tﬁose wH;Lkphe teacher felt could benefit from more
individual attention or supplemental instruction. The autonomy of the aide
in assuming instructional tasks varied, seemingly based on the teacher's
‘perception of the aide's ability. In some instances, as for example in the
sixth-grade lab at Martin, aides apparently assumed a very independent role
in instructing children. All aides looked to the teachetr for supervision
and were generally pleased with the guidance they received.
Although aides reported that their primary responsibilities were

instructional, in most instances they also related that they were regularly

Q
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expacted to perform prescribed noninstructional duties (e.g., supervise
students in the cafeteria during lunch or during ;:he breakfas: progranm,

' assist in the school library, and duplicate and prepare materials for
instructional use). Corroborative data were provided by classroom teachers.
Hniy extra-instructional duties were assislfed directly t:y the principal.
Much of the noninstructional support to teache?s (preparing ut;tid,, ¢:c.)j.
vas accomplished after the children had been disé:iséed from school for thc_‘ :
daz. '

In self-contained classrooms most aides and teachers candidly' reported

A

that instructignal assistance was provided in areas other than reading.
That instruction was often d}escrﬂged by teachers as "reading related," such.
as might be the case when so{cihfl studies mteriais were covered. Aldes

also reported rather f';:equen‘t involvement in mtt;emtics i;utrucr.ion. The
general sentiment seemed to be that, a’ithough aides were to be employed in
a prascribed fashio_n, scheduling constraints ;nd the need for noninstruc-
tional adult supervision made it necessary from a practica‘u. point of view

to have aides &m 2 limited number of other duties. _ v ° v -

2. Ara the components of the reading and mathematics curricula \
which were specified in the proposal being implemented?

Information obtained from elementary teachers ptTovided no evidence

of ay systematic efforts to integrate the curriculum components specified

-

b.y Project Assist. Teachers viewed the Project as being aimed at supplying

aides and materials; and, except for the necessary ae\justmnts nade to

accomrdate the infusion of those components, no u‘ajor\changes had been made ’
.

in the reading curriculum.

Two reading labs were functioning at Martin Junior High. One, serving
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“wostly seventh graders and some eighth graders, was based upon Educational

Development Labgratory (EDL) materials and equipment. The other, a sixth-
grade lab, used Hoffman and Behavioral Research Laboratory (BRL) materials
7and squipment. Information provided by teachers and aides suggested that
the EDL lab was functioning mﬁ smoothly than the Hoffman/BRL lab. During
-the visit to the Hoffmn/BRL ‘lab there appearad to be somes problems in the ‘

- area of classroom management, and the teachers reported :hat operation of

the lab was hindersd by equipment breakage. " an extended mterviu with the

three tnc__hcrs in the "mathematics lab" and a visit to the instructional

' area }e\nalcd that a true lab approach was not being used. The "lab" and

~ an adjo:l.ning room accomodated three classes (two seventh-grade c_lnses and

——

one eighth-grade class) and the teachers essentially used the ,space as
~
separate classrooms. The teachers, all of whom were in their first year

. at the school, were aware of the plan Eo start a lab but felt t)'ﬁey lacked

the space, materials, and support to establish one. Some materials ware

, available, and two aides were providing instructional assistance; but

otherwise, the proposed aims of the Project were not beix{g implemented.
At Allan teachers appeared to be less knowledgable about the curriculum

‘components of the Project. Labs were not operational gnd teac.he*o' either

/Vori;.d with one aide or shared the services of an gide on a predetermined

~t

schedule.
3. Have aides and teachers received and are they continuing to
receive, adequate training and support from Project staff to

allov effective implementation of the “Project?

Aides reported that they had participated in preservice training cen-

ducted by the Project Coordiuator in either-late September or early October

imediltcly before they began work in the schools Those who had worked in

l t
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Project A;sisc in thq\pést were, as reported by the Project Coordinator,
placed in the échébls ﬁfter a brief or}entation. Interview data from

aides who were replacements for aides who had dﬁic indicated that they

had been placed with‘liccleror no craini;g. Those aides who participated

in the prestrvice training expressed the opinion that, alchough they

deamed the craining worthwhile, it was not specific to the duties they

were expected to perform. For example, che;e appeared to be no differ-
entiation in training according to grade level nor speci%ic reading curricula
wvhich wvere ;std among the schools. "On-the>-job training" by teachers with

1

wvhom the aides worked was reported as providing the greatest benefit in.
those areas.
No teacher reported having participated in joint training activities

vith aides during the present Project period. Alsc, apparently little or

‘no inservice training was held for either teachers or aides. Aides reported

.turning to teachers for guidance and supervision., Overall, they expressed
- \

satisfaction with their working relationship with teachers, (Two of the

-

aides, however, expressed dissatisfaction relaiing to interpersonal reia-

tionships with teachers.) Teachers in general reciprocated this feeling,

- expressing satisfaction with the work performed by aides; however, in cases

whare teachers Had difect confaqt Yith more cﬂaa one aide, variance in
abilities was frequently emphasize@. Teachers also reported that there had
been no'syscemaiic mgnicoring of their classrooms by Project staff to assess
vhather or not aides were being égplozed effectively.

The interview with the Project Coordinator revealed the primary reason
for the limited amount of staff developzent: the Staff Develépmenc Coor-

dinator had:spc beea hired until January. That position had become vacant

Q
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wvhen tpc present Project Cocordinator, who had been Staff Development Coor-

dinator in 1974-75, became Acting Project Coordinat.or and finally assumed

o

full responsibility as’ Project Coordinator. ,

i 4. Are the materials to be provided with Project Assist funds avail-

y able and being used?
i ‘ .

A copy of the Project budget provided by the Project Coordinator

revealed that appioximately $92,500 had been allowed for the purchase of
c‘anspnable and noncoasumable materials and somewk;at less than L$6‘,000 for

equipment. Materials wete apparently selected by teachers with the assis-

tance of instructional coordimators short’ly after school had started, '
- '
although plans called for earlier selection of materials. Principals,

teachers, and aides ackiowledged that materials had been ordersd late and
my'hkd not Yet attivhs/the schools. Principals :Ln particular expressed
concern that materials were arrivin&g late. There was also concern 'r'egardiné
the equipment which was to be forwarded from those schools which had pre- '
\ viously been involvedhgn‘ the Project. The trans‘fer had not been made,
® although it would seem'reason.abl'e to expect that 1: should have been made
shortly after the beginning of school.
Teachers in general ‘reported satisfaction with those materials which
had arrived, although one teacher reported that mate;:ials vers con.;.istentl‘y
arriving in the wrong quantity. They alsd reported that the materials were
being put to use instructionally. Again, however‘, there was no apparent

monitoring from the Project staff to ensure that materials were used

intended. = 7

Mana‘&qént Audit.
I

1. 1Is the staffing allocation for the management of the Project adequate?

A
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The propOSﬁﬁ management staffing allocation appeared to be appropriate,
A program director and a s;aff development person for five school sites and
32 instructional aides seemed conceptually reasonable. The fact that oane
person was unable to accomplish the duties of both positions from early in
Septeub;r through the middle of January clearly demonstrated that one
individuai at the management level is insufficient. With the hcqgisicion of .
the Scaff Development Coordinator, it will becomé feasible to ;scerciin |

whether the Project~can be effectively managed by two individuals.

2. Are the manegémcnt staff members following their job descriptions?

'

In an attempt %o identify the extent to whihh.u¢e management staff
members followed theIr 3ob descriptions, two obstac. 2. were encountered.
The first involved the resignation of thé Pr- ect Coordinator in early
September. That vacancy was filled by the Staff Development Coordinator,

. thus, leaving vacant the staff development pos}tion unt1l the middle of
January, altho&gh the Project Coordinator attempted to fulfill both roles
It appeared to the evaluators that the period of time for which the
vacancy existed was unreasonably long. The ~econd obstacle involved a lack
of specific job functions. The dual role assumed by the Pr;ject Coordinator-
dictated that only those activities needing attention received attention.
Those activities largely 1nvolvgd preservice training for aides, acquisi-

tion ~f materials and supplies, and preparation of the 1976-77 proposal.

3. Is man;ggment of the Project operated in a systematic fashion?

Managruwent of the Projert appeared to lack long-range goals. The
extenuating circumstances arising from the staff development vacancy kept -
the Project Coordinator's focus on immeauiate needs: visits to Project

schools appeared to be btased on need or request; interaction with other
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departments was dictated by the immediate need for materials, equipment,
and so on; and staff development was limited to pfeservice training for
aides as compared to long-term and continuous inservice training for both
aides and teachers.

4. How effectively was the ordering of materials handled?

The ordering and acquisition™of materials presented certain diffi-
culties. There appeuared tc be limited interaction with the division of
instruction in the past operation of the Project: Therefore, even though
materials had been considered in the spring of 1975, changes were made
(based on input from instructional consultants) so the thryst of Project
Assist would coinci&e with the District's adopted curriculum. As a result,
orders for materials were placed late, and the materials-were not av;ilable

at the intended time. \
N A

5. Are Project supervisory staff cognizant of how the Project is '
operating? » .

The Project Coordinator was aw-:-: that many of the components of

-

Project Assist had not been initiated and would likely receive little

attention during the remainder of the year:\\lbere also appearea ﬁo be m

‘ awareness of the activities in which the aides were involved (some &f

which were marginal according to their job description).

6. How effectively is Project management interfacing with school
personnel?

Building ﬁrincipals thought the Project Coordinator was providing
adequate contact with them. However, it was apparent that the interaction

of the Project Coordinator with the principals was largely service oriented

‘and did not always ensure the successful fulfillment of Projict goals.

Furthermore, the evaluaters could find wo evideace of any systematic attempt
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to monitor the Project at the classroom level (i.e., regular visits to
classrooms were not made to facilitate implementation of all components

of the Project).

: Conclusion;

The Office of Res;irch and Evaluation of the AISD must take into
account the findings of this process evaluation when conducting the end-
of-year product evaluation. Except for operationp of the reading labs at
Martin, the educational treatment outlined by Project Assist did not
exist. Aides had been employed and were working *n suﬁport instruction,
but they had not received at the Project level the training specified in
the proposal to uniquely prepare them in either the reading or mathematics
program specified by the Project. Since instrgctionar materials were
ordered late and many had pot yet arrived at the schools, they could not be
considered as an intervention for the entire Project period. The reading
curriculum components had not been implemented aE the elementary schools,
:he.mathemacics lab was not in operation at Martin, and at Allan the..
were no raadiﬁg labs. Thus, it would seem that no decision can be m;&e
for the current Project period regarding the effects of specially trained
instructional aides supporting the reading and mathematirs curricula
specified in the Project proposal (except, of course, for the reaélng
labs at Martin). The hypothesis of significant program eflects (as
specified in the proposal) can be tested for the Martin reading labs, but
care should be taken to identify the target populations served by those
labs, Otherwise, "program effect" must be limited by an operational
definition as greater su,~. rt of the existing CUrricglum by aidzs and

materials.
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. One situation discovered by the evaluators may require some considera-
tion by AISD administrators. Conceptually, developmental projects are
uique in that they a-peal for funds on the basis of providing something
previously unavailable to a specific group of children. Project Assist
was intended to be unique in that it employed instructional aides who were
to receive preservice and inservice training specific to the tasks they
would be given in the classroom. To date this hid not taken place during
the 1975-76 school year; hence, it was impossiblé to distinguish between
instructicnal aides on the basis of funding source (e.g., Title I, Project
Assist). This might create difficulties when one considers justification
to funding sources. An example that was most obvious occurred at Oak
Springs, where a Title I lab had been established prior to 1975-76. To
operate, this lab required the assistance of an instructional aide.
Instead of placing éhé Title I aide in this las, a Project Assist aide

was functioning there while the Title I aide worked with kindergarten
children. This obvious mixing of funds and lack of ratiomal for placenent
of instructional aides by program can only create problems,

The evaluators were quickly made aware of sentiments regarding what
might occur in the Project schools in the coming year. School personnel
at all levels (aid'es, teachers, and principals) had been informed that the
Project was coming to an end. Significant redirection of the AISD Pilot
Project under ESAA 1is being proposed for 1976-77, according to the Project
Coordinator. In particular, aides were uncertain as to their futures, and
teachers were concerned that the present level of instructional assistance
might be drastically reduced. Inasmuch as the sentimeuts expre~sed to
evaluators may also have an effect on work morale, steps should be taken
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by the Project mnnagef and upper-level administrarors to subdue those
concerns. Certainly aides cannot be guaranteed a position for next year,
but steps can be taken to ensure their application (or preference) for
future positions. Communication of that endeavor may do much to alleviafé

‘fg.-l;he present concern. It should be remembered that in the 1975-76 proposal
the replicability of the Project called for re-employment of the aides in
the Title I reading program when the Project ended.

More apparent than concern regarding future'employmaut of aides was
the 'winding-down" feeling which was expressed by all personnel who were
interviewed. The Project Coordinator and Staff Development Coordinator
may\find it advantageous to concentrate on planning, organizing, and
supporting (through staff development and monitoring of classrooms) the
reading and mathematics curricula in such a way that teachers can follow
the tenets of Project Assist in the coming year. A full complement of
instructicnal materials should be available for 1976-77 and, if the support
of the instructional coordinators of the District is elicicea, implementation
of the components could be supervised. In this way the target schools can

realize the intended benefits of the Project.
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APPENDIX




Iastructional Aidas

'BACKGROUND.
1. What i{s your educational background?
2. VWhat is your past work aiperience?
o~ -
3. What is the length of your experience as an aide? N
4. When did you begin in the school for this year?
Have you worked continuously at this school since being placcd’
If not, describe.
5. How vere you selected for your preégent position (i.e., what wvere
the qualifications)?
WORK RESPONSIBILITIES ' . : 3
6. What are your specific responsibilities and duties?
7. Do you work only in ome claaaroon? If assignment is split, how
many classrooms and hov is the time allocated?
(Labs) Do you spend full time in the lab? If not, where?
8. What percentage of your time is spent in instructional contact
with students?
What percent in clerical work (e.g., grading and filing papers,
preparing materials)?
Other? Describe.
9. During instructional contact, how many students do you work with at
a time?
How are the students selected? .
10. Do any of your duties require you to leave the school during nofnal .
working hours? If so, -describe.
11. What are your normal working hours? Does this differ from the school ‘
faculty?
12. Who supervises your work? ‘\
4 ,
13. Who.do you ask for help when you need assistance?
14. What happens when a teacher with whom you work is absent? When
another aide is absent?
15. Do you intend to continue to work as an aide? In your present

position? Rest of this year? Next year?

PROJECT ASSIST

i6.

When did the Project begin operating in this school?




17. 1s there an adequate supply of materials? Egquipment? It npt, what
is needed?

18. Do you think Project Assist is effective in teaching readiﬁ:/math
skills? . .

19. Are you satisfied in your working relationship with the teafhers?
IRAINING { 4
20. Vhat kind of training have you had in the Project?

7\ By whom?
2l. How many hours of trainig would you estimate you have received?
22. Have you participated in any training with teachers?

23. _Do.you think the training has helped you to do a better job?

"

o
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Teacher
BACKGROUND
1. How much experience (nc. of years) do you have in teaching?

| 2. How long have you worked in your present position?
| Have you worked continuously at this school in your present assign~
ment since the beginning of the year? If not, describe.

READING, ELEMENTARY
3. How do you organize your class for r;:ding instruction (e.g., grouping)?

4. How much time do you devote to reading instruction each day?
Is this the same for all students?
B 5. What materials and equipment have been provided by Project Assist? p
Stored in the classroom? *
- Kept outside the classroom? Wherc?

6. When were the materials and equipmgnt'made available?
7. What materials and equirment do you use? Frequency?

8.. What training héve yoa received for Project Assist? When? By whom?
Do you feel that the training has improved your ability to teach
reading?

9. What contact have you had with the manager of Project Assist?
with other facilitator(s)?

10. Have District personnel other than Project staff visited your classroom
to obtain ianformation about Project Assist? .

11, Wnat conditions or problems exist which prevent Project Assist from
functioning optimally?

What can be dona to overcome these weaknesses? " .
12. (Reading Components) Are the children in your class exposed to RIF?

How is the RIF program operated (e.g., classroom, library)?

How many books have been awarded?

Are a.sufficient number of books available?

Have all children received books? .

13. (Reading Components) What instructional activities are used for
oral language development? Materials and equipment for support?

14. (Reading Conpon.ntsj What instructional activities are used in
language experienca? Materials ané equipment” for support?

15. (Reading Components) Is programmed instruction being used?
What are the curriculum materials/equipment?




R /

READING/MATH LAB D

16. Descripticn of the lab: space allocation, materials, equipment,
staffing, location, number of students.

17. Describe how the lab operates. ‘ N
18t How many children are served by the lab?

19. How long are the children in the lab each day?

20. How are students selected to participate in the lab?

21, How is placement determined?
Were placement tests available at the beginning of the year?

22. VWhen did the lab begin operation (this year)?
23. 1s the lab supplementary to classroom instruction?
Hovw 1s instruction in the lab coordinated with instruction in the
classroom?
24. What types of records concerning progress are kept?

25. How is student mastery assessed?

26. How are the children handled logistically? J

27. Were the necessary materials and equipment available at the beginming
of the year so the lab could begin operation?

28. What are the present shortages in material and equipmcnt? ‘ -9

29. (Reading) Are all componenis'of the curriculum piesent? ' -
’ Programmed instruction, comprehension, teaching machines, oral

language, 1apguagc experience, phonics.

5 ]
30. (Math) Are all components of the curriculum present?
Computation, problem-solving logic, quern math, Math in Life.

’

31. VWhet probleef are there in the operatiqg of the lab? Solutions?
INSTRUCTIONAL AIDES

32. Does a Project Assist aide work in the classroom/lab?

33. How long have you had the services of the aide?

34. Does the aide have work respopsibilites outside your classroom?
1f so, what? For whom? ﬁ?

£ 35. Bow is the time of the aide distributed ;z instructional, % otne—)?

36. What special training has the aide received?

I

37. Have you participated in any joint training with the aide? When? -

o By whom?
s




a5 e

38.
39.
,lbo .

4.

42.

. o<
In vhat ways do you take advantage of the aide's training?

Do you feel that the training has increased the aide's performance?

How would you rate the aide in terms of abiiifi?ﬁéﬂffizﬁa;fAMBZbiﬁﬂibiiit;f

-

What happens if the aide is absent?
If you are sbsent?

Have you or do you work with aides other than the Project Assist aides?
How does the Project Assist aide compare?
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\ ' . ’ N -
Principal- “ »
f 1. 35chool description: grade span, enrollment, racial distributionm,

no. of teachers and aides, SEL of community“{eiigihle for Title'l,
. ) free lunch), other remedial programs R — -

2w How long have you been in your" position at thie school? ' . T

i
3. how was this school chosen for participation in Project Assist?

4, Wete materials, equipnent, and personnel esaenbi)d in time to start the
Project in the fall? ,
When did each component become fully operational’

.- 5. What are the responsibilities and duties. of the Project Assist “aides?
< Other aides? Assignment to teachers/grade levels? ) .

6. What haé been done to inform commmnity‘members~ebout the Project?
‘Reaction? - ® ‘o 5

7. What is the apparent acceptance of, the Projéct on the part of teachera?
Aides? Students? .

- 1

8. Staff turnover (teachers, eideg)zf
9. Who is.respehsible for the supervisio&‘of the aides?

10, Who provides technica l istance to the aides? ’

. . . -
11. How were the aides selecced? By whom? .

i \

’12. What is done when teachers or aides are absent? , .

13. What trainins have the aides received? -
Hag it app*eciably improved their job performanze? - -

14, How would you rate the aides in terms of ability? Attitude? Dependability

15. What is the frequency of contact with the Projecc manager? Project
facilitacor(s)?

16. Do you feel that you are adequately informed regarding the operation
of the Project? If not what information is needed? From whom? .

17. 1s tha'Project\mandged to avoid major crisis? ‘o

18. Are you satisfied with your working reletionship with the manager of,
: the Project? Faciljtator(s)? ‘If-not, in what ways? - (

’

19. What are the strengths of the Project?
) ‘ What are its weaknesses? How can they be overcone?

/\}




- 1

’ -

20. Do you feel the Project is effeCtive in 1mpfoving reading/math skills
~ beyond what might be expected under "traditional" instruction? If
- ¢ not, why does the Project fall short?
. . : /-
21. What conditions presently exist or have existed which prevent the
Project from functioning optimally? How can these be overcome?

L4
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1.

14,

’ 15.

16.

17.

18.

19.
20.
21.

" Work-related background? W .

" When were the materifls for start-up ordared? Received? Distributed?

'ﬁhat oﬁortasea presently exist in the supply of materials or equipmcni? -

. Briefly describe-the implementation of the:Project to date?

) Are visits made to classrooms to observe instruction? .How often? How

1
4 ~

eact Manager/Facilitator(s) . ;

What is\ your role i= the Project?

How long have you served in your pres;EEhposition?
Describe organization of Project staff? Job respongibilitiey?

o

A}

How were the particular schools in the project selected?

What Were your sesponsibilities in the starprup of the Project?

st

What 4s the impagt on the operation of the Project?

—_—

3 : . ‘
What staff development has occurred to date? What is projected?
What procedures or s&sfém do you use to monitor the function of the Préject

How often are site visits made? Who is contacted on a site visitc?

long are the visits?

What is your role in the supervision of aides? 1If directly responsible,
how is this carried out? If not, how are checks made on the function
of aides? . [

.

What are the job responsibilities of the aides? Wﬂat specific duties

are they expected to perform? !

How were the curriculun materials selected/developed? By whom?

Who ensures that the materials and equipment are being properly used?
How?

satisfied with the working relationship which &ou have with
building administrators? Teachers? Aides? If not, what problems _
exist and how can they be overcoma?

Are

What is the level of acceptance of the project by building administrators?
* Teachers? Aides?

-

What ro{e did you play in assembling the proposal for the Project?
What role do you play in selecting Project staff?

What has been the turnover in staff, particularly as related to instructio
aides? ) g

.
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22.

23.

264,

25.

26.

27.

28:

29.

Has staffing been adequate tr allow implementation of the Project as
planned?

How were the ipstructional aides selected? What were their qualifications§

Do the qualifications differ from other aides?
What is the pay schedule for the aider? How does this compare to other

aidgi/}n the District?

Are there plans for the Project to continue next year? Will your role
remain the same? ‘ '

Have you received adequate support for operating the Project from
cther district departments (personnel, purchasing, payroll)?

What has been done to inform community members about the Project? What
is planned?

- 1s the budget adequate for operation of the Project? Will all funds

be encumbered? ) :

What contact have you had with USOE officials?
What assistance has USOE provided? i ~

v

1
What conditions exist which prevent the Project from functioaing
optirmally? Solutions? ' -
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Ccn:ril Adrinistrators

10.

11.

What information do yow.receive on the operation of the Project

(e.g., reports, meetings)? TN

Hov were the particular schools in the Project selected?
Were you involved in the development of the proposal? If soc, how?

Has the Project received adequate support from other District offices
(p:rsounel, purchasing, payroll)? If not, what are the p.oblems?

Has adequar= agsistance been )tuVid!dAbY USOE officers? How is the
information cbtained? Timely? Useful?
- S

What problems existed in the start-up of the Project?

Do any problems presently cxist in the operation of the Project?
How can they be overcome?

I3 the Project fully operational? If not, why?

What is the level of acceptance of the Project by principals? Teachers?
Aides? Community? ) ‘

Is the Project supported by adequate staff development?

Are there plans for the Project tc continue next year? Will your role
remain the same?
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Ini:roduction

Presented in this reéort are end-of-year findings of a process
evaluation and management audit o, Project Assist, an ESAA pilot project
funded during 1975-76 in the Aust in Independent School District (AISD),
Austin, Texas. The report is made pursuant to a contractual -agreement
between the evaluator and»the AIS) and is a follow-up to an ‘atlict

rvport1 submitted to the District's Office of Research and i&valiorion

Findings of the January Evaluation. Generally speaking, the aim of

|
|
|
l
' |
regarding a similar assessment made during the last week of January, 1976. |

the January evaluation was t? determine whether or not Project Assist

had been implemented and was oper.ting according to the plan stiﬁ&lated

in thc proposal. Where a difference was found to exist between the pro-
ject as designed and the project as it actually operated, information was
sought which would accoun: for th: diecrepancy. Focus of the evaluation

was limited to four areas: (a) tn determine whether or not the aides were
functioning in an instructional capacity, (b) to determine the extent to .
which the reading and mathematics‘curricula were being implemented, (c) to
assess the extent to which the Project was being supported by staff develop-
ment for aides and teachers, und d) to determine the disposition of the
instructional matertals which were to be provided with Project fuds. 1he
management audit was principally iddressed to the following: (a) to deter~
mine if the staffing allocation for management of the Project was adequate,
(b) to determine whether or not minagement of the Project was carried out

in a systematic fashion, and (c) o assess the function of Project managers

in monitoring the operation of th@ Project at the instructjonal level

lLym, C. L. aad Krueck, T. G, Process Evaluation and Management Audit
of ESAA.Project Assist in the Ausiin Independent School District: January,

Q 1976, Findings.

ERIC 75,
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(i.e.,'the means used to facilitste infusion of the curriculum components

and support materials and to ensure that aides functioned according to

+

their job descriptions). A ﬂajgt limitation of both tﬁe evaluation and
the aucl.t was the restricted time span during which information was
collected. Three days (January 27-29, 1976) were allowed for revighing
Project materials and for interviewing a sample of aides, a sample of
teachers, principals, the Project Coordinator, and certain central ;dminis-
trators. The number of teachers and aides who were interviewed were 15 and’

14 fespectively.

The principal findings of the evaluation were as follows:

1. Atdes reported that their primary responsibiiities were instruc-

tional, but in many instances they also related. that they were

- expected to perform prescribed nnninstructional duties (e.g.,
supervise students in the lunchroom, serve as monitors in the
schocl library, and duplicate and prepare materials for instruc-
tional use at times when they could have been in the classroom).
Although the majority of instructional support by aides in
svlif-contained classroons appeared to be in the area of reading,
teachers and aides frequently reported that assistance was
provided in other subject areas. At Allan Junior High, aides
worked with language arts or English teachers; at Martin Junior
High, all aides except one worked in a reading lab setting or
with specialized mathematics teachers. The aid¢ who was an
exception' worked full time in a self-contained sixt™:~grade
classroom where two teachers were teaming. ) :

2. There was no evi®~nce in the elementary schools of any systematic
effort to implemernt the curriculum components specified in the
Project propesal. Teachers viewed the Project as being aimed
at supplying aides and materials; and, except for the necessary
adjustments made to accommodate infusion of those components,
no major changes had been made in .the reading curriculum. Two
recading labs operated at Martin Junior iligh, one serving sixth
graders and the other serving mostly seventh graders and some
efghth graders. The mathematics lab(s) had not been organized.
Also, no reading lab was orerational at Allan Junior High.

3. The Staff Development Coordinator position had been vacant
until shortly before the evaluation was made. Most aides had
participated in a preservice training session which was con-
ducted by the Project Coordinator. No preservice training
was held for teachers, and no inservice training sessions had
been held for either aides or teachers.
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4. Materials were selected shortly after school had started,
although plans called for that task to be completed .auch
earller. Principals, teachers, and afdes acknowledged that
materials had been ordered late and many had not yet arrived
at the schools.

General conclusions from the assessment of the management of the Proje:t

[ 4
were as follows: .

. ’

1. No judgément could be made concerning the adequacy of the
staffing allocation for management of the Project since the
staff development position had been vacan. for an extended
period. The personnel allocation seemed conceptually reason-
able, and the fact that the Project Coordinator was unable to
effectively accomplish the duties of both program director-
and staff development specialist clearly demonstrated that one

\ individGal at the management level was 1nsu.f1c1ent. )

2. Management of the Project appeared to lack long-runge goals..
The Profect Coordinator was aware ‘that many of the compcuents
of the Project had not been inftiated, and she exprewsoed tae
belief that they would likely receive little ‘attention during
the remainder of the year. Late start-up and the vacancy in
the position of Staff Development Coordinator were cited as
causal factors.

v -4

3. There was no evidence of any systematic attempt to monitor
the  operation of the Project at the classroom level (i.e.,
regular visits did not appear to be made to classrooms to
facilitate implementation of the curriculum components, tou
ensure the proper use of instructi-nal materials, or t) make
certain that aides functioned within their job descriptions).

The May, 1976, Evaluation. The end-of-year evaluation was conducted

to determine what changes had occurred in the management and operation of
the Préject since mid-year. épecifically. the process evaluation was
addressed to the following questions:

1. Had there been any changes since mid-year in the work responsi-
bilities of the aides (i.e., did they function any differen: ly
than they had at mid-year)?

2. what progress had been made since mid-year in the infusion of
the reading and mathematics programs which had been gpecified
to be implemented I{n the Project proposal?

3. Had there been provision since mid-year for training of aides
and teachers to facilitate implementation of the instructional
components of the Project?

Q . , e
* 79
ERIC 5




»

4, What had been the disposition of the materials which were to
be made available through Project funds?

The following questions were examined in the management audit:

1, Had the staffing allocation for management of the Project
beun adequate?

2, Had the duties performed by management staff{ members been
consistent with those duties which they would reasonably
be expected to perform in their job roles? ‘

3. Had management of the Project been operated in a systematic
fashion?

4., How effectively hal the management staff meugers monitored .
the operation of tthProject_at the classroom level in order
to ensure its successful implementation?

The May evaluationgéuffered :he s;me limitations: as did the evalu-
ation which had been conducted in January. Most significanﬁ was tne
restristed time span allowed for the collectioﬂ of information. During a
period of two-and-a-half days, visits were made to each of the Project
schools for the purpose of conducting interviews with aides, teachers, and
principals. Extended interviews déte also held withT:;e Project Coordinator
and the Staff Development Coordinator. All data were obtained from the
personal {nterviews; no time was allowed for the observation 9f 1nsnructionai

4

activities or the collection of data by any other means.
Method o

Target Groups and Individuals. instructional aides, teachers with whom

I

the «ides worked, school principals, the Project Coordinator, and the Staff
Development Coordinator were the groups or individuals from whom the
evaluator planned co obtain data. Each principal, the Project Coordinator,

and the Staff Development Coordinator were intervieved. Nonpfobabil}ty
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sanples of teachers and aides were interviewed; following is the distribu-
. 1

tion by school:

School A No. Teachers No. Aldes

Simg 6 3 ¢

Oak Springe ' 3 3

‘Rosewood ‘ 2 T2

Martin . 5 4.

Allan 3 4 . W
| Total 19 o 16 C

Instrumentation. The interview schedul=s which had been used in

A

January were revised for use in May. They were reduced in length and their

" formats were changed to afford easier recording of responses., Copies of

the revised forms appear in the Appendix.

. <~/
Procedures. Data were collected from May 5, 1976, thrcugh May 7, 1976.

During that period each Project school was visited and interviews were

conducted with the principal and nonprdbability samples of teachers and

aides. After all schools had been visited, the Project Coordinator and the

.Staff Development Coordinator were interviewed. A conference was held with

a representative. . of the Office of Research’ and Evaluation upon éxit.,

The procedure for selecticn of aldes ;nd teache;s was similar to that
used in the January evaluation. Aides were arbitrarily selected, with a
deliberate attempt to represent a variety of grade levels‘and:teaching .
envirsraents (e.g., self-contain;d, lab, team-teaching, and subject-area
specialization). Grade-level or departmental heads and thosewin unique

teaching environments were purposely selected for interviews among the

population of teachers. Of the 19 teachers who were interviewed, 8 had
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been interviewed during the evaluation in January; 10 of the 16 aides had

previously been interviewed. S

Results

'

Process Evaluation

E

1. Had there becen, any changes since mid-year in the work responsi-
" bilities of the aides (i.e., did they function any differently
than they had at mid-yea:)? .

o

No changes were reported in _he allocation of aides among the schools
or the assignmént of aides within the various schools. Aides who had pro-
vided in January a self-veport of their duties stated that there had been
little or no change in theilr .ork-related activities. The most freguently
reported way in which aides supported instructioi’ was the supervision of‘
small homogeneous groups. Acting as a facilitator during periods of
independent study and pro;iding instruction on a one-to-one basis we;c the
next most frequently reported modes of instruction in which aides were

involved.

Sims. Aldes were assigned the task of monitoring the breakfast pro-
gram”from 7:30 a.m. until 8:00 a.un. From 8:00 a.m. until 2:7%0 p.m., the
périod during which children were in the classrooms, the aides wzre

expeéted to matntain a schedule where they worked for various periods cf

time (n different classrooms. Each aide worked onlv in classrooms on one

- grade level. The one aide who worked with kindergarten teachers spent an

entire day with each teacher, worling with different teachers on different

]

days of the week. All other aides were scheduled to rozate among various

teachers each day. Two of six teachers who were interviewed noted that

aides were typically 15 to 20 minutes late in reporting to the first class

82
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because of work in the cafeteria for the breakfast program. After 2:30

—

aides assisted teachers in planning activities, grading and reporting, or

s

preparation of instructional materials.

The three aides who were interviewed reported limited involvement in
subject arcas other thau reading (e.g., mathematics, social studies, and
art). Some teachers also candidly repor;ed that aides became invelved in
1nstru;tion in subject areas other *han reading. The extent of that
involvement, however, appeared notlto‘be gréat. Three of the six teachers

expressed dissatisfaction in the working relationship with their aides,

.citing lack of dependability or lack of enthusiasm as the cause. On the .

other hand, the three aides who were interviewed all expressed satisfaction
in their working relationship with teachers.

Oak Springs/Rosewocd. Four aides were employed at Oak Springs (grades

K-3) and three aides at Rosewood (grades 4-5). From 7:30 a.m. until 8:00 a.m.

the aides at Oak Springs é;rved as monitors In the cafeteria for the break-

'fasL program. Instructiopal support was provided to teachers from 8:00 a.m.

to 2:30 p.m., during which time the aides were scheduled to be in classrooms.
With one Bxception, either the daily schedule (i.e., rot;tion among teachers.
eac d#y) or a weekl} schedule (i.e., an entire day with each teacher,
rotating across .days of the week) vas followed. One of the‘froject;Assist
aid:s at Oak’ Springs worked in the Title I reading lab (and had béen placed
there ;he entire yea;), while the pthers worked 1; Gradés 1, 2, and 3
respectively., A Title I aide provided instructional support toc the
kindergarten tedchers. Ai&es at Rosewood foilowed a daily schedule and

worked in both fourth-grade and fifth-grade classrooms.

83
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Only cne of the five aides interviewed at the two schools reported any
significant involvement in a subject area other than reading, and evea then
the extent of that involvement wes said to be limited. Two of the five
teachers repor&éd that aides supiorted instruction in areas bther than
reading; instructional support fcr "reading }elateé" activities‘in other
stject areas was also mentioned. 'All teachers who were interviewed stated
ti:at they were satisfied in the wocking relationships with aides,:and all

1mdes reciprocated with a similar expression of satisfact ioa,

Martin Junior High, The nine aides at Martin. Junior High were

illocated as follows: two aides served three mathematics, teachers (grades 7

and 8); two aides worked in a sixtﬂ-grade reading lap; two aides worked in
. : p

a reading lab for seventh and eighth graders (mostly seventh graders); one

/

P .
aide served each of two sixth-grade mathematics teachers; and one aide

worked in a self-contained sixth-grade classroom where two teachers were

teaming, .

ez

Aides worked from 8:00 .a.m. until 4:00 p.m., the same working hurs

as teachers. Classes started at 8:30 and ended at 3:30. From 8:(. until

LY

8:30 and 3:30 untii 4:00 aides were to work with teachers ‘in planaing anc
preparation. In most instances, aides also assisted in ‘planning anc prepa-
ration during the teachers' conference periods. Except for the el

r
¢ .alned sixth=grade classroom, all aldes were wogklng divectly an teading

or mathematics and funciioned in an instructlonal capacity. As -miw.t be

expecred, the aide in the self-ccntained classroom was reported to oo

invelved in all subject areas.

‘

One of the five teachers wh¢ was interviewed expressed dissatisfaction

with his/her working relationship with an aide. The other four teachers said
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they were either "satisfied" or 'very satisfied" in their working relation-
ships with the aides. ,Among the aides, one of the four who were interviewed

-

-expressed extreme diasatisfactior. with his/her:work—relatéd association with

4 tuacher,

Allan Junior High. Three ajdes at Allan Junior High served five

!

seventh- and eighth-grade Englibh teachers; one aide worked full time with

one of the teachers, and each of the other two aides spent one-halt day

-
¥l /

with vach of two teachers. Also, three aides supjorted th o seventh- and
eiphth-grade reading teachers, ore aide working tull-tis. with cach teacher.
“And fianally, three gchez aldes worked with six sixth-grade teachers, each

aide working with two teachers. .These teachers principﬁl}y taught language

“arts, but they’also tahght in otlter éubject gréés (i.e,, mathematics,
9cignge, and social studies). Ir fact, ai&es ;ere scheduled to he present
during periods when subjects other than teading or language arsg wuera being
taught. However, nqne of the four aides who were interviewed r;ported,work

in any subjéct area other than reading or language arts.

All of -the aides who were icterviewed stated that they had been

assigned by the principal to be lunchroom monitors, and one aide reported

s . ' - . . 3 +
having been assigned as a menitor in the library. Two of the four aides
ment ioned that they weve sometimes called upon to supervise classes of

another teacher for at least part of the day 1f the teacher were e Lpectedly

i

>

absent; one of the aides noted that the frequency of substitution uud
increased as the end of school neared and that there appeared to be little
urgen¢y in obtaining the services of a qualified substitute teacher because

of the ready reserve of aides.
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. A
The reports made by teachers and aides generally seemed to Indicate

e - ' o

that, excluding the tinﬁzfor.duty in the lunchroom, aides were less fre-

. 1-

.quently invclved in instruction than were aides in the other schoolz. For
, . »

gxgmble, one abie reported spending three periods of instruction with

~

teuchorg dn Monday, Wednesday, and Friday and six periods on Tuesday and
Thursday. 'Very little" instructional contact with studen’s ‘during the

_ . ) -
recent past was also reported by the same aide. Another aide reported that
. Non?

“each Friday was typically devoted to "clerical” work. [tdill another reported

¢

that, because of the lunch schedule;;* one~half of a subsequent period wgs lost '
in addition to the time spent monitoring the lunchroom.
‘\The three teachers who were interviewed stated tha: Lhev were satisfied

« *1in their working relaticnships with aides. C(Cne oéL;hrm, however, notud

-

" 1"

that "morale” ameng the aides was "very bad" because of the usslgnvcnts as

lunchroom monitors and service as ad hoc substitutes. Two of the four aides

€

expressed extreme dissatisfaction with the assignments,; noting that those

-, . \ b
work duties were outside their job descriptions and that although the Projett
managers had been made aware of tae problem, no resoli:ion had been reached.

All four of the aides stated that they werq\satisfied in their working

relationships w 1} tvachers, \i
2. What,progress hﬂd b}vp mide since mideyear in the infusion of of
the teading and mathematics programs which had been specificd
to be dmplemented ia nhe_ginigccgyrbpoeal7 s,

-"

A
‘None of the information obtained from either classroom teachers or the

ménégement staff provided any evidence of an effort to 1ntegrate‘the curri-
culym compdnents ‘oth&r than RIF or Math in Life specified for Project Read

and Project Math. _Plans for LIF and Math in Lifg'were complete; and, A

L2

“

although late, foliowrthrough shortly before the close “of school appcared

-

¥ R -
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imhinent; Otherwise, the status had not changed since January for imple-
mentation of the reading and mathematics curricula (recall that two reading
labs were functional at Martin Junior High and had operated since tie
beginnlng of school).

fge Proje;t Coordinator expressed the feéling that the proposed imple~
mentation of all curriculum components in a siagié'year was umrealistic.
In her opinion the constraints imposed by the late release of funds, the
late date at which she assumed control of the Project, and the vacancy in
the position of Staff Development Coordinator which existed until January
further acted to Impede full [mplementation of the Project.

3. Had therc been provision since mid-year for training of aides

and teachers to facilitate Implementation of the instructional
components of the Project?

The Stgff Development Coordinator indicated that four staff developxent

-

workshops for aides had been held since January. All of the 16 aides Who

- were interviewed stated that they had received traiﬁing in at least two of
o

the workshops. Each was asked 1f the training had s.tsequently been helpful

to on-the-job performance; 1l responded affirmatively, four reported that

+

the training had not been helpful, and one did not give a defini;i»Q ansW.r,
Following are summaries of the couments given by those aides who felt the
training was of little or no value and who offered further explanations:

1. Thelinformation, skills k6 and techniques which were imparted
) by the training sessions had already been acquired .nrough
previous on-the-job experience as an aide. ‘

2. Course-work in a teacher education program had covered the
same areas which were focused upon in the workshops.

3. Emphasis was placed on skills and techniques which had
greater application at the elementary level (comment given
by an aide in sne of the junior high schools).

[§
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According ‘to the Staff Development Coordinator,,tcuchc;é'weré not the
.. &’ ..

faryels population for any tralniyg session, nor werpe thivee any sCss fons

"

. o : . A
designed specifically for both aides and teachers. 7iwo of the 19 teachers

[

who-were interviewed stated. that :hey had attended one »f the craining.
- L4 i . e N - -
sessions for aides, which was consistént with the r- :ct- givca by the Staff
s, - ‘.- d : -
Development Coordinator that teachers were invited to attend “nd-a few had

elected to be prescnt, f . - " .

4. What had been_the disposition of thq~parerials whicnh were to
Y . be made aviilable through Project funds? = .

Teachérs'reported that only 4 few items which had been ordered with-

i

Project fuqu hé@ not arrived, and nearly all of thsge\gszféjflngs which

'

* -

-nad been Fack-orde;ed. Most of ghe'teéchers agreed that the-wvast bulk'of

-

N ) '\\
materials had been received by the end of January, although much of ‘the
material was reported to have arr.ived iq‘the period between Thanksgiving .

and Christmas, In general, teachers expressed pleasure in the vafriety and

quant ity of materials which had been afforded by the Project, Two géaqheré,
N

~ -

however, spontaneocusly stated than. lack of follow-through in tréining'

teachers how to apply the materials yas a serious shortcoming of the Projec;;
Fy L ]

Another teacher pointed out that use\bf some of the mﬁterials (e.g.. .
N \

cassette rucordings) had been limited because of lack of certain equipment,

For the most part, however, an abundance of materiils was evidcat in the
N , >

classrooms which were visited; and nearly all teachers expressed positive
- ] A d

sentiments about the materials wh.ich had been provided.

Managcment Audit

1, Had the staffing allocat lon for management of the Project
begn adequate?

) AN

]
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It was impossible in Januhry; 1976, to determine whether or not the

\

staffing hlLocatian for management of the progect was adequate since a

Lomplute .staff (the Project Coordinatot and the Staff Development Coordi-

nator) had furct ioned for only-a short whilg. Even in.May, 1976, a
. “', . *.
definitive answer ‘could not be given to this question. The nanagers almost

cegtainly fugctioned much diffe:en;ly than they wouid have 1f‘a complete

ca . B . -

-staff had been present during the first half of the year.

« Une ciitical function of manugement, t%aﬁ of carefully.moq}toring

. N s

" *implcmentation gnd operatioﬂ of the instructional pfogtaﬁs, was certainly ,
- S .

‘ X ‘ - .
hindvred because of the vacant position, However; the vl v sorloasy

qdesticned if that function codld have bgen effectively pefr'~ned‘c en if

&he\vacéncy had not existed. Perlaps a manageﬁent configurai:on wk.ere .one
. Y - L] R

individual.funétionéa full-time as o program facilitétor withou: ressonsi-

bllity for staff development woulc, have been more -adequate . .

-

2. Had Ule dutios D_rfnrm«d by management stq{) members been

R el

cunsisLLnt with Lthose uutigs which thgy woun.d_rc. unnublx

be Qﬁchtcd to pertorm ir, thodr \Job roles?

©

Following are the principal activities which the Project Coordiaator -
and Staff Development Coordinator reportéd.aé having been accomplished

since Jahuary: 1976: arranging for trarsfer to Project schools of equip-

&

ment from schools participating it the Project prior to 1?75-70; r.ial

/ Ppreparation of the Project proposul for 1976-77; preparation for the RIF

program; ordering of additional, materials (classroom libraries); distribu-

? -
tion of somg-Projéct materials; planning for the Math in Life program;

~

planning of the "open house” for the Project; working in cooper;tion with
. ~ ‘ ‘ -
the Personnel Department to arranueléor placement of aides; coordinating
/

Trilogy and Outreach programs; arranging and. conducting staff development

~—

" Y5




uorkshops' anj’jiﬁﬁtiog schools to observe on-the-job performance oﬁ aides
"md to P%act 0 the needs of teachers and principals. Ins,ervice training, . .

distribution of matetials_, observation o'f aides, and holding conferences
; 7 - R '

7 ‘with ‘teachers were reported to be the primary responsibilities of the Staff

Develoiment_ Coordinator; other activities were the primary responsibility of , -

-

the Project Coordinator. T : ; .

Inforniat.ion( obtained quting 1nfterviews‘ éixpported the self—feport of
activities made by th’f management staff.' For example, principals ‘reported
= .. - o~ _
that the transfer of equibment\han'be'En made, teachers indicated.that

preparations yetej,being made ‘for disttibuting RIF books, and aides noted’.

N z" .
the/ zrrangements which had been nade for their continued employment. "The - .

afgiementioned activities were judged to be cdnsistent with those duties .
which the management staff could reasonably be expected to perform in their

job roles. - , ] "
3. Had management of. the Project-been Jctated in a systématic
fakhion? i

/ . - - : 5‘;‘
e

There was evidence that certain activities which were consistent with .

the proposal had been plaaned and were a&out to be undertaken by Project .~

o o
* ”management (e.g., Math in Life,-RIF, assistance to aides regatding future-
% -

empioyment, and the "open house" to facilitate replication)., Furthermore, . |
the Project Coordinator indicated thar the proposed pilot? project undet ESAA
for 1976-77 was designed to overcome some of, the weaknesses which had been
) encountered dnring 1975-76 (e.g., 'seekin/g to integrate the Project witnh the
) overall instructional program of the District, formulating plans to gain
'

the complete support of Project schools, and specification of realistic ’

. goals). This information led the evaluator to coaclude that the management
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»

Yy

to this end, . ' ' . /.

" the purpbsc of conserring witi their aide(s) or th - tcachvrégtheﬁﬁelves.
N *

‘had observed the class during an fastructional period, but had focusgd on

A

. £ -t :
of che Project had- operated much more systematically than it had in Januq{i 8
bf .
Certainly. having no vacancies in the Prodec: staff cantributed slgnifi antly #° o
» [

4., How effectively had the management staff members monitored’
the operation of the Project- at the classroom level in order -
_to vnsure its successful tmplemcntution? o E -

5 . ?i, *
Seven of the 19 teachers who were int;rvicwcd repcrtud that heiLh;t uhe ‘

Project Coordinator nor the Staff Develqpmenr COOroinator had visited their
classrooms since January. An additional tive teachers reported that visits !
Yad been ‘made to their -classrooms >y the Staff Development Coordinator for

%
’

@ .

No observation of instructional activities was reported, however, The -

" - ~ - AN
remaining seven teachers “indicated thaf—ihe Staff Development Coordipator ) *
. ~ ‘ B

: Lo . v . .
the attivities of the aide, - The inpression gained by the evaluator from the -
- 3 : . 1 .

Project managers was that: no concéatrated effort had been made to infuse‘the -
L ‘ .
instructional programs due to the contingencies mentioned in Question 2, .

Procuss 'Evaluation. The evaluator could only concur that there could have

/
- /

buen little gain expected from attempting to rearrange_instructional pro-

grams at mid-year. Nevertheless, it also appeared reasonable to expect a

.

greater frequency of-contact with Project teachers than was observed. -

Teachers themselves expreséed the 1eed for greater support under lh?.PrOJECt. o
Four teachers when asked to provide any additional remarks which were other- |
wise not made in the 1nterv1ew, voltharily stated that the most critical

shortcoming of thg Project was lack of support to teachers in organizing the

instructional programs.

91
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Another area 1o whtch the mapagement staff cod!i be negatively criti-

L

' alzed was their failure to solve certain problems which arose early in the

. PR

\lu‘fe of the Projec: and rﬂminea crresolved rhroughout the year2 Unrest - -

whlchﬁ{uqultod from the assignment of extra~-instructional diutf¢s at Allan
. x : e : -
Junio¥ High (see Question 1, Process Evaluation) is an'example. Another

1

¢ was thekhtilizatib; qf aides tQ support instruction-in subjeét areas orher S
than-féading (or, ag Martin Junior High, mathematiéésa oo ) .

fhe cvnlua:or was uncertain as t; why ‘the Project ranagers we?e unable ‘
to efficiently resolve ‘the prbblens' it wvas only evidehp that the problens R
ﬂad not been resolved aﬁd consequently had nad a strxmLut L umpact on the -
Project. ., When a developmental project Such as Project Assist is placed in -

school, it must have (or gain) the support of the school staff, Yielding -

to the inconveniences cause;i;y the project (e.g., adharcnce to guadelines,  °.
"additiszal effort requireq to . collect data’ for “evaluation purposes) 1s a
cémpromise which must be made by nhi/52h661 stpff. C;rgfhl and realistic
plannidg,.contiﬂgzd monitériné of the operation of the project; and quick
reaction’ to those problems which do éki;e are the )bligations of project
managqunt. In the case of Project Assist, there was a breakdown in ome
or more of those fundfions. Obviously, not éli schools were committed to.
* following the guidelines of the Project. Furthermore, managément seéﬁed-
unable to bring adequate pressure to bear upon principals and teachers to
ensure that guidelines were followed. On the other hand, mnagément was
less than efficient in monitoring the operation of, the Project, The resulf ' .

was a climate which, at least at one schqdl, affected morale pdveraelynind

overall detracted from the proposed operation ofthe Project.
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Summary uand Discussion
The most notable changes which had occurred since jauuary in the

¥ M g .

bperatiod of the readtng'\and, mthéxn_tica comp'gn.cnts of* Project Assist were

as follbws; ™ [}

1. Arrangements to aﬁatd gifi books threugh the ’r component
and to conduct a Math-in-Life sesbion L.ad been made and wer:
soon to be carriqd .out.

2., Except for.a very small quantity. which was still outstanding,
those materials which were purchased with l:oject funds haa
been placed in the classrooms,

y

1

3. staff development workshops for aides had been held monthly
and, for the most part, were perceived fcvorably by those
who attended. : ! -

. *
L4 \

4, Management of the Project appeared tp be carried out more
systemticany than was th:ought to be the case in January.

s

5. Steps had been taken to mike aidés aware of their eppqrtunlty
for employment for 1976-77,

Otheruise, the Projdct appearid to function in essentially the same
- . " 3

manner as it had previously. No change was reported in the allocation of

atdes among schools or :h'e assignnmt; of aides. within the various schools.
The data which vere cqllected indizated tha\t there had been little or no
.cha_nge in work-::elate,d activities »f aides. Other than the RIF and Math-
in-Life component; (;ihich were initiated late and, ‘consequencly, had been
reduced in .scopg), t’tode‘ of the instructienal programs w.hich were not. *
,opeigtional 1n.January had been infused. Of cdu‘rse, two re:’ding labs
'(chels‘ixth-gude BRL/Hoffman lab and the seventh- and eighth=grade EDI:
.lab)L had o&uted at Martin Junior High for the entire year. . o .
'mo criticisms should be pointed out regarding the operation of the .

Project.\ First was the disregard for complying with some of thb guidel.(nes

4
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" to teachers).

. N i
H
i

£ ¢ . . .
which were proposed for the l*rojact. Infusion of curricul,u&f cofiporents was

. abandoned due to contingencies wihiich had arisen early in the year i}(i.e,',

late release of fmds changee in personnel and/the\?cancy for Staff

’ o

Development Coordinator) Some teachers felt .compelled to use aides: in ways

other than those whick\ had been prescribed in the aides' job description.

Three of the four_ principals made assignments to aides which ‘(aere'either a

4

direct violation of the job description for aides (e.g., assiéning aldes to

- monitor the lunchroom during periods when they conld have been in ciassraoms)'

a hd P}

or a: mar_ginai -violation (e.8., hzw:lng_.ﬂ Project Assist aide work in a

"l‘i.t]:e I reading lab while the Title I aide provided. instructional support

-
?

! ' The second criticism, which is linked to the first, was the apparent

inability of the Project managers to e‘ither'correct the aforemehtioned
- N ‘
inconsistencies or enlist the support of central adainistrators to see that
&

5

they were corrected (see Questior, 4, Management Audit). As a consequence,

_ Project Assist operated in a clin;te which made it almost impossible for

. e

the goals of the Project to be realized. As nentioned previously, there
wére very definite indications that the P‘roject Cpordinator was aware of
these problems and had tgken or was about to take steps to bring about their
solutions (see Question 3, Manags,ment Audit).

) In conclusion, the findings of both the’ anuary and Hay evaluat ions
strongly suggest that care be talen in the interpretation of the end-of-
yeér.product evaluation to be coriducted by th District ‘s Office of Research
.and Bvaluation. "For the most palt the inst ctional treatment outlined by
‘the propoul for the Project did rot exist: aides did not re;eive the level:

. ~
of training which was proposed; teachers received no training; some

<

]

-

N
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o 1nstruccioﬂa1 programs were not implemented at.all; other 1nstructiona1 B /l

® I - !

Jprograms were reduced in scope and 1mp1emented very 1ate (eveﬁ after much .

% "of the posttest data had‘?een co]lected), and 1nstructional materials

-

arrived véiy late. The, comments made in the repoit of the January evalua-

- - M 4

tion are still appropriate: : ' . #
Thus, Lt.would seem that no decision can be |u!t far the curfiat 'S
Project period regarding the effects ot specia’' trained {nstruc-

tional aldes supporting the reading and m. Lh!ﬂh'lfa curricula
specified In the Project preposal (&xcept, of course, for the

reading labs at Martin). The hypothcsiJ of sisftinicant grogram

effects (dé specified In the proposal) tan b: testeu for the ﬂartin’/

reading labs but! care should be' taken to iJent’t} the target . - ﬁ>
. populations served by those' labs.  Otherwire; "program effect" -
must be limited by an operational definition as greater supporL ©
« of the existing curriculum'by aides-and materials.2 . - ’ :
t
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Pl

.Ilue: - ~ Begin . s End . 1 . \

_ Describe operation of Proj‘e'ct sinée January: L S
e ) . _ ) a ,
:’T¥\\\‘ . . . N o . ' ) .
*\ . B A LY - . . .
2.” Disposition of materials; equipment: R _—
. + . - . .
N , . ! . . ) N\ . ,. .
—— .- - = \\ ‘, ‘ " 1
- - - . ) ) o . N “"
3.  lmplementation of curriculum components by school: | .
. R ) . - : . A T
L Slow: - - . Sy ool /
7; /’,- - . r. . ? ’ . . .
: : Oaks Sprimgs/Rosewood: . - - .
;: - » . . . . —— 1 ‘/ ’_
- Allan: ' - . . o ¥ ' .
? ' - Martin: ’ " ) ) ’ ] T
. 4. Procedure of system to.monitor operation of Project at the ¢lassroom level
L (frequency of site visits, who is contacted):
- / v . ) Ve . . © P o . . 5 . |
= . . N . B - ‘ . . . . ' . . 4 m o -
5. Jrocedure to ensure aides are functioning according to job'deséripglon: '
. /. . . ) . .
+ R ' .
' ,6. Frequency of contact witl classroom teachers (other than staff development) :
’ ° : q . ‘ o N -
' . = . * < 3 y + - ‘ - 1
. . . : . ’
"+ 7. Frequency of contact with building administrators: //f’
. . ) N ' ' ! A
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nguish between Project Assist'AMde and other fastructional atde {e.g., Titke 13
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1 . :
2. Disposition of materials: - - ) ° ’ K = \
. ‘ . N - .

N ] . - ¢ . ‘ . < ) .

. i Al
e L. '.“ N .
- 4 P + '
by . . A | ' . - R
- Disposition of equipment: * - ’ . o . . vt
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N k . ) L N DN .
- . %o » ¢ &t 2 » :
,1.’ v ) 4 f * r/ M
. . Lo, - . . . .
. . 4 . Y . N . e )
X nonipstructional = .*°

Distribution of time for 91@5; ~_=y % instructional. :
. ’ .‘.,. . .

S <
) , L9 N , N
6. Contact with Project (_:qo.rd.tr!ator since Januavry: 3 Yes ~ ° No .
Rad e« aput’ R e —— . . .
Describe: ° P -t p % . d i % o
) 3 . Y . ) . ) - . . & .
) - * . P * . R
“ Y
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S
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9, Future of Project Assist aides: t , o -,
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EALARE L T B Ll L

10.

11,

12,

13.

\

Dissemination of Project:

Remarks:

Attitude

Remarks:

Occurrences which may be reflected in test scor

toward Project: predice significant gghievegent gains beyond

General remarks:

@

Y

-1
3

>

nontreatment

no slignificant effect

“

»

____'islts by ATSD personnel
visits by external expurts



Eél: ' ' - fvacher
E . bate /
| Schuol
\\ Name . o A
\‘\ Time:. Begin End
) -
"1. Experience -in Project: this year >on1y this year and previously in
_not entire year __ _ other Project
K8 S
Xl L
; 2. All matcrials received: Yes __ No All equipment received: Ye- No
! o e o —
i Disposition: K
;‘ ;
| . 3
E s - ' 1
I 3. Inscrvice training: Yes No (<« #)
B Teachers only: Yes No ( #)
: with aides: Yes No ( #
| Remarks: .
i ’
f
; 4. Implementation of curriculum components: ] .
L Component Staff Development
; Classroom oral language devi:lopment . . Yes No
- language experien;e Yes No
programmed instru;tion ' Yes No
, - RIF . Yes - No
Lab reading/math lab ‘ Yes No
materials and equipment in lab Yes No
, 5. Vvisics to classroom/lab by Project Coordinator: Yes No
Remarks: ’
i 6. Visits to classroom by Staff Devel)pment Coordinator: Yes No ( # o
- Remarks: '
7. ?si@mt of aides (schedule):
- - >

1{11‘ —~ ’ 11




~

- 8. Services provided by aide: one¢~-on-one small group e oource,
N ) total class other ‘inu. >udent stuay
Kkemarks: . ‘ -

9, Distribution of aide's time: # instructional % noninstructional

Remarks: . -
- i ~ . -
~ 10, Satisfaction in working with aide: very satlisfied satisfi o
_ A . o not satisfied 7
Remarks: . ' . Y . .
. . . ¥
* v
s )
11. Continuation of Project (chough no funds), curriculum components:. Yes- No .
Remarks:
R _
.- - '
2. Ilastruction support by aides next year: ‘same level - reduced level .
~ " ” - - ot
0L, Remarks: . ) ) . <o T
- ‘. sj ¢ . i
A | . ) . »
- 13. #Occurrences which may be reflected in test scores: i N
s - Lo -
LS Gk i
14, Attitude toward Project: _ __ prodice significant achievement gains beyond nontreat weni
. ____nu significant effect - .
Remarks: -
15. General remarks:
y .
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Schoi ~ Time: Begin _End
1. Educational bacKground: less than high school high school
some college coll:ge other
Remarks @ ] ~
2. Experience as an atde: __‘this vear only in Project this ye r ». !
previously in Project this year and other than project.
not entire year other )
Remarks:
- . .
3. Assignment: one classroom _ more than one classroom i ¢ e
1 —— - -—
- Remarks: ' A
d . ¢
4. Grade level(s) at which you work:
5. Describe_schedule/role in lab: )
= ¥ ' *
6. Subject aréa(s): " reading/language arts mathematics
) social science 3cience recreative arts other
If other than reading/math, percertage in major, areas: ' S
- . RN
Remarks: -
7. lnstr\;ctional contact: one-or;-one ____small group entire.class
resource independent’ study " other :
Remarke: ‘ - e o
w | .
8. Students with whom have contact: ° all in class lowest ability only .che
Remarks: . - . | '
\ h}
9, Responsibilities other than instryction: grading . __prepare materials .
monitor (lutichroom, hall, library, etc.) / /
— )
Remarks: ' ’ . N I
: . , f |
. , . ]
- / L
, . !
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11.

12.

13.

14.

" 15.

L

16.

17.

18.

utstribution of time (while studcats ot - chool):

X instrurctional ____% noninstructional
Remavks -
'Insqkuctional activities with stucents: drill (flash cards, spelling;
computation, etc.) reading from basal/text workbook or worksheers
Remarks :
Participated in training sessions since Januaky: Yes No <)
with teaghers: Yes No (__ _#)
aides only: __ Yes No - _
Remarks:

s

-

Benefit of training sessions: ___ help very much to do better job

"y somewhat helpful ____little or no help

Remarks @ . ¥ " N
Y < - . '

Satisfaction in working relationship with teacher(s): very satisiied :

satisfied not satisfied ‘
_Remarks
Position for next year: ~ application as an aide poéition «» an alle
other S

ﬁﬁomnrks:

7

Assigiance by_Project staf{,in employment for ngxt year: * Yes __ . No
Ademdfk§: . d . -
Attitude towérd projecé: has helped 1mprobc reading/math skills over nontreatment

——m—t—

) no'help beyond nontreatment
Remarks *

(eneral remarks:

104




SR Procesgs Evaluation ' .

_? s

for . -
: 'Trilogy
and o

\\\ . ) Project Outreach

Conducted for the

-

E P . .

Austin Independent School District

” .

by

Mary Davis Minter

105

: 114




- 7 -
OUTLINE,CF CONTENTS

I. Intrﬂduction, ...Q...I‘.‘...........‘..........................

II. iwem“ Of hoject Assist ..................................'.

)

* A. Mding Infomtion .........‘...........‘.....7.............

*

B. Description of Major Program Thrust ...‘;...,....;........

: c. t\ erOf M‘jor DisCrepmcieé - ..............‘...........
. 2

D. " tentiallh\“‘l?m Areas .Idegtified 9000000000000 P0OSNISESSOIDS

E. smCIal Considerations .............;....................

. ) < o ' \\
III. Trilosy /;o’oo‘ooooooooooOoo0000000.:000000000‘000020000000‘00000

A

. Ao"? ObJCCtives of Compohent ‘ ooooooooooo;oo-ooooooo::‘ooooo0-000 “

s \
3 [ ‘\

. ¢
:B. BaCkground Infomtion ‘............!............;&.l....'
. ; . \
C. Description of Proposed Plan of Action
I} * ‘ - and uvel of Implememation ,_...............’..—..........
Dy Major Compotent Discrepancies‘ eeeeccessesesessesiosennses

. ‘*E. Potential Ptoblem Areas Identified S

iv. Projqét Outreach R Ty
A, Objective of Component _....a...,;.......................,

B. Descr;ption’of Proposed Plan of Action ‘
) and Level of Implementation """"""“""""“ﬂ‘;‘

C. Major Compohent_ Discrepa\nCIes oa;.-cooooo‘oooopooooootoooooo

. \ ! R
D. Potential PrOblem Areaﬂ_ 00000000000 00000000006d00800000000

v. wRC1usibns ....G........\.. 08 0000000 080:0000000000°0008000020000
- :

VI. Appendix ............:.l.‘...‘......’.!......................’

106 115

+3

" W

10

11
11

11

12
15
15

16

17



INTRODUCTION

|

i

poai#ion,~etc.).

F ~
L

I

i K

of the respective components were reviewed.

' A

o@lerved’also.

i

ffllowing areas: ‘ .

f Proposed objectives and program focus-
, Group formation and composition
j Selection of Members

N Participation requitements

f Rehearsals and performances

| - Schedules

°

Changes in objectives and program focus

componexnts of Project Assist, namely Project Outreach and Trilogy.

-

project administratofs,.bchool principals, and a 1

Actu

v

This report summarizes Part One of .a two-part process evaluation of two
This
porti n of the evaluation congists of a summary of the review of the pro-
- | po:ed program as submitted to the Ufited States Department of Health,
Educa#ion,_and Welfare for funding, approved program changes, scheduling
ofnaétivities,,and the level of present operations (e.g., number of per-

» sons: served by the components, types of participants, beneficiaries, com-

Thi$°portion of‘the evaluation was conducted primarily through semi-gttucr
tured interviews with representatives ‘of the reapective project components,
ted number of;parti-
cipants. In addition, records of program operation3~ and planned activitiee -

program activities were

Pﬁrt One of the evaluation of Trilogy addresses itself primatily to the



- ' Development of skiés - ' ) ”’\§\~ﬁ

= Role of group members

? - Role of consultant . .

- The development process (‘ k¥§

. “Paggfino of ‘the process will be addr;saed to the following:

wjhctual level of operations (actual and_planned performances
and rehearsals) |

Participants' perceived goals of Trilogy

Nature of audiences served by Trilogy (based on comggnent

: records) . -
] . -
F !

g

Reported ‘audience perception of Trilogy goals /

3 ' Apparentrbenefiis to participants

3 » ’
.

E - . Success :f Trilogy in meeting the goals of the Eﬁergency .

s;hool_Assistancé;Act; / , .
"« o N . ~ ' -t ‘ ’ J ¢ e

>

The following issues related tO‘Project-Odtgelch will be addressed by Part

>

One of the evaluation:: Lo )

EN

Project objectives and program focus

~

The referral process

.

Levei of planned activity. . . 'ﬂ:

~

Part Two of the evaluation will be add%gssed;éo:

E

F

t , Counseling ard Guidance supervision services - '
t Indicators of component effectiveness

i

. i o \

Outreach to parents . e - L
Actual level of operations e

k Method and plans for follow-dg/activities a

} '

! M"rr e - .

}g 4 108
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-

. / ..
Success of component in meeting thé goals of the Emergency '

School Assistance Act. // . : .

. ~ . -

It shoyld be noted that the second part of the evaluation proceids will

include interviews of "component beneficiaries and paxticipants and review

§
i

of - component recards. In addition observations of proposed:changes and

-

addftional interviews will be conducted with administrators and component
~ )

+ staff members. > L Lot

-

\QVERVTEW OF PROJECT ASSIST

8’/ R : -
nding Information: Projecn Assist is an umbrella type progran which

- ’

encompasses sgveral component projects. The program receives funding from

the United Statés Department of Health, Education, and Welfare through the ~
. ' -\ X B

- Emergency School Assistance Act (ESAA). The program is presenqlf funded
. - / -
in the amount of $335,199. The current funding year began on Septembet 1,

3

1975 and will end on June 3C, 1976.

. -

’ Delcrigtioﬂ of Major Prograx Thrust: As an ESAA-funded p;oqut, Project
Assiyt has as its major thrust, the aiding of thexdesegregation procésé

through the reduction of majority-minority discrepancies in the areas of
reading, mathematics, and human relatioms, ° Both roject Outreqch and

*Trilogy are directed toward the area of human relations. In this arefs

funding guidelines suggest that proposed projects fall in one pf two cate-~

gories: ™ . . ‘
. e ’ . /~
1) 1Innovative, interracial components, and ) '
Y .
a -
2) Guidance and counseiing. .
. . . -
/
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Project “utreach addresses itself to'the Guidance and Counsetinf. functions”
and provides for'non-scholaatic (non-acaéemic)'servicei. Trilogy gserves as
an innovative, teacher-training model designed to prqvide ‘favorable impact

. upon the cttitudez of teachers as well as students a‘é others involved In

the deaegresation proceps..

Purther information of the individual components will be found in subsequent
OQCtidanOf this report which addreas-epecific aspects of the respcctive

components. : . . ‘o

*
)

‘-t - . N

Major Discrepancies: The application for funding for the current period was
submitted to the U.S. Department of Health Education, and Welfare in April -
1275. Hcile appreval of the program waslindicatpd as early as Juns, 19?5;
formal apprqvei was tot received until late Angclt, 1975. Actual funding of
the[program was'not received uncil,september, 1975. An anen&ment was sub-“
nitted and approved in August which reflecta necessary budget changes re-

Se”

quer:ed as a result of the late funding,oituation. |

-Pptential Problem Areas Iigntifie&: Project Agsist and, consequently, its

components - Trilogy and Project Outreach - suffered ﬁemporary setbacks at

[

o

the oncet of fundicg as a resulc of the resignation of the project director

(Septémber 8, 1975).
. M

On October 13, 1975, the Staff Development. Specialist was officially dssigned

_-dual responsibilities as Project Coordinator and Staff Development Specialist.

Thia dual poaixion was continued chrough January 19, 1976. As a result of

this ldmini§trative difficulty. bo%? intra- and inter-component cmnnuucations

appears to b? less than optimal. ibidence of communicatiofs- problems were

(} gﬁ“,

Gy
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most apparent in the Triiogy cononent as reflected in rumors thot'the com-'

. p?nont woufd be discontinued (some thought the extension of the project had

‘already becn.diocarded‘aince there ﬁad\pot had any activity at the "ellmentary
level.), lack of information dissemination as to performahce schedules and
plans for involving p.rsah. at tne prject schools, schedule and project:

4
changes, and conflicting information about the project at various levels of

A\ - PR
the project. L

’ / .'\
- '
Special Considerations: This portion of the evaluation process was conducted
.during the planning period for the 1976-77 program and funding year. Pro-
poaod changas in the ptoject componénts will be included in Part Two of the’

¢va1uution.

-

TRILOGY
’ l ‘ .
Gbjective: The objective.of this component 1s stated in the request for

" funding as follows: .o . é;_‘;;,/fi )
' “"At the end of the {nstructional period May, 1976) -at least , A

- ten percent of the faculties of the project schools will score
significantly higher on a late spring 1976 post test adminis-
tration of an Ethnic Attitude Instrument than they did on an

. early fall 1975 pretest administratiod of the same instrument.'

.

Level of nglgggngation: This objective was changed (eliminaged) after re-

view of the proposea measuring instrument reflected thdt the instrument to

/’ s
be used was a measure df "locus of contrdl" rather than one of "ethnic attis

ttudcs“. At the time ¢f this evaluation, the staff of the Officc of Research

nmd EValuntion and the Staff of Trilegy were in the process of developing new

project objectives. This area will be reviewed in Part Two of the evaluative

process, ¥

— P L

// | 3 niz/
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Intomtion: This component.ie proposed as an extension of the

/pteviouoly ESM-funded Trilogy to selected elementary and junior high pro- k

// ject schools. The original Trilogy is a component of the Auetin ISD s Divi

7 sion of Human Reeourcea, Comnity Liaison Progran, also funded by ESAA, )

/ : The project name reflecty the major cultgrel eompooition_ of the project and *
of the Austin commnity. It refers to the integration of Blacks, éhicmc;e_, ~
- and Whites. _ e .

« -
2 d

Trilogy is ;een by its creators as 1) “a creative laboretory in integra- .
tion" 8 _demonstration of ”good faith efforts" in. assisting others with the . ¢

‘problems of integtetion, and 2) the "involvement oi people in integration",

a first-hand experience of "successful integrationi" il

N ' . e v “‘ :0
'rhe'initiai component consists of Community Liaison staff, students from se- .
o veral high schools and ome junior high school, and’ ttqohero from theu‘ school.

Those schools currently perticipeting in the originel componept iuclude LBJ ',

N o

High School, Austin High School "Lanier lilah Scbool end Bedicek Junior High

/
School. None of the proposed project. schools .p_articipited in this phase of
3 . ~ v .

f anad

Trilogy. ‘ ' -

. ‘e

DESCRIPTION OF PROPOSED PLAN OF ACTTON
, - §

~ Focus of Congo_net/xt: This component is designea to depict a variety of student-

'.' ) . » .
teacher-administrative situd{ions in 'sucb' a way as to illuminate some of the
pressures, problems, and positive encounters experienteo in a multi-cultural

environment, as portrayed by §tudents-an& teathers of,the project schools.

. 112
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\ . ' » ;
Y

! 'rhe prinnry enphaeio of the progrem is to eerve as a teecher-training noddla "
In lddition, it ie to focus on the attit.udes of educators and the ekillo, '

lmguage patterns, and prdblem situations of the students.

- : Lm; gg emen gation No mjor changes or discreponcieo are noted in the

intended focno of the ouponent. 'fhe component however, has not yet becole

T o4
Ao

operotionol on the project schooI levels ‘ -

: , - LG
M!' ition: The group.will be. tri-ethnic in nature, ft will consist of .
. 'ltude’ntok and teachers from the following skqools' Mortin Junior Righ School,
S~ - Allan Junior High School 0ak Springs Elementerg School, Roeewood Elementlry

School, ond Sixu Elementary §shoo1. - R A '

3 -

v
L]

Level of I_mglemente\tion- At the time of thi;'evaluation, none 2f the e'len}on-

tary project schools had participa‘ted in the projett. Lﬂtewiee, no plrt:!.ci-

\'ponto had been recruited fron the junior high project schoolo. The first -,
) Ffdrformnce at any one ‘of the project schools was held on Jonunry 27/ 1976, .-
I at Hortin Junior High School. One purpooe of this perfomnce was to recruit |
new menbers to the group from Marg.n Junior High School and from elmntary
projoc- schools which were to be invited to the performance. In addition, o
El ' thie eyent was to serve as a preliminary activitj'for initiating the devel:s -

F i opment of performances and topics related to the elementary project ochoolo.
e . ‘ L -

Informtion gathered from the elqmentary school principole and fi-om the com-

5 P ; .
pomnt stoff were found to conflict, The’ princii:als indicated thnt they were

unavare of the perfomnce at Martin JHS and were unaware that nny of the’ o

elementary. ‘schools had been invited to attend. The principals ,indicated that -,

* . - *

Q . : 113

122




.
‘ @

there were no students from the elementary project schools attending the per-

“¥

: formance.

- Recruitment efforts resulting from the performance at Martin JHS were not

-~ availsble at the time of this report.

-~

The composition of the existing Trilogy group reflects a teacher-student rafio

of 2 toicherl. /13 students. There are also three adult members from the Com-

D

. munity Liaison Staff.

The ethnic composition of the group is as follows:

5 . o . b A
> Black Chicano White

Adults S | . 2 2

‘Studontl 6 5 ‘ 2

TOTALS 7 7 ’ 4

This ratio is thought to be a result of the selection of schools rather than

the project goals or the recruitment efforts..

, ‘ F
Sg}octgoﬁ of Participants: All new members, whether teachers or students, -

are rc;;..ife-d\ to attgnd or partiqipate in at least three perfo ces Or gﬁc-

s tice sessions before being voted into mqnb’ership by the mbe;:’-:f the group.

. The purpose of this procedure is to ac\quaint and orient ghe ‘pr-mpective mem-~
ber to the demands, procedureh, obligations, and the wurpose of the group

prior to the prospective member's making a commitment to such obligations.

Level of ggleménntion: Since no members have been recruited from the pro-

Ject sghools at this time, revi>s of the selection process is inapplicable

Q . 114 ., .
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; \lt tha time of the avalﬁatign.

Rehearsals: Rehearsals ere held once or twice a week from 6:30 to 9:00 in
the evenings. The rehearsals were previously held on Saturdays. ‘I'hia- vas
changed by rcqﬁut of the participants, Generally when new materials are

being learned or new skits are being planned, the rehearsals "are held more.

frequently than twice a week.

- lavel of Implementation: Review of the process is not\(meded until the com-

ponent becomes operational at the project school level/ A

Performances: The applicatioi: for funding states that:
/

"in addition to performing during preservice training, the

troupe will offer presentations on a quarterly basis on the

project campuses and one performance for each campus PTA."
Lavel of Implementation: To date only one performance 'has been held on the
campus of a project school. One purpose of that performance was to recruit
persons from the project schools to join. Other project schools were to be

invited to the gerfomncc.

It should be noted ‘tha,t: attrition problems involving ‘members of the original
Trilogy group has delayed progress toward this planned level of performance.
On the original participants, six of the lsﬁmbgrl dropped out. In addi-
t!:on, three members oE the Commnity Liaison staff who participated in the
proj\c'cb were also lost from the project. Six new members have been added,

including one new teacher. .

3

D¢velopment of Skits: It is planned that a l5-minute performance will be

developed for use with elementary school audiences. The regular performance

113
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is usually about 35 minutes in length. " It is expected that students and
teachars from the ?roject schools will be used as resource persons in iden-
tifying approprut; situations and problems encountered which are relevant

. to the sudience bein_s addressed i:; the performance. The consultant will be
used t0 help organize the ‘utorialn and to assist in plamning the pc.rforn;lnc..

mf 7 :J.‘hin -aspect of the project has ﬁot yof bocﬁ o’pc_i- .

ational.

Replicgbility: The coqp;:nent proposal for funding states:
"Trilogy will prapare for and perform onm (2 local educa-
¢ tional television station). These programs will be used. as a

focus of classroom lessons and will be made available nationally
through the National Public Broadcasting System."

Level of Implementation: This aspect of the project has been changed. Since
the existing Trilogy is preparing a television presentation with the Southwest’
Educational Development Laboratory in conjunction with one of the ESAA-funded

projects of the SEDL, it is expected that the new component will become in-

1

volved in the same arrangement.

v

. MAJOR COMPONENT DISCREPANCIES

-The Trilogy component of Project A;.ist has not yet become operational. As
& result of this fact, many of the planned intorview*quutions are not appli-
cable at this phase of the evaluation. Since the project is to be modeled
after :th. existing Trilegy project, :I.nfozzution has been included as to the

method of operations and program development in the existing component.

. ¢
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Aspects covered in tr’a phase of the evaluation process which were found to '

be inoperable will be reviewed again at the time of the second phase of tha

avaluation process. ’ |

POTENTIAL PROBLEM AREAS

1. The schools selected for this component have student populltionl com- |
prised of more than 90% “1noritx s:udents. It appelra unrcaliatic tO'
exvect to recruit ond maincatn a ;:ri-ethnic" student group from such
population. Since the facgltigs-of the project schools are more repqe-
sentative of the three major groups, this problem area does noé appe;r

to axist at thz faculty level.

]
2. Lack of communication among the various levels of the conponeut, pat-

ticularly with the individual project school administrators, is likgly
. to result in lack of enthusiasm and interest in the project on the;part

of such persons.

3. The delay in initiating activities at the elementary level clearly in-
/
dicates 6qe or more weaknesses in the capability of the project fﬁr

expansion ér extension at thia time.

! \

PROJECT OUTREACH
éﬁj‘g;igg: The proposal for funding of this component gtates the f#llawing
-

objective: ‘ ‘

"8y the end of the instructional period, September, 1975 - May,
1976, at least 33% of the students referred for social services
will have improved in the area(s) for which they were rcfcrreﬂ,
i.e., attitude, attendance, interactional skills, etc., as mea-
sured by records kept by project staff throughout the year and
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o ’by teacher questionnaires administered at the end of the Fall
. /v and Spring lu\n_utorc." .
: MM. The ptoject has not yet been conpleted at the time
of the avaluation. The measurement of this objective will be made at the l::l.no

of the Outcome Bvalugtion being conducted by the Ofﬁcae of hlfarch and Evalua-~
tion. Presently, however, there are approximately 277 of the 300 studeuts ;l:\

Oak Springs Bluunl:a.ry; 107 of 130 at Rosewood; and 100 of 496 at sw&hoel —
being served by thil ptojeet. It is noted that the populations of the junior

high schools are lcu stable and that inl:ern: are assigned to work either at- - - —
a direct services levd: Or at an organizational and commnity level, Conse-
quently, measurement of the exact number of l‘aeneficiariea. at this time is quite

difficult. ' i

DESCRIPTION OF PROPOSED ACTIVITIES )

Students rofcrred by the counseling auff of the project campus are to receive °*
- . servicées through one of three basic approaches:
1. Individual Counseling and Guidance
2. Group Counseling 7

3. Outreach to Parents,

lavel of Implems nl:atiéjn: There is only one major change noted in tt;e opera- \
ting procedures. In the fall semester, interns did not specialize in pra’v‘i-

diné one type of Service (i.e., direct counseling uﬁices ot services through
community organization« and agencies). In the spring semaster, however, spe-

cializod assignments have been made. Further explanation is 1n§1uded later.

| 118
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. The ten interns involved in'the project are assigned to the following schools:

Sims School 2
Rosewood School : 3
Allan Jr. Righ 2 X

Hirtin Jr. High

( k)

TOTAL

10

There are no interns assigned to Oak Springs Elementary Sc}xool. Instead, em-

phasis is being given to°Rosewood School, o

¥

Focug of Mafor Activities: The focus of the counseling process varies by pro-

ject school, The project emphasis, by school, is as follows:

Rosewood :

"Sims:

Allan:

Martin:

-‘Behnvioral problems (specifically attentiong .
getting patterms).
-Interaction of Teacher/pupil , -

-Problems related to the absence of positive

male images

-Problem types run the gamut here.
Major emphasis is thought to be directed toward

family and economic problems. -

-Attendance

=Behavioral problems i

ttendance
=Developmental problems (e.g., body-consciousness

of girls in physical education program.)
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W&MVM: When'otud.nts are referred for urvicu

\
the counseling otaff. of the project scho‘ol and the ‘interns uoixged to the

school determine the proper activity placmpt of the ltudent.

\I

The project director provides a sourcq of consultation services.

It is noted that botix placement of students and the level of ‘services re-

cd.nd‘ are affected by 1) the caseloads of the interns, %2). vhather tlu

student is receiving direct or :I.ndi:fect services (Please note that :I.nt.;m 7 175*% _
are assigned to one of two levels; either Counseling services (direct) with /
the referred :I.ndividual students or with student groups; or Organizational 4
and commmity urvices, in which the intepn works with annta or teachers (\‘
or related organizations in the cdmnnity which are also seeking to address

tlu ltthme/hMioraI problems of the students fron the project schools) l

-

or 3) the major focus of the project.

The Referral Process: This referral process is not clearly outlined in*the \

_porposal for funding ho in later project descriptions. It is apparent that

this has been done to allow for needed flexibility in meeting the nesds of
the individual schools in the project. i'ho differentiation of needs by pro-
Ject school is reflected in the variation of project focus by school. (See

"Focus of Major Activities' for this component.)

~ .. -

level of Implementation: Most referrals for counseling and guidance services

are made through the school counselors. In some cases, the principal or tea- .
char rcqﬁuto that the intern work with a student. Whea it is found that a

student works well witﬁ or responds well to a given adult, identified'as a ° -

" "key person", then the intern may work through the key person in dealing with
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.

tha problems of the child. There are some cases in which "target clients”

are identified by the interns as having behavivral problems that are thought
to be "potentially 'ruponoivc" to' counseling and guidance services. - The

| approval of the school counselor or principal is then obtained and the child

becomes a client. |

N .

Records of referrals were not reviewed during this portion om the evaluation

process. Such review will be conducted in the subsequent review session. |

A copy of the format for such rcco;'Qo is included in the appendix section of .

-
*

this report. _ ‘ - s

MAJOR COMPONENT DISCREPANCIES

No major discrepancies were noted. ‘ .

POTENTIAL PROBLEM AREAS

-

dm pou:lbli problem ares was noted. In the ﬁonnnity and organizational

-

aspect of ’:i:u component , there appears to be some confusion as to the role
of the intern and/or the major focus of this aspect of the program. ’Should
this confusion ;cmlly exist on the part of the intern, the oftactivepus of
the program might be dhu,?iohod considerably.

o
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1.

2.

"CONCLUSIONS

Both Tril:c\»gy and Project (;utreac:h have, of necessity operated wvith con-
siderable autonomy due, first, to the absence of a project administrator,
and later, to the dual reMnﬁiltties of t:he‘ project administzator.

As a result of this administrative difficulty, Trilogy, already suffering
from the .::mé;m/of staff and students, has failed to nitiate appro-
pt:l.atc activities directed ﬁm&rd extension of- tho component into newly
designatéd project schools, Project Outreach, on the other hand, has
continued to grow and develop and had becm more autononou:, in its oper-
ations. This may be due to the fact that thia project has been opera-
tional for five years and has maintained greater stabiuty at the super-

visory level while continuing to train new interns. *

There appears, to be a definite need for increased ‘and improved commnica-
tions at-an levels of ‘the 'I'r;logy component, It 1s suggested, however,
because c;f\ the {ugioun responsibilities and differing priorities of the
school principals, that primary channels of communication be tied td
those established for meeting the provisions of the new drama require-
ments for the elementary school (TEA 5160)), in which elementary school

-

teachers will be requféud to teach dramatics for one hour/day.
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1.
2,
3.

o

* APPENDIX

Interyiew Questions for Trilogy

L]

Interview Quastions for Project Outreach
Schedule of P7aluation Activities

n
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1.

2.

-

3.
4

. 3.

6.
1 7.

A

8.
9,

10,

INTERVIEW QUESTIONS -
PROJECT OUTREACH

Y

Have there been any amendments to the original proposal? What is the

effective datse of such amendments? , ,

What!/ is the nature of the uuomnt (rcfcrnl) proccu? mm: proccu
and procedures are uud to develop plans tor uuuunt? Aﬂ they

standard (uniform) for all participante? X
What types of records are used? : ),

——— = e o s e - e e v e -

What are the indicators used to determine mh of the appropr:utc <,

lct!.vttiu? o
What methods are used to determine

a) the cppfopria;:onn; of the indicators

b) the effectiveness of the usigimd activuy (1es). C
Bov are cht.ngu affected as a result ot the 1nltruunt -ployod?
At vhat points in the activity ochodulp aTe ﬁdicatau tised? What
are the intervals between assessmant poriods? B
What procedures are used to assign :l.nuru?
What is the number of interns assigned be site)?

What are the roles of the interns?
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1.
2.
3.
4,
3.

6.

7.
8.

13.

=

INTERVIEW QUESTIONS FOR TRILOGY COMPONENT

- i
-

How is/was the group f'orud?

How bglincéd is the ethnic composition?
What is the balance of teachers and ltud;nts?ﬁ

How were/are members sclect;d?

What processes are followad in developing -kit;s? ’
(e.g., use of group mbers/resourc;s; encouragement

of i.niti;tivc-tnking, cooperation, etc.)

What do participants perceive to be the goals of trilogy?' =~

.How often are per@ormces given? ‘.

3

- .

To what types of audience are per!omnée}preunt'cd?'

(e.g.. proportions or performances addressed to student

sudiences; teacher auﬁie'nces; pazents; other commmmity

groups, etc.)

‘ How often are rehearsals held? .

,Does the time spent on Trilogy seem to complement or detract

from other school work?

<

What benefits are ap;arent to participants froum 'ltheir being

»

in Trilogy? M

. In vhat ways does Trilogy succeed in furthering the goal;,outlincd

by the ESAA guidclinc\‘i?

In what ways are these goals not furthered (obstructed). by ‘this

éonponcnt ?
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"

Hutk(g with Rapresentative from: Office of .

Reuﬁrch and Evaluation
" Review of Project Information
Meeting with Direc_:t,:’or of Project Assist

Mntiug with Director of 'Tr"ilogy
S

Meeting with 1”:11;(:19:1 of Rosewood and

Oak Springs Ble;xentary Scfhools
Meeting with P:incipai of Sj.ﬁ_‘sj
Elementary School |
Meeting with Principal of Hat:tin Junj.q;'
High School '
Observation of Prodqction ofAP'roJect
Trilopy A '
Meeting with Principal of Allan Junior
mns&my ' '

Meeting with Direct& of Project Outreach

In additisn to these meetings, other meecings were scheduled aitﬁ

-

/R S

) o Jan.

4
QCHEDULB OF EVALUATION ACTIV'ITIj

.Jan,’

Jan,
a4
Jan,

Jan,

Jan,

Jan,

4o

_ Feb,

Feb,

sentatives of the Office of Resea;\ch and F.Valgution-u‘neédod‘.

-

27, 1976

9," 1976
9-16, 1976
20, 1976
21, 1976

23, 1976

27, 1976

."

27, 1976

3, 1976
4, 1976

repre-

b
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FProcess Evaluation
~ for,
Trilogy

¢ . aﬁd

Project Outreach

-

~._ A4

Part II

Conducted for the

Austin Independent School District

by

Mary Javis [inter

2
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Process Evaluation
Project Outreach and Trilogy
Part II

Overview: This evaluation consists of two parts. Prrt I was
conducted in January, 1976. It 1néluded a summary of the profgram
ag provosed to the United States Departmgnt of Heglth. Fducation,
and Welfare; the approved program changes; scheduiﬁng of over- i
ationss and the level at whic* the respective companents were
being imvlemented. Part I pro. ded detailed descriptions of the
program activities and identified changes in the funding pro-

posal. A comparison was made of some aspectis of the actual

component operations and the proposed plan.

Methodolosy: Part II of the evaluation was conducted in liay,

1976, The vrocess used to conduct the evaluation included
gsemi-gtructured interviews with component administrators,

gchool ardministrators, counselors, teachers, and social work
interns. In addition, records of actual operations,. schedules
of activities, and written reports were reviewed for information,
This vortion of the evaluation process addrggges the followina

aspvects 0f the resvective components,

-
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Summarv of major changes in component
-- ohiectjves
- identification of tereset schools

comnos® tion of Trilos: - ‘oun

.

- o do~w .y 07 vresentations for i2:.or | sci00ls

hucret cnanges

Actual level of operations
- number of actual performances and nature of res}ectivc
audiences
’ - Number and type of direct beneficiaries
l'easurement techniques to be used
~--0bjective measures
- subjective measures
Froblematic_asvects
- lack of self-direction
~ absence of strong p}anning component
- need for input from project schools

Svecial considerations: Eastside Express

&) 130

ERIC 13,

Aruitoxt provided by Eic:




S - Project Outreach

L

Chaneses in proegram foéus
Level of operations i
1
- direct services i
- indirect service
Iniicators of componep. effectiveness
- objective measﬁ?es
- subjective measures

/
l'2 jor problem a;éas

component knowladge ‘of budgetine process

lack of space for interns

reassianment of intewns

methnis and olans for followup
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Background Information:s The director of Project Assist was

appointeé approximately fioe months afver the vroj-ci uro _unes ..
(soe ﬁart I of the Zvaluation Report for complete uetailir)s in
Tryive to fet the project "off thexgrounditafter several major,

but unavoidable delays, the new dlreojor ass1gned highest prlority/
to operationalizing the instructional components of the project.
The Trilogy component, being a non-academic component, received

low priority. In meetings with the Program Officer from ESAA
Regional Office, the director requested approval of a change in the
focus of the component. It was agreed that the component would
serve only as a teacher-training model. The change was approoed
and effected in April, 1976. It is important to note that this
change occurred opproximateLy eight months into the project

year. The corresponding changes’ (i €y changes in objectives,

target schools, etc.,) will be noted in subsequent sections

addressing specific details about the gcmponent.‘

\'
) o
There are no funds budgeted in the component for the position of

Component Coordinator. This position is funded through the 4SAA

Basic Grant. Understandably, the coordinator has directed most =~~~

of his efforts toward the activities of the HgTan Relations Division

which is funded through the %SAA basic Grant.
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_The lack of direction afforded by the Project Administrator during

e N e e

»\————--»~~__._ e AT e o - —

the course of the year, the loss of lead time, and the ‘lack of self-
direction within the component has resulted in failure to recruit
participants'from the project séhools. wfforts to operationalize
the componént have resulted in a spinoff project being oreanized

at Martin Junior High‘School. The absence of performances.at
AllanAJunior High indicate that no efforts were made to recruit
participants from this project school. Following the approval

of programmatic changes affecting the overall direction of

the component, p;imary efforts have been directed toward initiating
involvement of the elementary schools in the teacher;tfaining
efforts. The major involvemené at the junior highilevel has been
through assistance to "Zastside Express", the spinoff project

X:f Martin Junior High. Zastside Express will ve further described

in the "Special Considerations" section of this report.
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Summary of Major Component Changes C; \

s ' Ea. ( S , B

pax

vv#ikaavéunior.HithSehoolxis»not being served by this component. .

1

Objectives: The objective .of this component, namely the changing o

of attitudes of faculty and students} was deleted prior to the
7

-initial eQaluation report. There 1is presently\no stated objective

/
for this component. It is expected that the objectives will be
clearly delineated following this tranistory phase of operations.'h
The focus of the component has been redirected.  The /

project initially sought tc focus on making administratbrs.

* faculty members, and students aware of the various pressures,

oroblems, ani special encounters resulting from interactions
among and experienced by racial/éthnié grouos at éach of the
three levels. The component is now focused on oniy the faculty
members of the target scﬁools. There are no ¢irect stuvent
henefits or involvement of students at th~ oroject schools L
“he ~eeantion o7 te2-tia Jusior izh lchool, where = g9in07Y o
“rilory has been ofzanizedf ] ,

-

Identification of Tarcet Schoolst FEive schools were initially

{dentified as target schools in the original proposal. Only

four of the schools are presently being served by the vroject.

!

1
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Comoosition of the Trilogy Groupt The proposal indicated

‘m,.,ﬂw,«,mwwmvwwm
i o . CRE i 4
;»‘,‘1\ 1
] ‘
| W
]
! E

that Trilogy would consist of students ani teachers from each .

of the target séhobls. The change 1nlobjéctive as indicated

in the previous section has néqessita}ed corresponding changes
throughout the component, including a change in the proposed
membership of the irnupe. As'a result of such changes, only *~ 7
the troupe as‘orzanized and described in Part I of the Evaluatio
Report is overational, -No ne@ members have been recruited from

target schools.

Jevelooment of Presgsentations for Tarset Schoolss There have

been no. sbecial presentations developed fbr preseﬂfation to
target schools except through the efforts of Zastside Exnress,
which is not limited to target school audiences and which is
not a direct activity of Trilogy. (See Special Considerations

Section for additional details.)

Blidget Changes:/ The budget consists of .51,500 for'éonsultant
services and 5250 for travel costslfor consul tants. Siﬁée no

néw oroductions were deve10ped’and no new meMbers.récruited

from tareset schools, these qu;s have not been neéded as vlanned.
Sonseguently, consultant services have been vrovided for “"Zast-

" gide Express“. Such changes were made locally since the funds
are still being used_for consultant services to a target school

and members of the cast consist of students and teachers from

the school.

"
e

r—
N
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ERIC B

Aétual Level of Operatibns
- Three performances.have peen
cknducted for target schools., Those verformances and their respecc-

i

tive audiences are identified in the following schedule ‘

Date - Location Audience
Jan, 27 Martin Junior High Students and Teachers
(7th Grade) .
Jan. 27‘ Martin Junior Hiéh ' Students and Teachers

(8th Grade)

Mav 6 Rosewood Elementdry Zlementary Teachers
N (Rosewood, Sims, and Oak Snrinr*?

Direct Benpficiariesg The audieqées of the nerformance are con-

/
sidered the direct benef1c1ar1es»of the component act1v1ties. There
’ /
have been no performjnces made for PTA groups at target schools as

initially planned as ja result of the change in project objective
j //
and focus, - ; /
r~ :



.
lleasurement Techniques to be used to Determine Component Success

A
\

Objective Measures: A quastionnaire has been developed for
auiience resvongse to serve Rs a measure of component success
(See Attachment A: .Reaction ‘to Trilogy for format and coatent

of the questionnaire.)
A second measure to be used will bé the frequency of requests
E ‘ for presentations from target school and the size of the resnec-

tive audiences attending the verformances,

Subjective }leasures: Vord of mouth comments, input made on a

voluntarv basis from program observers, and volunteer e¢ffortis ‘

at joining the trouve will be considered subnect1ve measure" of

|
E
t comnonent Success’ , '

EI{IIC | ‘ wldo .
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lajor Problem Areas

|

Lack of Direction: There has been a definite lack of direction

exhibited in this component. This is evidenced by the absence

[N 4

of activities at éfoposéd target schools prior to the avpoint-

* ment of a full-time administrator for Projeét Assist‘and by thg

minimum level of activity found in the subsequent period in
which the administrator ] attention was directed to the instruc-
tignal components of the project. ~The lack of act1v1tj may

have resultéd from extra §rec5utionscbe§ng srken by component
staffqin an effort not to overstep'the authority afforded thqm.
It is expéctéd that this prdblem will be remediéd since there is
both a project administrator and a staff development specialist
t6 nrovide suidance and assistance té the cqmponentsK Also
since the 1nstruc£§ona1 components appear to be operational

at this voint, it is expected that additional attention may
’ ~ «

be afforded the Trilogy component.,

Planning Weaknesses: The planning aspect of this component

appearé to be extremely weak, varticularly the long-term plannine
that should occur within the component. There is little evidence

.of input from the orincirals and pagticipants of target schools.
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— Trilogy, it is clear that the need for such orojects within

-

wnile the principals generally agree that they want to be in-

4

cluded in “"special projects" of the school district such as

\ icenti 'ie. in Part I (p.11) of the HEvaluation Renort.'buch as

"agziven target school is not the result of needs assessment

bianninz or other vlanning efforts 1nitiated'or conducted by

. A . )
“thé\ﬂdministratoqs or'staff of the individual schools. It

N /
is ile opninion of ‘tnis evaluator that some of the orovlem #r. v

\xhe selection of schools and intra-project communication, are’
dtrecm consequences of the lack of "pre-nrOﬁram" and on-zoing
1nn t and the subsequent "lack of commltment" to the component

on tﬁe nart of admlnistrators.
\ | ' . ~
\ : |

It 1s recommended that a tiﬁe schedule be included in the planning

\
process wh&:h would 1nd1cate\"target dates" for skit development,

/

scheduled r Cearsals, performances, re¢ruitment goals, ete,, t:>
be comnleted\\ This scheduling shOuld also include nlanned ‘poifits °
for coordination and communicat}on with target school personnel.

Likewise, speci{iq information,should be orovided regarding the

description of the activity; quantifiable results to be e&pected.
: {

 and the dates by which suc%'nesults should be completed.,
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Special,caﬂSideratiéns

T

e
«

? ________On Jinuary 2A, 1976, two performance of ?riloéy were held at

Martin Junior High School. Ms. Linda Vozelle, formerly a member

of the Trilogy cast and prééently;a teacher at Martin Jr. High,
observed the verformances and:became interested in develeping

3 s similar prosram which would focus on posit?vé.aspects of the
é‘ Wagtgide of‘Austin including, community and scﬂool problems,

E She organized a group of 19 students from ﬂértin and ;hecked

‘ ) with members of the Trilogy staff for assistance.-
E

.It was decided that the consultants that were provided by ESAA
fundine for the Trilogy component could be bef%er utilized by:
brOVi41n£ consultant services to this project school since no
new Rresentations were'beinz developed as initiaily planﬁbd in

}- . \e

Y , . ] N Y
~the ifilozy vroposal. Consultant services were then provided f

Consultéint services included assistance in rhythm, epacing,
timing, and in fittineg the complete performance’¥oge§her. Two

additional sessions were héeld between consultants and the three

adult sponsors of the project.

It was decided that the focus of the project would oe on the

classroom for this year. Presentatiorns would inclu.. information

About what teachers do that "bug" stuieacs Anc WAt siu i W0

e

that "bue" teachers. .Discussions woull be held concernins ine |

analvses of whv such behaviors oczur.

140] lii)

twice a week for the four weeks preceeding the first performance.




“‘Thé cast include st&dents who are’“model"_students and students

I

.that are sometimes cmns;dered “problem” students. The criteria

1

;or selection includee the following:

LA S

'

Kisiiaord

B LG REEET

)

.|;> ﬁ- the individual must attend rehearsalss ° A

. Contacts with parentes has increageu the involvement of parents

= Tne‘—fndtvtdmﬂﬂpuﬂe mrﬁ%mmher:s:u&nts::____

°‘é ‘and adultsi . . e S

- the individual must attend the oerformanceQ; ‘
N = students who inust be out of class for a performance are- re-
b quired to make up the work. (It is the teacher's resoon-'
sibility to report problems to the sponsors of the proaect )

, - - paren approval is necessarv. B y
o - . IR

Y
(-3

"he following schedule was used in planning/;or the presentationsx

v

. = tryouts (three weeks) 10 students were needed; 21 were
i chosen.

- rehearsais nrior to first performancpa (two weeks)

b

’ - deve10pment of skits and uee of consultant time: (four weeks)

— N ‘\ (‘

/ Y
‘ - oo
i .

b , £, T .
Input from students included suggestions for presentation iopics,

and skit planning; The production wag to-be called "Eastside Express®.

3
)

. -
il ¢ -

through their presence at the preséntations. /
t . ° - B

-

L4 - =1
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There were five performance that had been conducted prior to the

evaluation visit. The‘berforpances were held at the following
locations. ‘

- Martin Junior High School (2 performinces)

- Martin Parent-Teacher Association

- Dawson Elementary School (5th grade classes) .

- Metz Tl-mr ry School (5th grade classes)
Plans ‘are being made to focus on the East;ide community for

T year,




Project Outreach B

Ba d Information: This on-going project is funded ori-
‘ marily through the'National Institute of Mental Health as a

training progrﬁm for social wprk'intérns. The position of supgr—'i

visor is provided through the University of Texas at Austin.
The 1='SAA funding of this component vrovides for consumable 1tems
" for group work and play therapy ($550)3 non-consumable items for
group ‘work (:3100); consultant services (3200); and travel for
"tha interns (35?6). 'No funds .are provided for salaries of
interns, The componenf representﬁ a cooperative training pro-’
aram and supplementary social services between the University of
‘Texns and the Austin Independent School District. SN
Objectives:t ..e gereral uvbjectives of this comnonent are to
‘impro\re nuoil attenoance. to improve ~ttitudes toward \chool, —,
and to improxﬁ interactional (interpersonal) skills of students.
:The emnhasis'ﬁ“‘focus of the component differs according to the
needs of the participating target snhools (See Part I of the
“valuation Report). Program changes resulting since the pre-

vious report are included in this repoft.

14152
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ghégges in Program Focuss It is noted that the component was
originally designed to serve only problem students.. This,was

changed when interns became aware that the project was becoming

a ;reward” or 1ncent1v; for nggative behaviors, since only problem
students received the reinforcement of being out of‘class. working
with the intern, participating in the interesting activities etc.,
As a résult, changes were made to corgect this (e.g., deGeloping L
) spécial component to include "model students”, such as a séhooi
.néhsnaﬁer. involvement of non-problehatid studénts in group and .

dyad activities, etc.).

Level of Onefations (Direct Sefvices}:

A. Rosewood Elementary School: There were a total of 2 students
(unduplicated count) served by this component during the year.

N There were approximately 20 persons who received services in

/@g both the fall and spring semesters. At least 3 of the students
T Oy : . oo ) -

' were beneficiaries or more than one type of component activity
%V\;/: ' {e.g,, individual counseling and grdup counseling for different

oroblems., ). |

@

Students werg referred from both 4th and Sth grades and came

H
v

from a tot=1l of seven differeht homerooms.

-
.

Activities included individual counseling and behavior modi-

- fication activities fordstudents referred for fighting or for

¢

e o Aes “




.

poor self images; socialization skills workshops for student®

4

groups and special field trips, : -

R AT
W

B, Sims Elementafy School: A %otal of 45 (unduplicated count)

students received services from this component., Four of

g S
o "
!

these students received.services in both fall and spring
ot gemesters. Twelve of the 45 students were “quei students"

who_wére selected to participate in writing a séﬁbol news; .

T RE e e e e

) paper. These students were being “rewarded" for their
good behavior patterns exhibiteo. T™wo other model students
were used in dyads involving students referred for problpm

behavior,

Activities included art therapy, individual counseling, so-
cialization skills counseling with groups and ﬁyadv develop-A
ment of a school newspaber. traininz in cultural heritage, and

behavior modification activities. *~

E/' ] ‘Referrals.came from eleven classrooms. Interns worked

/ primarilv with students designated as non-Titie I students .
since the counselor was limited by fundinp gu1delines to
serving only Title I designated students,

: . .
£

| ¢

» . f
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Allan Junior High School: Tuenty efaht (unduplicated count)

students received direct services as a result of this com-
ponent. Of these 28, six received continuous service through

_the f411'and spring semesters. Eleven of the students were

dropped because the intern working with ‘them was reass1ened
to Martin ‘Junior High School (See comments in Potentxel |
Problem Sectior). Seven others were also drovped from re-
ceiving direct services when the nature of the intern's ’
assignment was changed to one of providing more indirect
services,

v

Activities included behavior modification activities and
-technlque application, values . C1arification (role play)
activities, individual hnd group counseling sessions, and -

field trips. . ' . ‘ o

- ¢ . | 5
- Referra}s were made primarily through the counselors and i

administrhtive staff. Some students were selectediby the
< E .
interns from,observatipns,made by the intern in classroems
and in other school situations and‘activitiee.
Martin Junior High School: There were thirty-one students ,
who received c¢ -ect servizes from this component. Six of

them received more than one type of service. Ten students

received services throughout both the fall and sprine

semesgsters.




¢
H

:

Activities included home visits, field trips, behavior
- modification activftiess group counseling in health and
hygiene, and individual counseling activitfes.j

Counselees were referred oy parents, teaéhers. and admi?is- ‘

trative personnel. Referrals were directed through the

fﬁﬁfice of the cpunselor; : ,

?

Level of OneragionSaigndlgect Serv;qés): Records of indirect '

serg}ces were not reviewed in~Qeta11 by the 9valug§or.: The

numberiof s;udénts feqe;ving theéé services was not determined
since many activities involved_fémilies of_étudents‘ofhar fhan
the referred studént. Conseqqently. these chiidren were often

the beneficiaries of these ‘inclvect servigesialthouqh sorie o

Ay

_“'.en atlen’el other schools (e. ., ©ir cowilty/Taculty survey

~ of, attitules towar. school).

Activities include conducting attitudinal surveys. working with
local support teamé. planning and working closely with school
‘counselors in vlanning direct serv#cés. contacting parents .

reparding truant students, and working with community service .

¢
i

agencies. : . j
i L f
-.| i

» ) ,/

T [
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Indicatorg of Component Effectiveness

A.

B.

Objective measures:. No systematic procedufes have been . . : o
established to objectively determine either individual

success or group progress within this component. Records

are kept as to specific activities of individuals but pro- ‘
£ress measures anpear to be orimarily subjective in nature . b
(mostly individual " judgements). There is no explicit standard ’
for determining whether an individual shoyld be assipned to ~ -

individual or énpup counseling acti@ities (or to both types).

Likewise. once ‘an individual Joins an activity. 1t is likely ‘ ;
that the 1ndﬂvidhal eenttnues in the activity untzl the end 4 "
of the school yehr unless the individual terminates enroll- — ?
ment from the 8¢ oci prior to the end of th* school year or o At
services can no jonger be pécvided to the individua? - ecause ‘
of changes in the ‘schedule or activities or assignment of. ‘ "Z
the intern (s). - : ) -

Subjective meahgiestl %everal measures, some of which could
easily be converted to objective use, J%g presently beinp.
used to ﬂluge success of an activity and/or indiviglal ;;o;
Zresgs, Among the measures being used arey’ \\¢\\
- changes in frequency of involvement in negative beh;tiois

{of whlch the counselor or intern are aware) .
- changes in the apparent attitude of student although-he’

baseline data is eetablished about initial attitudes.

148
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. Component Knowledge of Budgéting Process: The mest common

‘ ta'erViﬂe fundg for food and for special megerials oma. -
rosts are ineligible cost items under the TSAA fuhéinp

"we;é_routineiy denied. As a result, the_rejection‘of sucﬁ\

Ma jor Problem Areas

vroblem mentioned by interns was_tne "ailure of the comnoniat
iy ang nillous. The jaterns uli not unqrrntdnu thot -
suiielines, i/henever such items were requested, the requests

réQuests was perceived negatively by -the interns, Likewise.
requésts for rues, pillows. and other mére permanent 1£ems
vigre denied because such items must constitute line items.
specificallv. in the ESAA- nroposed budeet. Since the person '
who was primarily responsible for negotiating the budget .

items with componeit staff was no longer with‘Project lssist.

and since this position was not immediately filled, the

. ’ 5
lack of budget clarification became a source of misunderstandine. -

3

i : L4 v -1 + F .
It is sugeested that covies of the ESAA funding guidelines ’
bhe §fov1ded to all'agencies ﬁartjcipating in the ESAA-funded

components. }t is expected that there Qill be closer con-
tact between Project 'Assist administrative staff and tiae

supervisors ﬁnd/or»coordinators of the components., As a

result, most of the misunderstandinrs resultinp ’rom the

1solqted coﬁgition in which the component was operated this Jear.

‘\
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2,

are otherwise rather crowded and cramned for extra space;

- Participating schools should agree to provide at least

~

Lack of Spacer Interns in two of the schools, Allan and

Sime, did not have space designated for their use on a : .

rezular basis., These schools have large enrollments and ©

N

it is understandable that appropriate adjustments must be
made accordingly. Lack of regularly available space for o “:£

E eOunseling and other special activities of this comoonent.

however, is likely to result in losa of time 1n findxnz ,
unused space. notifying participants of changes in meeting \
nlaces. in having participants~find the places promptly.

and in moving materials back and forth. _Nhen space is -
available only at ceftqin-%imes of ‘the day, this is likely  _°
to foster complaints from teachers about students ha?ing to

be excused from class rﬁfylarly in order to participate ink

non-academic qptivities.

N\

rinimum required space for the component activities on

the days in which the interns will be working at the school. ' .

. 7
.



‘,?rovisfons might be made to have the caseloads of interns

‘will be serving stuaep?s as they are referred duriné‘%he

Reas me Interngs The reassignment of social work
interna causes ‘gpecial problems for some students. who have

been counseled regularly by the interns and who suddenly

. find that the s‘iyice must be terminated. The aborted
‘service is thought to give .rise to additional behavior

and‘adjustmept problems on the part of such students.

- N

reassigned ‘to other interns working at the sqhodl or %o

"have the counselors work closely with the students during

the transition period. Students thought to have special .

emotional woroblems or vehavioral adjustment problems miriry .

be qonsitered Tor special attention by the regular school -

. !
counselor, T s

1

Q

Methods and Plang for Fbllow-ugl There are no systematic

vlsns for follow-uv activities for studénts serveqm%n the

1078277 "305001 voar, lpav 07 the stuuents are fiftn gracers

4

who will bhe atten(inv'sir zraie in schools not ‘served by

LoL.ox
- Project Outreach. liey interns assiened to present schools

- S
197677 school year, - 'No carry-over referrals are planned.
I; *
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Conclusions , 9:f*¢ﬁ»~w-+§~ o

i
{

&

" The BSAA- -funded components, frilogy and Projectt. éutreach,~yeré not
able to meet their objectives as lnitially proposed. Progtam
adjuetmente were made in both comnonenta. The adjustments ljin to
: ;be realietic and neceaeary in view of the start-up and operational

problems encountered by the componente. ?he adjuetmente appear to

have been mede with every intention towarﬂ furthering the goals or..‘

the oversll ©SAA program. il

|
. |
5y ) - %

Jefinite weaknesses were found in the Trilogy component. The pri-

mary weaknesses appear/%o\be 1n18}anning and ualf«direction rather.

than in the performance, production, or designwaepecte or the con-
oonent.' Corrections in the planning proceos may necessitate'ﬁlnor
‘phangee in and/or additions to “the basic deeign of the component.
‘-'Such changos. however, should increase the likelihood of success
in\meetipg the oYerall object1Vese ' \ p E .
Project Outreach has provided mbst of the services proposed ;ﬁ‘the
fund;ﬁg proposal. Areas in which additio 1 attention might be
cted arer 1) the designation of one person to serve as a
ooordinator of activitied of the interns within the individual

oohools; ana\z) clarification of the role of interns providing in-

direct services. Services to be provided by these interns should

‘ be specified and the number of persons to be gerved ehoulg be estimated.
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- Spociflcat;gp of thé me'thods of contact and referrals for indirect

- services should be included 1n the proposal also.

The~funding proposals of the individual components as submitted fd

the “SAA office avpear to be only skeletal 1n nature. In addition
%o, the vroposals submitted to 1='SAA. there should be kept on file

complete sets of component vlans which include épecific information

~ be used, and measurement techniques propose& for determining com-.

ponent e¢f1¢iencv'aﬂd effectiﬁeﬁess. Such 1nformation is essential
\

to an on-going’ planwing effort. to systematic 1dent1 ation of

potentinl problem ?keas and needed changes in operational evels

and procedures. and in providing a basis for evaluation,

. 153™
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- a8 to the number and types of benéficiaries, specific procedures to
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AUSEIN IMDEPENDENT SCHOOL DISTRICT

re o~
REACTIONS TO Tm
\mnun. ADBWDIDYOULM?
. ‘ - . . ‘\ . - ) \
‘¥5  Based on eoday': pcrfomncc, vhat. do ‘you! boucvc the members of
Trilogy #te trying to accomplish? (What are r.l;c asjor goals of ~
'!ttlem) : . . '

) i

2, ' How effectively are they n‘ncting these ‘goals, in your opinion? (Circle)

1 N2 _ 3 B s -
- Very Somewhat -~ Neutral Somewhat - Very -
-Bffectively . Effectively ' Insffectively Insffectively
- \ " .
L 3¢ What did you especially like about today's performance? o o
- A - ~ ' L :
IR E AR
1 . &4, -What did you upcciallf dislike? : . ¢ '
S - ! . - [4
.- . '
. : s L T
f S. What suggestions do you have for improvement?
K ¢




oD copefaed

6. ' M are soms of teacher, student, family and school pressures-on
the elementary level that could be inv_scigated with mechods 1ike thou
used tn Trilogy? .

b

R
. o
x : ,
g 7. Can the use of drama techniques like thou used in Trilogy be adapted ‘to A
- -the elementary-level: - L ;
; 8. :!'or students to watch? ' o]
A - - i s . vt ,' \’ '..
1 A 2 > 3 . . 4 s 7
Yes,very well no opinion : i . no, not * ,
3 . " S ;- . at all r
b. Por students to participate in as cast members?
1 o : . ] : ‘ " : N .
| 1 2 o 3 ' * | 4 o s
' ‘ Yes,very well ° . no opinion o no, not
. ‘ - . . at all
/ .
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.List- of Contacts Made During Evaluation

Rbosevelt Thomas, Princibal. Sims‘E;eméntary School

Jetta Todaro, Dlrecfor. Project Assist

Bobbye Kincheon, Staff Develoﬁment Director, Project Assist

Eunice Garcia, Coordinator, Project Outreach

Dan Robertson, Coordinator, Trilory -

AJerry Richard, Princibal. Allan Jr. High School’

\
3

Thelma Madison, Teacher, Sims Element--y School

Eucnie Houston, Counselor for Title I Iims Elementary School

Kerr, Teacher, Sims Elementary School

¢

. -] N .
Dorothy Marshall, Teacher, Allan Jr. High School

Rita Henson, Teacher/Consultant, Allan Jr. High School

Larry Flsner, Project Outreach Intern

Lzura Urdaneta, Counselor, Martin Jr. High

Linda Vozelle, Director/Sponsor, Tastside Express

"Trudie Preciphs, Project Outreach Intern

Mary Acosta, Project Outreach Intern

Ron Ortman-Glick, Project Outreach Intern

\
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~ AUS‘I'!N INDEPENDENT SCIIOOL DISTRICT :
Division of Fducational Development .
Department of Devclopmcnta; Prograns

.PROJECT ASSIST II1 -

Persons Addressed ) April 13, 1976

. 1 P
From: Jetta A. Todaro, Project Assist Coordinatcr\ . &}}D
ce

Contracted Process Evaluation Report for Profe
Assist III (Lym and Krueck),

ys and Krueck rezarding the Instructional Aide Component, Project

. i ’ . .
/Z".‘wrdlnator of Project Assist has reviewed the document presented
L

» and Project Math, The evaluation did not include and/or emphasize

ssveral important poincs concerning the context within which Pro ject
Assist took place. The following items must be considered when the
report is studied: i

1.

2,

“:.

4.

Due io late funding because of\Aus:in Independent School District's
aon-compliance with thc Office of Civil Rights regulations, the
Pilot did not begin until Scptember 2, 1975,

U3 Scptember 8, 1975, the Pro*-ct Coordinator resigned. The Staff
Development Coordinator, who .1 to start aide iunservice on September
9, 1975, took over as Acting t..rdinator, £illing both positions until
a nev Staff Devclopment Coordinator was hired, .

The Staff Development Coordinator was not hired until Jamuary 19, 1975,
Three attempts were made with the Personnei Of{ice to choose applicants
vith thc necessary qualifications and with the willingness to leave a
“term contract” job, and accept a "grant contract" job. A furthe

delay was caused by the necessity of f.iud?ng a replacement for the
person chosen, : '

The above factors precluded complete and ind{vidualized staff devel-
opment of aides on 2 preservice/inservice basis, and it prevented the
teachers and the aides from being trained together. at the beginning
of the year. :

Fron the developmental to the implementation stages of the program,

other changes took place: ‘ . c

e 'm Martin teachers who had designed the math program were no
longer at Martin Jr. High. They were replaced by three teachers
either new to the district, or new to teaching,

b, Martin had two major changes {n the 'poutlon of >rincipal from
August to Novembur, 1975, :

-
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é.

7.

Process !val.nauo;u and Management Audit - ctd, 2.

¢c. The (aciltttn given to the teachers at Martin to implement
the "lab approach” were not conducive to a lab or ehuroo-
situation, .

d. The school ttnffs requested that the aides be placed on
campus. as soon as possible after htring in order to begin
sctual classroom orientation und inservice wi;h the -
c¢lassroom teachers. 1

e, Tha materials were to have been chosen in July and August,
1975, however because of late funding, one staff member, and
s month of aide preservice, the requisitioning of materials
- d44d not begin until October, 1975. .

£, In September, 1975, the district ataff fre- the Division of
Iostruction became more involved in Project Assist, providing
faput into the choice of curricula and materials to supplement
the district programs. This proved to ba a definite asset to
the project, although it involved more coordination between
staff and teachers.

The present Coordtmtor offered the reading and math curricula as
stated in the proposal as possibilities to the project schools. They
bave had their chofce throughout the year to choose instructiomal
matetials and inservices in those areas. Given the stated context

of the project, it was not thought to be possible nor beneficial to
“dictate"” the program as designed, but only to offer choicu, follow-
ing the plans as closely as possible. :

It should be emphasized that until January 19, 1976, there was in-
sufficient staff to systematically monitor the projcct as planned.
Perivdic visits and formal or informal communication between the

.schools and existing Project Assist Staff did occur in order to

support and continue to implement all upccts of the pilot. - : ) :

The guidelines of the pilot were revtmd in deta.l with each project
principal during the first week of September. Any discrepancies regard-
ing such itdms as the selection or placement of aides occurred with the

. £ull knowledge of the guidelines and were justified on the buh of

school neads.

Based on the ccatext described and the evaluation report, I would like to
maks s number of recomsendations: :
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1.

2.

3.

b,

3.

7.

9.

" {nstruction delineated in the program narrative under Projcct lud and

Process Evaluation and Management Audit - ctd, . -

- @

The Coordinator and the Staff Development Coordinator should continue

to assesd fr~acher and aide needs regarding the program components and - .
materials throuzh formal and informal communication with the primcipal, -
faculty and staff. This will provide for the ongoing improvement of

the program, utilization of materials and services offered.

The Staff Development Coordinqtor should continue. te sylteutbcauy
sonitor the instructional aides in order to ascertain their effective- .

"-ness within the program, and provide detailed observation forss assess-

ing their professional activities as a basis for providing ongoing
staff development.

The 85.(( Development Coordinator should continue to systematically
wonitor the instructional aides in order to provide adequate inform-
ation for compleiing the evaluation and reconmendation forms,

The project staff lhould continue to offer usta:ancc 1n the areas of
Project Math,

The project staff should cont.:inue to auiu the appropriate teachers
wvith the managem<ui ¢nd design of their classrooms wherever possible,
given the arrival of materials and the school comaitment necessary to

operate the program. . .
The Project Coordinator should schedule cloacout\n'\crvice sassions

with sach school staff at an appropriate time to review evaluation ]
information, to discuss the closing of Project Assist,and to review i
the project's effect on the school program. -

The Project Coordinator should schedule meetings with the .targeted :
1976-1977 schools in order to make plans for the implementation of -
the new ESAA pilot if funded for another year. ’

’ Project Cooriinator should establish procedures with the Austin
ndependeat Sch..l District's Personnel Office regarding the recommend- ~
/stions and placement of Project Assist aides in available district pro-

grams at the termination of the present ESAA pilot. ‘

The Project Coordinator should continue to review the proposal with
the principals regarding the implementation of components for the
remainder of the year and provide ongoing documentation of the
changes in the programs, and the reasons-for the changes, with the
approprla:e agencies, .

10. . The projsct staff should complete the process of tlie transfer of

11.

saterials from the previous to the present elementary project
ochooll.

A puluuury evaluation and sudit would be more bcnczicul to the
project staff Lf it occutred at an early time in the year (i.e.
Movewber) in ordar to determine changes in the program.

LY

L
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Process Evaluation and Management Audit - ctd, ” : e,

- »
12. Based on the limitation of the evaluation and audit expressed by Lym
and Krueck, the project and evaluation staff should, if possible,
attempt to dctermine policies and methods regarding the collection
of the data for assessment purposcs. !

!

The remainder of the project will be spent in the oitgolng implemen-
tation of the companents, in following the recommendations,and in
preparing the closeout reports. : ’ . i

. .
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- AUSTIN INDEPENDENT SCHOOL DISTRICT |
“ OFFICE MEMO .
Te:  Dr. Jack L. Davidson . Dew: M27/76

From: Preda EoLIfy
Swbject: Project Assist Evaluation

The camsents of Jetta Todaro highlipht very well two,
points that I have tried to make am?lf. :

1. Taplemsrteticn problems st mery lovils lead to
federal program failurep. [

+ An adequate evaluation should clearly docowwert
such problems in 8 speedy fashion. Unfortunately,
ths resources allocated to Project /esist were
insufficient to provide this kind of wrocess
ovaluation and the extermel sits visit aprecach .
was swbetituted. Extermel evaluators rarely
bave time or access to process evalmtion information.

ADM, 804

- mmumwum

—
-

161 17 . \




)
;
-
3
o

T TR S AT
kS ! L

1.

2.

3.

4.

5.

6.
7.
8.

9.

10.

11.

: - GLOSSARY B .

-

affective -~ a term used to describe feeling or emotion instead of
thought.

cﬂ.ifomia Achieveunt Test - an instrument which measures ability
to understand the co=tent material
presented, particularly English vocab-
ulary and comprehension, in ptogrulivcly :
difficult lituatiom.

T N Y AN

cluster groups ~ groups formed around one target child, with group
menbers selected by the child.

cognitive - a term used to describe mental processes or thought. -

comparison schools - schools generally comparable to & project's
target schools but which did not hgve the given
project operating in them., The prdgress of
students in comparison schools is compared €o
the progress of students in target schools. to
see if the program hqlp.d the ur;.t school
students.

context - the situation in which the project functions; factors, both
positive and negative, that prevail in the experimantal
and control situation, ovér which the project has no control.

criterion measure - the test, questionnaire, or other instruaent nud
to determine vhether an otjective or other stated
level of performance has been attained.

decision questions - questions concerning the effectiveness of the
N program, posited by system, program, and school
- staffs, and for which data is lupplied by the
evaluation staff,

ESAA - Emergency School Assistance Act, passed by Congress in 1473,
: . to aid schools .undergoing the desegregation process.

e A / -
evaluation design - an outline of a system by which the evaluation
of a progtn will proceed.

gain -~ a statistical 1ncreue, ulually deiined as the difference y
between a prescore and a postscore. )
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17.

19.

20.
21.

22,

23.

13.

14. .

-
14

zenernl aide - person whose purpose K;d training is directed
toward overall assistance to students and teachers,
and whose duties are not specifically predefined.
inputs - /resources such as extra staff, training, and project
activities which occur outside the classroon.

inservice training -~ any training which occurs after the start o
the 1nstructiona1 phase of a program.

instrument ~ a test; a measure; an evaluation tool.

-

Likert-type scale - a question format which contains & statement
followed by a continuum.of responses from which a °
person is asked to choose and designste the response
most 1like his/hers on the statement, ’

Example: Hcw much do you use your Project Asgist aide for reading
instructional activities?’ _'

1 2 3 4 5
never rarely sometimes often always

Hath Attitude Test - an instrument conetructed by thie Office of
Research snd Evaluation to measure students'

’ attitudes toward math and math classes.

mean - the average of a set of numbdrs..

observation - a period of time during which a process evaluator/
classroom observer witnesses and records, for the purpose
of evaluation,. the various functions, resources, and
activities of a classroom.

outcomes - the results of the project, defined in terms of student
behaviors and achievements.
g .
pilot project - a term psed to characterize an experimental program,
the efﬁectiveness of which is being ascertained.

posttest - a second a anietration of a test after an interval of time
in order tozmeasure individual gain or loss in areas

covered by ‘the test.

preservice training - job-related training given before- the start
. of the job. In Proje~t Assist, it refers to
training to be giveén to aides and teachers

before the start of school.
/ ‘

>
-~
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pretest - an initial administration of a test that is to be administered
again at a later date in order to measure individualegain
or loss in areas covered by the test. )

probability - an arithmetical expression describing the likelihood of
4 an occurrence of an event. For example, a probability
of .05 means that the difference in scores between -
two groups could be expected to occur due to-chance
~ alone only five times out of a hundred.

processes - in reference to Project Assist, the classroom activities
vwhich utilize the project inputs and strive to yield the
project outcomes.

process evaluation ~ . data gathered through various instruments and the
observation of behavior in a classroom situation.

- program implementation ~ the process of putting a program into
operation.

programmed instruction - a method of instruction in which the material

td be learned 18 broken down into emall,

progressively more difficult steps, which are

Y to be learned in sequence.

Project Assist aide - person whose purpose and training is directed
toward giving reading instructional assistance
to teachers and students.

Project Math - The' math component of 1975-76 Project Assist, including
instructional aides and materials and a special
curriculum, to be 1mp1enented at Martin Jr. High
School.

Project Outreach - The social work component of 1975-76 Project
Assist. Through this couponent, graduate
social ‘work interns worked with referred Project
Assist students. )

: * %,
Project Read - The reading component of 1975—76 Project Assist, for -
which the majority of the year's funds were appropri~
ated. The component was proposed to include instruc-
tional aides, suppelmentary materials, and a special

curriculun. .

random selection -~ a sample of the members of some total population,
selected in such a way that every member of the
population has en equal chance of being included.




